The 2023-2024
Palestinian School
Curriculum

Grades 1-12
Selected Examples
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- Antisemitism

1.

History, Vol. 1, Grade 11, 2020-21, p. 71

A History textbook for high school, dedicating a chapter to “Zionist settler colonialism in Palestine”,
teaches that the idea that Jewish people represent an identifiable national group is a “false claim”
(iddi'a’ za'if) promoted by Zionism to justify its colonialism of Palestine. The textbook also mentions
two other such Zionist “false claims”, namely that the relations of Jews with non-Jews are
characterized by antisemitism, and that this can only be resolved through a Jewish state in
Palestine. The main argument of the passage is that these “false claims” are engineered by Zionism
to enable what is understood to be its true goal — colonization (istitan) of Palestine. Thus,
Palestinian students are told to reject the very existence of the Jewish “Other” as a matter of
principle, including the Jewish experience of persecution and antisemitism, and view it as a cynical
scheme to deprive the Palestinians of their national rights.
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Zionism is tied to colonialization, as it has been a part of [Zionism] and an important foundation of its enterprise, having been predicated
on three false claims: firstly, that the Jews, despite the fact that they belong to many countries and societies, represent a single national
group, characterized by Semitic ethnic traits; second, that the relationship between Jews and other peoples are predicated on hostility
and conflict, epitomized in the phenomenon of antisemitism; and third, that there is no solution to the Jewish Problem other than the
establishment of a Jewish state, to be realized in the Promised Land (Palestine), and settling inside it. Therefore, the principle of continued
Zionism can only be made possible through continued colonization in Palestine.

* Let’s infer the relationship between colonization and Zionism.

* Let’s explain the relationship between Zionist claims and elements of colonization.




2. History,Vol. 1, Grade 11, 2020-21, p. 9

A cartoon invoking antisemitic imagery of Jews controlling the world is incorporated into an 11th
grade history lesson on colonialism. The cartoon appears as part of a chart which showcases
different forms of colonialism; next to an item titled “cultural colonialism”, which is described as
“the most dangerous form of colonialism”, the textbook places a small monochrome cartoon
image showing two arms, one brandishing the Israeli flag and the other an American flag, holding
the globe together. The cartoon heavily draws upon traditional antisemitic imagery, which would
often depict Jewish people holding the globe to symbolize Jews’ excessive global influence and
greed. In the textbook’s case, this antisemitic trope is employed to convey an anti-colonialist
critique of global culture. Another item discussed in the chart is “settler [colonialism]” (al-istitan),
which is described as “replacing one people with another, and taking over their land”, and directly
equated with “the Zionist Occupation in Palestine”; this is visualized by an illustration of a
Palestinian flag being trampled by masses of people.
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Activity 5: Let’s observe the figure, draw our conclusions, then respond the following questions:

[Top right:] Cultural colonialism: the most dangerous form of colonialism, because it attacks the spirit of the Nation and its beliefs.

[Bottom right:] Settler [colonialism]: replacing one people with another, and taking over their land, as the Zionist Occupation [has done]
in Palestine

[Bottom:] Figure (1): Forms of Colonialism
Let’s explain the forms of colonialism, and give an example for each.
Why are there so many forms of colonialism?

What means does colonialism rely on for cultural domination?




3. Geography and Modern History of Palestine, Vol. 1, Grade 10, 2020, p. 118

A 10th grade history textbook expresses the antisemitic canard that Jews control money, the
media, and politics, and use it for their own benefit. The textbook teaches that after WWII, “the
Zionists” shifted their focus to the US once it has become a global superpower, and “exploited”
their “political, media and political influence in the US” to win the support of the US government
and political parties for the establishment of “the Zionists’ national home”, i.e. the State of Israel.
This example invokes the antisemitic stereotype of Jewish people holding excessive power in
various areas, as well as the antisemitic conspiracy theory that they use this power collectively
in illegitimate ways for cynical interests. The example also implies that Zionists only began to
take an interest in the US after it had achieved superpower status, further presenting them as
opportunistic. Finally, this example effectively delegitimizes Jewish self-determination by
ignoring its relation to Jewish identity (“national home for the Zionists”) and portraying it as
primarily driven by political and financial interests, implicitly to be contrasted with the natural
support the Palestinian cause receives.
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3. Zionism’s Pivot Toward the US During World War I1:

The Zionists began pivoting toward the US, after it helped the Allies achieve victory in World War Il and emerged as a superpower, so it
would support them in establishing the national home in Palestine, while exploiting the Zionists' financial, media, and political influence
in the US. For this reason they held their conference in the Hotel Baltimore [sic, i.e. Hotel Biltmore] in New York in 1942, and decided to
place the matter of supporting the establishment of the national home for the Zionists in Palestine, in the hands of the US. The Republican
and Democratic parties began racing each other to support Zionism in American presidential elections.




4. History, Vol. 1, Grade 11, 2020, p. 36. (Previously—History, Vol. 1, Grade 11, 2019, p. 37)

An eleventh-grade History textbook argues that Britain sought to court “Zionist influence in the
US” during WWI, in order to persuade the US to join Britain in the war. The textbook teaches that
to achieve this goal, Britain engaged in dialogue with the “Zionist organization” to determine “the
future of Palestine”. The evocative term “Zionist influence” on its own may call to mind antisemitic
conspiracy theories regarding the extent of political power held collectively by Jewish people,
especially in the context of the US. Incorporating this term within a narrative about a colonial
power (Britain) conspiring with a third party (the Zionists) in another foreign power (the US) to
unilaterally determine the fate of Palestine, the students’ home country — appears designed to
arouse feelings of fear, contempt and distrust towards the three parties mentioned, and their
depicted cynicism and opportunism.
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Activity 1B: Let’s read the following the text, and answer the following:

Britain strove to guarantee its influence in the Levant and Iraq by following three contradictory, conflicting approaches; it was not greatly
concerned with this contradiction, as it was concerned with achieving its goals and winning the war. The first approach was to negotiate
with Sharif Hussein, the Emir of Hejaz (1915-1916 Hussein-McMahon correspondence), to urge him to declare a revolt against the
Ottomans, in return for a promise that the Arab areas of the Arabian Peninsula, the Levant and Iraqg would be made independent under
his leadership. The second approach was to negotiate with France about the future of Iraq and the Levant; an agreement was reached in
what is known as the 1916 Sykes-Picot pact. The third approach was to negotiate with the Zionist organization about the future of
Palestine; what drove them to this was their pressing need to employ Zionist influence in the United States, to urge the country to join the
war on the side of Britain and its allies. (The Palestinian Issue, pp. 32-34.)

Let’s explain the three approaches mentioned in the text.




5. [Islamic Education,Vol. 2, Grade 5, 2020, pp. 65-66 (Previously—/s/amic Education,Vol. 2, Grade
5, 2019, pp. 65-66)

An Islamic Education lesson associates Jewish people with deicide, by accusing an ancient
Jewish tribe of attempting to kill the Prophet Muhammad while pointedly referring to them as
“the Jews”. The lesson describes an instance mentioned in oral Islamic history, where the ancient
Jewish-Arabian tribe of Banu Nadhir attempted to kill the Prophet by dropping a rock on his
head. The textbook addresses Banu Nadhir within this context repeatedly as “the Jews of Banu
Nadhir” or simply “the Jews”, creating a strong link between the described crime and the
perpetrators’ Jewish identity, and conveying to students that this bears importance for
understanding the story. The textbook’s choice of words also has the effect of placing
responsibility for the act on the Jewish people collectively, rather than a specific historical group
of people. This timeless, universal message is supported by the lesson’s concluding statement,
that “the enemies of Islam in all times and places” will always seek to harm Muslims, a category
understood to include “the Jews” previously mentioned. It is worth nothing that the crime of
attacking the Prophet Muhammad is one of the most heinous imaginable to a faithful Muslim,
akin to deicide, and the choice to associate it with Jewish people carries grave significance.
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Situations where the Prophet (PBUH) Withstood Harm for the Sake of God:
After the Prophet (PBUH) came out preaching to God Almighty, the Quraysh [tribe] oppressed and cornered him even more, and abused

his friends and followers. The harm inflicted on the Messenger of God (PBUH) took many forms, including physical and psychological
abuse. Some of the situations and trials faced by the Messenger (PBUH) included the following:

1. Attempts by the Quraysh to kill the Messenger (PBUH), and prevent him from preaching, such as: [...]

2. Attempts by the Jews of Banu Nadbhir tribe to kill the Prophet (PBUH): the Jews of Banu Nadhir tribe attempted to kill the Prophet after
the Battle of Badr, by throwing a large stone on top of his head, while he was sitting next to a fence of theirs. Yet God, with His divine
power, sent the angel Gabriel to [the Prophet], and informed him that the Jews are scheming to kill him. [The Prophet] turned away from
[the Jews] and hurried towards Medina, where he rallied the Muslim army. He then placed them under siege, battled them and forced
them out of Medina.

Part 3: Attempts by the Hypocrites to kill the Prophet (PBUH) in the Battle of Tabouk: [...]

The Enemies of Islam, in all times and places, will never tire of using any possible means or method, to wage war against Islam and the
Muslims, to wage war against those who preach it, and to strive to extinguish the light of God on this earth. Yet, God supports His religion
and those who preach for Him, against however many methods of defamation and insults there are.

Topic for discussion

The Infidels and the Hypocrites’ repeated attempts to kill the Prophet (PBUH).

Activity 2:

List other situations used by the Enemies to harm Islam and the Muslims.




6. /slamic Education, Vol. 2, Grade 5, 2020, p. 71 (Previously: /slamic Education, Vol. 2, Grade 5,
2019, p. 71)

A textual reference accusing “the Jews” of desecrating the tombs of Islamic figures and
“shoveling them away and removing them from Muslims’ cemeteries” was altered in the 2020
edition, replacing the words “the Jews” with “the Zionist Occupation”. A photo of a tomb in
Jerusalem believed to belong to Ubada ibn al-Samit, one of the Companions of the Prophet,
accompanies the text, as well as a nationalist Palestinian pop song.
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Topic for discussion:

The Zionist Occupation desecrating the graves of Companions of the Prophet and the Righteous Ones, shoveling them away and removing
them from Muslims’ cemeteries in Jerusalem in particular and across Palestine in general.

Let’s listen together to the song “I’'m a Son of Jerusalem and from Here”




7. Islamic Education, Vol. 2, Grade 7, 2020, p. 66 (Previously—/slamic Education, Vol. 2, Grade 7,
2019, p. 66)

Alesson on life of the Prophet Muhammad recounts a battle waged in 624 AD between his forces
and the ancient Jewish-Arabian tribe of Banu Qaynuqa’ The textbook tells students that a major
cause for that battle was an incident in which a Jewish goldsmith — presumably of the Qaynuga’
tribe — maliciously tied the side of a Muslim woman’s robe to her back so that when she stood
her private parts were exposed in front of an amused Jewish crowd. The text places a strong
emphasis on the Jewish identity of the offending actors in the story, repeatedly referring to them
as “the Jews” (al-yahdd). This creates a strong association between the offenders’ immoral
actions and their Jewish identity, as well as placing implicit responsibility for the incident on the
entire Jewish collective, rather than contextualizing the event as a being associated with an
incidental political conflict between two ancient communities.
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Banu Qaynuga is one of the tribes of the Jews which inhabited Medina. They had a pact — an agreement with the Prophet (PBUH), yet
they were exiled by the Prophet (PBUH) from Medina because of their treachery and violation of that pact. This took place on the 15th of
Shawal on the second year of Hijrah [9 April 624 AD].

Reasons for the Battle [on Banu Qaynuqa]:

Scholars mention two reasons for the battle:

1. The Jews of Banu Qaynuqa threatened the Messenger (PBUH) [...]

2. A Muslim woman sat next to a Jewish goldsmith in the Banu Qaynuqa market. The goldsmith tied the edge of her garment to her back
without her noticing, so that when she stood up, her private parts were revealed. The Jews laughed at her, she screamed, and a Muslim
man jumped on the goldsmith and killed him. The Jews then attacked the Muslim and killed him.

Therefore, the Prophet (PBUH) and his army marched against the Jews of Banu Qaynuqa, who barricaded themselves in their fortresses.

The Prophet, peace be upon him, besieged them for fifteen nights before they submitted to him.




8. National and Social Upbringing, Vol. 1, Grade 3, 2021, p. 29 (Previously—MNational and Social
Upbringing, Vol. 1, Grade 3, 2020, pp. 29)

A Grade 3 lesson on Jerusalem teaches that it is an exclusively Arab Palestinian city, holy to
Muslims and Christians alone. Not only do Palestinian students not learn of competing Israeli
claims to the city on the geopolitical level, they are not even made aware of its Jewish history
nor its religious and cultural significance to Jewish people. Instead, the textbook makes the
historically dubious claim that Jerusalem ‘Wwas built by [the Palestinian students’] Arab ancestors
thousands of years ago”, supporting similar (factually baseless) attempts to identify the ancient
inhabitants of the region as Arabs seen elsewhere in the curriculum. An opportunity to celebrate
Jerusalem’s history of religious diversity and coexistence, as a possible model for future
Palestinian society, is not taken advantage of here.
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| learned:

* Jerusalem is an Arab city built by our Arab forefathers thousands of years ago.
* Jerusalem is a holy city for Muslims and Christians.

[.]




9. /Islamic Education, Vol. 1, Grade 5, 2020, p. 63 (Previously—/slamic Education, Vol. 1, Grade 5,
2019, p. 63)

The Western Wall in Jerusalem, the holiest place in Judaism, is described in an Islamic Education
textbook as an inseparable part of the Al-Agsa Mosque and the exclusive property (hagq xalis)
of the Muslim community; its significance to Judaism is not acknowledged, let alone tolerated.
This point is illustrated with a photo of the wall, carefully edited to cut out the Jewish
worshippers and liturgical objects normally seen at the site. The lesson deals with the Prophet
Muhammad’s Night Journey, mentioned in the Quran, when the prophet travelled on the back of
a heavenly beast named Al-Buraq to a place called “the Furthest Mosque” (currently identified
with the Al-Agsa Mosque in Jerusalem), whence he ascended to Heaven. In this context, the
textbook dismisses the notion that the believed site of this revered Islamic event may belong to
anyone but Muslims, and specifies that this applies to the surrounding perimeter of the mosque,
including the Western Wall. As of 2020, the textbook adds a nationalist claim to the site as
Palestinian as well as Islamic.
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The Al-Burag Wall
Spotlight: the Al-Buraq Wall was thus named after [the heavenly beast] Al-Buraq, who carried the Messenger (PBUH) during the Night
Journey and Ascension to Heaven. The Al-Burag Wall is part of the western wall of the Al-Agsa Mosque, and the al-Agsa Mosque —

including its walls — are Palestinian land and an exclusive right of the Muslims.




10. /slamic Education, Grade 12, 2021, pp. 21, 22 (Previously—/s/lamic Education, Grade 12, 2020,
pp. 21, 22)

A high school Islamic Education textbook portrays “the Jews” as liars and manipulators in the
context of early Islamic history. The lesson describes an episode mentioned in oral Islamic history
(alluded to in the Quran), where Jewish leaders in Medina unsuccessfully attempted to persuade
Muhammad to pronounce an unjust verdict to their benefit, promising him that they would
convert to Islam if he did, with the aim of tempting the prophet to abandon his faith. The
characters in question are understood to be both deeply immoral as well as (in their attempt to
seduce the prophet) hostile to Islam; the text’s consistent reference to them as “the Jews” (al-
yahdd), and the fact that their depicted manipulativeness and disobedience to God strongly
correlate with antisemitic stereotypes, carry the potential that this negative portrayal may be
expanded to apply to Jewish people collectively. At any rate, the lesson makes little attempt to
contextualize the depicted wrongdoing as being the responsibility of certain individuals in a
particular time and place, a point underscored by a subsequent self-evaluation question which
asks whether God’s warning from “the Enemies’ seduction”, as taught in the lesson, applies only
0 “the Jews”.
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“And judge, [O Muhammad)], between them by what Allah has revealed and do not follow their inclinations and beware of them, lest they
tempt you away from some of what Allah has revealed to you. And if they turn away, then know that Allah only intends to afflict them
with some of their [own] sins. And indeed, many among the people are defiantly disobedient.” (5:49)

The Noble Verse emphasizes that the Holy Prophet (PBUH) must adhere to the ruling of God and not follow the whims of those Jews who
appealed to him to pass judgement among them; he must be aware of their lies and their falsification of Truth. In explaining the
Circumstance of Revelation for this verse, Ibn Abbas (God be pleased with him and his father) narrated: “A group of Jews [...] said to each
other: ‘Let us go to Muhammad, perhaps we can tempt him to abandon his faith.” They went to him and said, ‘Muhammad, you know
that we are the Jews’ rabbis and notables; if we follow you, the Jews will follow us and not go against us. We have a quarrel with a certain
crowd. We will bring them before you to be judged, and you will rule against them in our favor, and we will believe and have faith in you.”
The Messenger of God (PBUH) declined |...]”

God Almighty tells His Prophet (PBUH) that by turning their backs on accepting His [or: the Prophet’s] judgment, the Jews are deprived of
guidance because of their sins and transgressions.

God then alleviates whatever pain His Prophet (PBUH) may have, because of the Jews’ and the Hypocrites’ disobedience and aversion to
the Truth which the Prophet had brought to them and called them to, saying: [...]

[

*_‘J_,j--.‘\ i &_4).&) .3‘,.@?5' ‘A.; ;U&‘S\ e Jg.i.».:.“ sy J.a e

6. Is the warning [God gives the Prophet] from the Enemies’ seduction limited to the Jews, given how specific the Circumstance of
Revelation is?

11. Geography, Grade 12, 2021, p. 121 (Previously—Geography, Grade 12, 2019, p. 121)

Tourist religious sites in Jerusalem include the Dome of the Rock and the Church of the Holy
Sepulcher. Jewish holy sites are ignored.
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Religious sites: [...] Jerusalem in Palestine which holds the Qibli Mosque, the blessed Dome of the Rock and the Church of the Holy
Sepulcher.




12. Islamic Education, Vol. 1, Grade 11, 2020, pp. 10-16 (Previously—/slamic Education, Vol. 1, Grade
11, 2019, pp. 10-16)

An Islamic education lesson uses verses from the Al-Isra Surah to teach that “the Children of
Israel” are corrupt, sinful and doomed to annihilation. A Quranic text is interpreted teaching
students that “The Children of Israel's corruption on Earth was, and will, be the cause of their
annihilation”. The Islamic scripture prophesizes that due to the Jew’s immoral conduct, he will
“send His powerful servants” to annihilate them, as is the fate of “every tyrant and oppressor”.
The goals and questions at the end of this lesson explicitly focus on “struggle against the
Children of Israel” and students are expected to be able to “Explain the Children of Israel’s
corruption in light of the Verses.” The lack of context for the Quranic text and the prophetic
nature of the interpretation strongly encourages students to understand this apocalyptic
message as applying to the Israeli-Palestinian conflict.
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[Excerpts]

At the end of this lesson, students are expected to be able to:

- Explain the Children of Israel’s corruption in light of the Verses.

Allah has said that the Children of Israel will spread corruption on Earth twice, by the act of sin and earthly supremacy. When the first
corruption occurred, Allah sent His powerful servants, and they put an end to the Children of Israel’s dominion and corruption.

The Victory of the Children of Israel Once Again:

[..][17:6-8]

The Verses laid down some general rules, which include:

Hl]

2. Whenever the Children of Israel return to causing corruption on Earth, Allah sends upon them servants to remove their possessions and
ability to cause corruption.

3. The Children of Israel’s corruption on Earth was, and will, be the cause of their annihilation, and this norm applies to every tyrant and
oppressor.

Question 1: | will place a checkmark next to correct statements and X next to incorrect ones:

[-]

D. The verses of the Al-Isra’ Sunnah indicate the need to act according to the Qur’an in the struggle against the Children of Israel. [True]
F. Those who remove the corruption of the Children of Israel are characterized as weak and debased. [Not true]

Question 5: | will clarify, in light of the Verses, the characteristics of those who remove the corruption of the Children of Israel on Earth.

13. Geography and Modern and Contemporary History of Palestine (Teacher Guide), Grade 10, 2018,
p. 164

Antisemitic grading instructions tell teachers to deduct grading points from students who fail to
“tie the perpetration of Zionist massacres to Jewish religious thought” In a section titled
“Mechanisms for the Application of Lessons,” Palestinian teachers are required to grade
students’ performance based on their comprehension of a history lesson which discusses the
events of the 1948 Arab-lsraeli War, including the exodus of Arab refugees from the territory
which became the State of Israel, an event known as the Palestinian Nakbah. As the teacher
asks students questions about the lesson, the teacher’s guide provides a chart which structures
how the students should be graded based on their answers. One of the parameters examined in
the teacher’s guide is “the objective of Zionist gangs in perpetrating massacres”; if students fail
“to connect the perpetration of Zionist massacres” with “Jewish religious thought,” or a least with
“the ideology of Zionist gangs,” the teacher is instructed to assess the students’ performance as
“unsatisfactory” and to lower their grade.
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Table 2: Levels of Execution Chart

[Top row, right to left] Level of Execution: Good (3) — Satisfactory (2) — Unsatisfactory (1)

Parameter:

[Second row, coloured yellow] Listing the names of Arab and Palestinian figures who
defended Palestine. |[...]
[Third row, coloured pink] Explaining the causes for the downfall of Palestinian towns and villages at the hands of Zionist gangs. [...]
[Fourth row, coloured blue] Laying out the objective of Zionist gangs in perpetrating massacres.
[Leftmost column, “unsatisfactory” execution] The student correctly identified the objective of Zionist gangs in perpetrating massacres.
[Second column from the left; “satisfactory” execution] The student correctly connected the ideology of Zionist gangs with their
perpetration of massacres.
[Second column from the right; “good” execution] The student accurately connected the perpetration of Zionist massacres with Jewish
religious thinking.




14. Holy Quran and its Sciences, Grade 12 [Shar'i Study Track]1, 2021, p. 105 (Previously: Holy
Quran and its Sciences, Grade 12 [Shar'i Study Track], 2020, p. 105)

While teaching the Al-Nisa Surah of the Quran, the textbook warns students of “the danger” of
the “People of the Book, especially the Jews”. Jews are described as treacherous, dangerous,

hostile, and violent toward prophets sent by God, as well as the distorters or falsifiers of the holy
scriptures.
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The Noble Surah [Al-Nisa] points out the danger posed by the People of the Book, especially the Jews. It reveals their behavior towards
Allah’s venerable Messengers, their attacks against the Prophets of Allah, their distortion of the Prophetic Messages, and their perverted
character in violating treaties and covenants. The Almighty said: “And [Allah cursed the People of the Book] for their breaking of the
covenant and their disbelief in the signs of Allah and their killing of the Prophets without right.” (4:155)

15. Method’s of Missionary Preaching and the Art of Oration, Grade 11 [Shar'i Study Track], 2021, p.

13 (Previously: Methods of Missionary Preaching and the Art of Oration, Grade 11 [Shar'i Study
Track], 2015, p. 13)

Judaismis specifically taught as a racist and sectarian religion, among other non-Islamic religions
that go unnamed. Jews are described as racist, as opposed to Islam, which is described as a
religion of all races and peoples.
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Sectarianism and racist tendencies clearly find their expression among non-Muslims; those Jews, as Allah tells us of them, distinguish in
their interactions with others between those who are affiliated with their religion and those who are not.

! Textbooks ladled under the Shar’i study track are a specialized Sharia (religious law) elective course students are eligible
to choose from in grade 11-12. These textbooks are usually intended for those planning a career as the spiritual leaders
of Palestinian society. They used to be published by the “State of Palestine: Ministry of Endowments and Religious Affairs.”
Today, however, these books are published by the Ministry of Education and are available in all official PA Ministry of
Education online curricula platforms. These are the only pre- 2016 edition textbooks which are authorized for teaching

today.




16. Dogma, Grade 11 [Shar'i Study Track], 2021, p. 64 (Previously: Dogma, Grade 11 [Shar'i Study
Track], 2013, p. 64)

Students are taught that the holy scriptures of the Jews and Christians, the Hebrew Bible and
the New Testament, were distorted —a common Islamic idea — and that the Torah was distorted
by Jewish clerics who changed it in accordance with their personal needs and interests. The
lesson also squarely blames the Jews for persecuting early Christianity, and simultaneously for
being responsible for the distortion of the Gospel. “Paul the Jew” is specifically mentioned as the
corruptor of Christianity. By portraying Jews as scheming, manipulative, cynical and corrupt, this
text deeply ingrains antisemitic tropes about Jewish people and beliefs.
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Penetration of Distortions into Previous Heavenly Scriptures

The real Torah given by Allah to Moses has been distorted,; omissions, additions and changes have been inserted into it, due to the
weakness of religious inhibition against distortion, the pursuit of personal inclinations and the love for this world and its seductions among
the Jewish religious scholars |...]

The persecution that accompanied Christianity following its establishment on the Romans’ part, instigation by the Jews' part, brought
about the loss of the Gospel. [...]

When Paul the Jew started preaching to follow Christ, he began to claim that he was the only one with whom true Christianity and the
Gospel were entrusted, and started introducing into them false beliefs and ancient philosophies in order to corrupt them. What assisted
in the distortion of the Gospel was its being an oral message secretly dictated by Christ to his disciples under the circumstances of Roman
persecution and the Jews’ plots.




17. Noble Hadith and its Sciences, Grade 11 [Shar'i Study Track], 2021, p. 32 (Previously: Noble
Hadlith and its Sciences, Grade 11 [Shar'i Study Track], 2013, pp. 35-36)

While learning about fabricated hadiths — oral traditions believed to have been composed for
political or personal ends — Jews are blamed for trying to falsify the Qurian and, failing this, for
falsifying some hadiths as part of a plot against Islam. This corroborates antisemitic stereotypes
of Jews as both disobedient to God as well as cynical and manipulative, not to mention inherently
hostile to Islam.
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Lesson 9 — Fabricated Hadiths

Lies about the Prophet did not appear in the time of the Prophet, which was a time of righteousness, purity, and good nature for the
Arabs. The first lies emerged on the part of the Jews and the Hypocrites in Medina, where they established falsifying sects which
appeared following the assassination of [Caliph] Uthman [in 656 AD]. Since they could not distort the Holy Qur’an, which is protected by
Allah Almighty, they focused their trickery on the Sunnah of the Prophet, in order to insert within it what does not belong to it. They thus
started to introduce fabricated hadiths |...]

18. Holy Quran and its Sciences, Grade 11 [Shar'i Study Track], 2021, p. 158 (Previously: Holy Quran
and its Sciences, Grade 11 [Shar'i Study Track], 2013, p. 147)

In the summary of verses from Al-Israa Surah, which discuss the corruption of the Israelites,
students are taught that the Israelites killed prophets, distorted the original Torah given by God,
and ignored its laws. This corroborates the antisemitic stereotype of Jews as deicidal
(specifically their association with the deaths of Jesus and Muhammad), and disobedient to God.
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Among the manifestations of the corruption of the Children of Israel on Earth are: their distortion of the Torah, their neglect to act

according to its laws, and their killing of prophets and righteous men.




19. Dogma, Grade 11 [Shar'i Study Track], 2021, pp. 70-71 (Previously: Dogma, Grade 11 [Shar'i Study
Track], 2013, pp. 65-66

The textbook accuses the Jews of falsifying God’s message, describing elements of Jewish
belief as distorted versions of the (true) Islamic message. Students are taught that the Jews
intentionally distorted the Torah with lies and slander about God and prophets, although their
intentions for making this distortion are not specified. As an example, students are taught that
the Jews lied by attributing human failings to Islamic prophets such as Lot and Aaron, and that
quotes from the Hebrew Bible which appear to humanize God are a fabrication by Jews. On the
whole, the message of the lesson is highly belligerent and focuses on delegitimizing Jewish faith
as ridiculous and offensive to God.
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Examples of the Distortions in the Torah:

The Jews introduced into the Torah various sorts of distortions: replacements, additions, omissions, concealments and distorted
interpretations. They fabricated lies against Allah and His prophets, and did not leave any of their prophets without attributing to him a
conduct improper for an ordinary person, let alone an infallible prophet.

Among the distortions they have introduced into the Torah, which involve fabricating lies against God, is their saying that “God, having
seen man’s corruption on earth, repented that He had created him |[...]”

One of the lies they have fabricated against God is that “He became tired after the creation of heaven and earth”

[.]

Among their distortions is their slander against the Prophets, whom Allah has made infallible. For example, they defamed Lot, Allah’s
prophet, saying that “he drank wine until he became drunk and he fornicated with his two daughters”!, and saying about Aaron [who is
also a prophet according to Islam] that “he is the one who made the calf [idol] for [the Israelites to worship]”!"

20.Holy Quran and its Sciences, Grade 11 [Shar'i Study Track], 2021, pp. 54-55 (Previously: Holy
Quran and its Sciences, Grade 11 [Shar'i Study Track], 2013, p. 50)

Students are taught that the Quran warns from listening to the “People of the Book” (i.e. Jews
and Christians) based on a historical example where Jewish people “instigated” conflict between
Muslim groups. This lesson discusses the circumstances in which verses from the Quran were
revealed to the Prophet Muhammad, explaining a case in which Quranic verses warning from
listening to Jews and Christians were revealed by God after Muslims were deceived by Jewish
“instigation” (dasisah). This lesson thus uses antisemitic stereotypes in order to foster
intolerance and fear of Jews, and potentially of non-Muslims in general.
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Another example for this is the rivalry that erupted between a group of the Aws and Khazraj tribes regarding water, instigated by the
Jews, in order to cause divisions among the Muslims. They called to one another: “To arms! To arms!” This is why Qur’an verses were
revealed, from Al Umran Surah, warning against listening to the People of the Book [Jews and Christians] and clarifying that listening to
them brings about division and discord |[...]

21. Social Studies, Vol. 1, Grade 9, 2020, p. 7 (Previously — Social Studies, Vol. 1, Grade 9, 2019, p.
9)

The establishment of a Jewish neighbourhood in Jerusalem is described as the beginning of
Zionist colonization in 1856, implying that all Jewish existence in Palestine is colonialism. The
text describes the Zionist movement as having always pursued a “policy of partitioning
Palestine”, heavily insinuating that past and future two-state proposals serve Zionist goals and
may mean accession to centuries of unjust land theft. Incidentally, the neighbourhood mentioned
in the text, Mishkenot Shaananim (referred to as Montefioria, after the philanthropist who helped
found it, Sir Moses Montefiore), was actually built several years later than that stated in the
textbook, and long predated the establishment of the Zionist movement.
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Actions of the Zionist Occupation in Palestine:

Activity 3:

We will read the text and then respond to the following questions.

Ever since the Zionist movement established its first settlement southwest of the walls of Jerusalem, known as “Montefioria”, in 1856, the
policy of partitioning Palestine has not ceased, and settlements were established containing training camps and weapons camps. After
the Nakba in 1948, the Zionist movement controlled more than 78% of Palestine and deported around a million Palestinians living with
their families in refugee camps in Palestine and the diaspora, leaving nothing but the Gaza Strip and the West Bank, which were occupied
in 1967.

1. We will discuss the Zionist occupation policy in Palestine.

2. We will understand the impact of the Zionist occupation policy on the establishment of a Palestinian state.




22. Social Studies, Vol. 1, Grade 9, 2020, p. 40 (Previously: Social Studies, Vol. 1, Grade 9, 2019, p.
51)

Terror attacks against civilians in Israel proper are described as “resisting colonialism”. In addition
to the glorification of terrorism, this lesson implies that Israel is a colonial endeavour and must
not be allowed to exist in any form. Dalal Mughrabi, the perpetrator of the Coastal Road
Massacre, which killed thirty-eight Israelis including thirteen children on a civilian bus, is
portrayed as one “who carried the banner of resistance and liberation in the face of colonialism”
and is celebrated as a role model of a Palestinian resistance operation. This may also foster the
normalization or encouragement of violence towards Israelis and Jews.
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Arab women had a prominent role in resisting colonialism. They did not hesitate to join the bases of the revolutionaries and the training
centers, and they also led fedayeen [suicidal] operations against the Occupation. They featured prominently in the lists of martyrs,
wounded, and prisoners. Examples include Djamila Bouhired from Algeria, who resisted French colonialism in Algeria; Dalal Mughrabi,
who led the fedayeen Coast Operation (the Kamal Adwan operation) on the Palestinian coast in 1978, and many more women who carried
the banner of resistance and liberation in the face of colonialism.

23. Social Studies, Vol. 1, Grade 9, 2020, p. 58 (Previously: Social Studies, Vol. 1, Grade 9, 2020, p.
68)

The existence of Israel is described as a “foreign human barrier” designed to keep the Arab World
divided as part of an international conspiracy, implicitly denying Jewish right to self-
determination. Described challenges for the Arab countries in receiving independence include
the establishment of “the Zionist national home in Palestine”, which the text blames for acting as
a physical barrier between the Asian and African halves of the Arab world, thus aiding its
weakening and division. Jewish self-determination is thus portrayed in this text as a cynical
facade for an imperialist conspiracy against the Arabs to split their homeland, rather than a
legitimate natural national sentiment, which may constitute a form of antisemitism according to
the International Holocaust Remembrance Alliance (IHRA).?

2 IHRA, “What is Antisemitism?,” 2022.
https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism



https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism
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I learned:
The Arab Homeland faced many challenges to its strategic existence, by controlling Arab areas located on points of contact between the

Arab and neighboring countries, [...] like the establishment of a foreign human barrier, which is the Zionist national home in Palestine, to
split the two parts of the Arab Homeland [in Asia and Africa], and partition and disintegrate the Arab countries [...]

24. Social Studies, Vol. 2, Grade 9, 2020, p. 97 (Previously: Social Studies, Vol. 2, Grade 9, 2019, p.
100)

The Balfour Declaration (termed “Balfour’s Promise”), the British foreign ministry’s landmark
recognition of Jewish self-determination in Palestine, is described as a “racist document”,
implying that Jewish self-determination is illegitimate and racist. Students are asked to give their
opinion on a statement, in which the Balfour Declaration is called “the first racist document in

Palestine’s modern history”.

MC’«)"J’”J"“’WJ _,\),Ab.\.ﬁ) 3 245V 5Ll .:SM el 15!
NLRC S|

Fifth Question: | will discuss the following statement: Balfour’s Promise is considered the first racist document in Palestine’s modern history.




25. Social Studies, Vol. 2, Grade 9, 2020, pp. 94-95 (Previously: Social Studies, Vol. 2, Grade 9,
2019, pp. 98-99)

This history lesson teaches that Israel is, at its core, a racist endeavor, motivated by racist
aspirations, and defined by a history of distinctly racist actions against Arab Palestinians. Within
the textbook’s narrative, this includes a variety of events spanning from the British Mandate’s
(1920-1948) recognition of Jewish self-determination in Palestine, which is described as
uniquely exclusionary and necessarily a refutation of Palestinian Arabs’ rights, through to
Palestinian Arabs’ loss of land and homes during the 1948 Arab-lIsraeli war (the Nakba), which is
described as a “racist calamity”, to the West Bank barrier built in the 2000s, which is termed
“Racist Wall of Expansion and Annexation”. By painting the entirety of Zionist history as one
singularly defined by racism, the textbook carries the clear message that Jewish self-
determination is fundamentally and uniquely illegitimate, an idea widely recognized as
antisemitic.?
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3 “Denying the Jewish people their right to self-determination, e.g., by claiming that the existence of a State of Israel is a
racist endeavor.” International Holocaust Remembrance Alliance (IHRA), Non-Legally Binding Working Definition of
Antisemitism.
https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism
Adopted by the European Union in 2018: Council of the European Union, “Fight against antisemitism: Council declaration,”
6 December 2018.

https://www.consilium.europa.eu/en/press/press-releases/2018/12/06/fight-against-antisemitism council-declaration/



https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism

The British Mandate adopted racist colonialist policies which amounted to denial of the Palestinian people’s existence, and dividing the
inhabitants of Palestine into two groups on a religious basis: the first is the non-Jewish communities living in Palestine (Muslims and
Christians), and the second is Zionist Jews. This was evident in [the British Mandate’s] implementation of Balfour’s Promise, by
establishing a national home for the Zionist Jews in Palestine, while denying the Palestinians’ political rights. In addition, it did not strive
to allow the Palestinian people their right to self-determination and to achieve the independence of Palestine as a multi-ethnic, multi-
religious, and multi-sectarian state. At the same time, Britain collaborated with the Zionist movement to bring Zionist Jewish immigrants,
and empower them at the expense of the Palestinians, the original inhabitants.

Then there was the great racist catastrophe which befell the Palestinian people in 1948, when the Zionist gangs occupied 77% of
Palestine, perpetrated massacres against the Palestinians, destroyed 531 Palestinian villages, and expelled a million Palestinians to places
of refuge in what was left of Palestine or in neighboring countries such as Jordan, Syria, Lebanon, and other places in the diaspora. They
completed the occupation of the rest of Palestine in June 1967. The Zionist Occupation continues to deny the right of the Arab-Palestinian
people to freedom, independence, and to establish the Palestinian state in the Palestinian territories occupied in 1967; it additionally
denies the international resolution regarding the Return of Palestinian refugees. It continues its racist measures which extend to all
aspects of Palestinians’ lives, such as killing, deportation, detention, military checkpoints, electronic gates, demolition of homes, and
building Zionist settlements and the Racist Wall of Expansion and Annexation [the West Bank Barrier].

26. Social Studlies, Vol. 2, Grade 8, 2020, p. 59 (Previously: Soci/al Studies, Vol. 2, Grade 8, 2019, p.
59)

In a section detailing the negative results of colonization of the Arab world, one of the results
listed is the creation of Israel. This lesson describes Israel, referred to as “the Zionist entity”, as
a colonial entity, which was “implanted” by European colonization to divide the Arab world. In
addition, the Balfour Declaration (termed Balfour’s Promise), the British foreign ministry’s
landmark 1917 recognition of Jewish self-determination in Palestine, is presented in a writing
prompt as a European conspiracy to partition and dominate the Arab world.
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The impacts and consequences of European colonialism of the Arab world are diverse. They include political consequences, such as the
partition of the Arab Homeland into tiny countries that are separated by artificial borders, which have caused many border problems
between them and increased tension, in addition to implanting the Zionist Entity in Palestine to separate Arab Asia and Arab Africa, with
the aim of preventing Arab unity [...]

Research Topic:
We will research and prepare a report on conspiracies to divide and take over the Arab world ([1916] Sykes-Picot [Agreement], [1917]
Balfour’s Promise, [1920] San Remo)

27. Holy Quran and its Sciences, Grade 11 [Shar'i Stream], 2021, p. 157, 160 (Previously: Holy Quran
and its Sciences, Grade 11 [Shar'i Stream], 2013, p. 149)

This textbook teaches that one of the messages to be learned from the Israa Surah in the Quran
is that “spreading corruption on earth is part of the Children of Israel’s nature”. This highly
inflammatory message corresponds to similar content found in this and other textbooks, which
connects this particular section of the Quran with the modern-day Israeli-Palestinian conflict.
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Lesson 39: The Children of Israel’s Spread of Corruption and their Punishment

The Almighty said: “And We conveyed to the Children of Israel in the Scripture that, ‘You will surely cause corruption on the earth twice,
and you will surely reach great haughtiness.” So when the time of promise came for the first of them, We sent against you servants of
Ours - those of great military might, and they probed into the homes, and it was a promise fulfilled. Then We gave back to you a return
victory over them. And We reinforced you with wealth and sons and made you more numerous in manpower.” (17:4-7)

[-]
The verses teach us that:
1. Allah Almighty’s rulings are all carried out |...]

2. Corruption and injustice are to be criticized [...]
3. Spreading corruption on Earth is part of the Children of Israel’s nature.




28. Holy Quran and its Sciences, Grade 11 [Shar'i Stream], 2021, pp. 163-165 (Previously: Holy Quran
and its Sciences, Grade 11 [Shar'i Stream], 2013, pp. 151-153)

An Islamic education lesson uses verses from the Al-Israa Surah to teach that “the Children of
Israel” are corrupt and sinful. The lesson connects the Quranic message, about God threatening
the Israelites with punishment if they sin, to the extra-Quranic account of Jewish tribes of
ancient Arabia plotting against the Prophet Muhammad. The textbook takes this to be proof that
the Israelites, or the Jews, were morally corrupt, failed to heed divine warning, and were thus
worthy of punishment. The punishment the Jews deserved, according to the textbook, is
displacement and death in this world, and burning in Hell in the next. More specifically, students
are further taught that Islamic scripture prophesizes that God will “send His servants” to “destroy
[the Israelites’] state”, potentially invoking an association with the modern lIsraeli-Palestinian
conflict. The lesson thus portrays Jews, in the past as in the present, as inherently immoral and
hostile to Islam, and discourages empathy to their suffering.
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Overall meaning:

The Noble Verses address the Children of Israel and clarify that, if they do good by obeying God and His Messengers and by walking the
right path according to His religion, God will not abandon them. However, if they do wrong by corruption, disobedience and aggression —
they will incur the results of their misconduct in this world and in the Hereafter. Yet, they did not learn the lesson of what had hit them in
the first time, as they returned to their corruption again, which made God’s promise concerning them come true, for He sent one of His
servants that would make them taste the severity of torment and destroy their entity and state. God has promised them that that
punishment would remain in force so long as they continue [their] corruption.

[-]

The last part of the Noble Verses clarifies that the destruction that befell the Children of Israel because of their corruption on earth twice
might be the path to having mercy on them and a cause of their repentance, if they open their hearts to truth and learn the lesson of past
events |...]

Yet they returned to Unbelief, going astray and disobedience, by turning away from the preaching of truth brought to them by the
Messenger. They were not merely satisfied with that turning away but rather plotted to kill him and supported anyone who plotted against
Islam and the Muslims. The result of that was that the Prophet and his Companions punished them by what they deserved — exile,
expulsion and death.

Then Allah almighty explained their punishment in the Hereafter and said: “We have made Hell a prison for the Unbelievers” (17:8),

meaning: a prison that encloses you and you cannot escape it or be released from it.




29. Arabic Language (Teacher Guide), Grade 6, 2018, p. 207

Teachers are instructed to teach Grade 6 students that “The Zionists are the terrorists of the
modern age, and they are fated to disappear.” The teacher guide includes this as one of the
takeaways students should derive from one of the textbook lessons; as the term “Zionists” is
regularly used in the PA curriculum as a catch-all term for Israeli Jews, it stands to reason that
teachers are encouraged to present the disappearance of this entire group as desirable,
potentially even achievable through violence.

This interpretation is bolstered by another prescribed key takeaway of the lesson, stating the
Palestinians are “the owners of the land,” implicitly in contrast to the Jews. The term “the land”
clearly refers here to the entire territory of present-day Israel, as this is taught as a part of a
chapter on the Arab village of Yibna, which was located in what is now internationally-recognized
Israeli territory.
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7 — [The student] should understand the most important lessons and advice that the lesson teaches, for example:
- We are the owners of the land which we have inhabited since the dawn of history.

- [The village of] Yibna is a testimony for the culture of Palestine and its people.

- The Zionists are the terrorists of the modern age and they are fated to disappear.

- There is no return from the right of return.




30.Arabic Language (Teacher Guide), Grade 8, 2018, p. 228

In the context of Prophet Muhammad’s relations with the Jews of Arabia, the teacher guide
describes Jews as deceitful, and as being engaged in conspiracies. This appears as a part of a
suggested response for students when facing accusations that Islam promotes extremism and
terror. According to the suggested answer, Muhammad’s insistence to keep close ties with the
Jews of Medina, “although he was aware of the Jews’ deceitfulness and conspiracies,” proves
that Islam is a tolerant religion. Although the context refers to the Jews of Medina, the teacher
guide’s choice to refer to them as simply “the Jews” creates a strong association between their
Jewish identity and their immoral behavior, which incidentally also satisfies the classic
antisemitic stereotype of Jewish people as being ill-intentioned and manipulative, thus
increasing the likelihood that students would understand this as a timeless, universal message
applying to Jewish people as a collective.

It should be noted that while the suggested answer still appears in the latest teacher guide from
2018, the corresponding question was removed in the textbook’s 2020 edition.
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3. We would reply to them that our religion is a religion of tolerance and mercy, and not a religion of terror and extremism, and the proof
is that the Prophet was compassionate toward children and played with them. The honorable Messenger made sure, from the beginning
of the propagation of the Islamic religion, to keep close ties between the Muslims and the Jewish inhabitants of Medina, although he was
aware of the Jews' deceitfulness and conspiracies.

(Cf. corresponding textbook: Arabic Language, Grade 8, Vol. 2, 2018, p. 8:)
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3. How would we reply to those who claim that Islam is a religion of extremism and terror?




31. Arabic Language (Teacher Guide), Grade 6, 2018, p. 95

Teachers are instructed to teach Grade 6 students that the “new arrivals” or “foreigners,” a likely
reference to Israeli Jews, are fated to disappear. The teacher guide explains that one of the goals
of a lesson in a textbook is that students will conclude that while the “owners of the land” will
remain on it, the “new arrivals” will disappear. The teacher guide also states that students should
conclude that “The fate of the foreigners is defeat, disappearance, and loss.” While the relevant
lesson does not mention Palestinians nor Israelis, within the Palestinian national context the
terms “owners of the land” and “foreigners” can easily be understood as referring to Palestinians
and lsraeli Jews, respectively. Indeed, these exact terms or those similar to them are used this
way within the PA curriculum, and even within the same teacher guide.* If one accepts this
interpretation, according to the teacher guide, students therefore should aspire for Israeli Jews
to cease to exist, as an achievable goal, rather for peace with them.
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1—[The student] should understand the most important lessons and advice that the lesson teaches, for example:

- Remaining [on the land] is for the owners of the land, and the new arrivals will disappear.
- The fate of the foreigners is defeat, disappearance, and loss.

4 Cf. Arabic Language (Teacher Guide), Grade 6, 2018, p. 207.




32. Geography and Modern and Contemporary History of Palestine (Teacher Guide), Grade 10, 2018,
p. 163

As part of suggested summary questions on a lesson about the 1948 War, teachers are instructed
to ask students “Why do the Jews perpetrate massacres?”. By referring to “the Jews” in general,

as well as phrasing the question using the present tense, the teacher guide possibly implies that
perpetrating massacres is a trait and a habit of Jews as a collective.

Interestingly, the teacher guide’s choice to use the term “Jews” where other textbooks would
use “Zionists” serves as yet another indication that the term “Zionists”, when used in PA
textbooks, should be understood as applying to all Jews, or at least Israeli Jews.
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Summary and evaluation:

The teacher writes questions on pieces of paper and puts them in a basket. The student chooses a piece of paper and answers the question
written on the paper. Among the questions written are:

Why did the Jews focus on the Jerusalem region?

Why do the Jews perpetrate massacres? He [the teachers] asks the students about the stance of Palestinians regarding the war.

Name massacres perpetrated by the Zionist gangs against Palestinians.




33. Geography and Modern and Contemporary History of Palestine (Teacher Guide), Grade 10,
2018, p. 105

The teacher guide for a tenth-grade history textbook provides the teacher with “correct” answers
to false, hypothetical, and historical questions posed to students, in order to support a narrative
of Jewish cruelty and cynicism. The imagined scenarios serve to escalate hate toward the Zionist
Jewish ‘Other’; the Jews not “being settled” (tawtin) in Palestine is described as an ideal scenario
in which the Palestinians would have lived in “safety, security, and stability,” seemingly made
impossible only because of the presence of the Jews. This hypothetical positive outcome is stated
as a fact, as is the outcome of the Palestinians being united to prevent “Zionist immigration to
Palestine”

The guidelines also list the imagined negative repercussions of the Ottoman Empire’s acceptance
of legal Jewish immigration earlier in history. Not only is this a pedagogically poor approach to
teaching history, and one which runs counter to the idea of critical thinking, but the imagined
scenario is conducive to hate. It is stated that hypothetical Ottoman approval of Jewish
immigration would have allegedly caused further “expulsion (tahjir) of Palestinians,” implying this
was the Jews’ inherent goal in immigrating to Palestine, whereas Palestinian unity would have “put
an end” to what is described as “greedy Zionist ambitions (al-atma‘as-sahyuniyyah).”
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Lesson 3 — Colonialism and Zionism

Q 1: What would have happened had the Jews been settled somewhere else, rather than in Palestine?
[Answer:] The Palestinian people would not have been forced to emigrate; the land of Palestine would not have been captured; the
Palestinians would have led a secure, safe and stable life; no lands would have been seized, the Palestinian people’s resources would not
have been stolen.

Q. 2: In your opinion, what would have happened if Ottoman Sultan Abdul Hamid Il accepted Theodor Herzl’s proposition to allow the
Jews to immigrate to Palestine and take over Palestinian territory in return for covering Ottoman debts?

[Answer:] Greater rate of Zionist immigration to Palestine; arrival of massive waves of Jewish colonists to Palestine in a legal capacity;,
Jews taking over the territory of Palestine and expelling the Palestinians; taking over the resources of the Palestinian people.

Lesson 4 — Zionist Immigration and Colonialism of Palestine at the End of the Ottoman Rule

Q. 1: Describe Palestine's situation had the Arabs and Palestinians been united and had they unified their efforts to prevent Jewish
immigration to Palestine.

[Answer:] The number of Jewish immigrants to Palestine would have been small; the greedy Zionist ambitions regarding the establishment

of a national home for the Jews in Palestine would have been stopped, the Palestinian land would have been safeguarded.




34. Arabic Language (Teacher Guide), Grade 10, 2018, p. 247

In the context of the West Bank security fence, teachers are told to explain to their students that
it is the “Jews’ nature” to build walls and fences “due to their cowardice and slyness.” This idea is
prompted by one of the reading texts suggested by a tenth-grade Arabic language textbook,
which describes the fence and its impact on Palestinian civilians in highly flowery language,
comparing it to a “savage animal” and “a dragon.” The textbook then asks the students to associate
the topic with a quote from the Quran which mocks ancient Arabian Jewish tribes for fighting
Muslims from fortified positions. This association is further clarified by the teacher guide, which
states it is “the Jews’ nature... due to their cowardice and slyness” to use walls and fortifications.
The lesson is thus explicit in its employment of antisemitic stereotypes and anti-Jewish religious
rhetoric within the context of the modern conflict.
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6. A. [The writer] likens the Fence to a savage animal, perching on the chest of its prey (the land).

B. He compares the Annexation and Expansion Fence to a dragon.

C. He compares the land to a loving mother, into whose embrace the Palestinians shall return.

7. The Jews’ nature and habit — from time immemorial — is fighting from villages fortified by fortresses and walls, due to their cowardice
and slyness.

(Cf. corresponding textbook: Arabic Language, Grade 10, Vol. 2, 2020, p. 117:)

=
< ) ¢ 3 iy

. e 7 22 o Roah ; : o
QYL%@My”:&.\I‘&(.\:‘% y

I cas 2 (Tl L P e I
- v -

Pl //’”: ;_’

'y b
( >=\) .-<r)’.}o..¢)_)) &JI:“"""‘JJ’

[7] In light of our understanding of the text, we shall explain the meaning of the following Noble Verse: “They will not fight you all except
within fortified cities or from behind walls.” (59:14)




35. Arabic Language (Teacher Guide), Grade 8, 2018, pp. 150, 251, 276

An eighth-grade Arabic language story invokes the antisemitic stereotype of Jewish people being
scammers and immoral individuals. The story, which apparently takes place in pre-modern times
somewhere in the Islamic world, recounts a Jew who bought merchandise from a Muslim
merchant with counterfeit money. The Muslim merchant, realizing he accidentally sold defective
wares, chased after the Jew and apologized to him, deeply impressing the Jew with his moral
integrity. This compelled the Jew to confess his own, deliberate scam, and immediately convert
to Islam. While the story teaches the importance of moral integrity, it uses the Jew as a character
symbolizing the lack of morality, evidenced by the fact that he is consistently identified as “the
Jew” (al-yahddi) in both the story, the textbook, and the teacher guide. The fact that “the Jew”
expresses his repentance by abandoning his faith and converting to Islam serves to underscore
the link between Jewish identity and lack of morality.

(p. 150)
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Lesson 7: Faith is Conduct

The student shall familiarize themselves with listening manners.

[-]

They shall mention the reason why the worker did not let the Jew know about the defect in the cloth.
They shall explain why the Jew declared the two creeds of Islam.

They shall explain why the Jew was surprised to see the store owner.

(p. 257)
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Lesson 7: Listening and conversation: Faith is Conduct

[-]

[Who did the worker sell the cloth to?]

2. The Jew.

[What did the shop owner do when the worker told him about the cloth?]
3. He went out searching for the Jew to give him back his money.

[Why did the worker not let the Jew know about the defect in the cloth?]
4. Because he was not a Muslim.

(p. 276)
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Lesson 7: Listening

Faith is Conduct

It was said that righteous man worked in commerce, and owned a shop. [...] One day a Jew came and bought a defective cloth, and the
shop owner was not present. The [attending] worker said, “This is a Jew, it is not our business to let him know of the defect.” [...] The shop
owner became angry [at his employee’s behavior], and took the money paid by the Jew. He raced out to catch him [...] The merchant
asked for the Jew, and was led to him. He said to him, “Would you look at that! You bought such and such cloth, but there was a defect in
it and my employee did not let you know of it. Please take your coins back and give me the cloth.” The Jew was shocked to hear this. |[...]
The Jew said: “The coins which | paid you were fake. So, take three hundred authentic dirhams in their place, and | will also add: | testify
that there is no god but Allah, and | testify that Muhammad is the Messenger of Allah [thereby converting to Islam].”




36. /slamic Education (Teacher Guide), Grade 11, 2018, p. 135

37.

Teachers are asked to teach eleventh graders that Jews are corrupt, as the teacher guide states
that “the corruption of the Children of Israel on earth was and will be a reason of their destruction,”
presented as one of the main takeaways from reading verses from the Al-Isra Surah. It should be
noted that the text refers to the corruption of “Israel” not only in the past but also in the future,
thus implying that this applies to modern times and that the State of Israel is doomed to fail.
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Question 8: | will mention two of the following lessons learned from the verses:
* The corruption of the Children of Israel on earth was and will be a reason for their destruction. This practice is effective against every
tyranny and oppressor.

Arabic Language (Teacher Guide), Grade 9, 2018, pp. 30, 59, 150

In two different places in this teacher guide, teachers are instructed to task students with
reflecting on “the dangers of the Jews’ greedy ambitions regarding Palestine,” as part of a lesson
in the corresponding textbook that tells a story about Palestinian refugees. Elsewhere in the
teacher guide, a sentence stating that “the Jews” have “incessantly” perpetrated war crimes
against the Palestinians appears as part of a grammar exercise teachers are meant to give
students. The teacher guide thus demonizes the Jewish Israeli ‘Other’ as inherently evil in
intention and practice.

(pp. 30, 59)

Lol disaidtd JHall oy 0 @
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The student should find free time for himself to reflect about the dangers of the Jews’ greedy ambitions [atma‘] regarding Palestine.

(p. 150)
_ ool Oed (Lald > ?} S e sﬂ._.“ ;_,..<5/.\ =

2. The Jews have perpetrated war crimes against our people incessantly.




38. /slamic Education (Teacher Guide), Grade 10, 2018, pp. 175

A teacher guide for a Grade 10 Islamic Education textbook presents Jews as dangerous and evil:
it explains the “concerted efforts” required by Muslims in Palestine “to save the nation from their
danger,” and explicitly associates “evilness” with the Jews, which could harm their lives and
property. Teachers are also instructed to punish students who cooperate with Jews, and who
discourage confrontation against them.

The lesson thus guides teachers to teach students that collective responsibility in Islam not only
concerns the Israeli-Palestinian conflict and harboring hatred toward the general collective of
Jews; it also involves condemnation of anyone attempting to undermine that message.
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The appropriate preparation for the lesson: Telling the story of the hadith; or talking about the reality of Muslims in Palestine, and the
conflict with the Jews. Since it requires concerted efforts to save the nation from their danger, and to strike the hands of those who
cooperate with them or discourage confronting them, with the intention of preserving lives and property from their evilness. Then, asking
discussion questions with students to reach the title of the lesson “Collective Responsibility in Islam”; or showing pictures and videos
related to Palestine and the united resistance of the Palestinian people against the occupation.




- Encouragement of Martyrdom and Jihad

39. Our Beautiful Language, Vol. 2, Grade 1, 2020, p. 53 (Previously—Our Beautiful Language, Vol.
2, Grade 1, 2010, p. 53)

A reading exercise for the Arabic letter H (h&’, =) for first-graders includes the word Sahid
(“martyr”) at the center, with other example words including hujam (“attack”) and harab (“run

away”).
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Let's read correctly:

ha — Hani [male name] — ha — harab [“run away”]
hi — Had [male name] — hu — Hundd [“Indians”]
hi—Sahid [“martyr"] — hi — hilal [“crescent”]

nahr [“river”] Sahd [“honey”]

Hardan [male name] — Hind [female name] — Fahd [male name] — Kahf [“cave”]
Hanadr [female name] — hujum [“attack”] — nahar [“day”] — Hadil [female name]




40./slamic Education, Vol. 1, Grade 10, p. 72, 2020.

Jihad “for the liberation of Palestine” is presented as a “personal obligation [wajib ‘ayni] for every
Muslim”, in a subsection discussing practices and duties obligated by Shariah law. In earlier
versions, the passage stated that jihad for Allah was only a personal obligation for “every Muslim”,
without any specification about liberating Palestine.
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I will contemplate:

In what circumstances does jihad for the sake of Allah, for the liberation of Palestine, become a personal obligation for every Muslim?

41. Arabic Language, Vol. 1, Grade 5, 2020, pp. 14-15 (Previously—Arabic Language, Vol. 1, Grade
5, 2019, pp. 14-15)

In an Arabic language reading comprehension text for fifth-graders, titled “Hooray for the
Heroes,” individuals affiliated with war, violence, religious extremism and even terrorism are
glorified. Children are encouraged to see these heroes as their role models: “each of us wishes
to be like them”; and those who seek to lead fruitful, peaceful lives instead of taking the path of
martyrs are criticized, as “drinking the cup of bitterness with glory is much sweeter than a
carefree, long life accompanied by humiliation.” The text lists “heroes” who either “reached their
destiny as martyrs” or “died for their pledge as proud heroes”, including such individuals as ‘1zz
al-Din al-Qassam, founder of the Palestinian jihadist movement and namesake of the Hamas
military wing, and Khalil al-Sakakini, a Palestinian writer and antisemitic Nazi supporter who
applauded terror attacks against Jewish civilians. The text also celebrates non-Palestinian
figures from Islamic history, such as Khalid ibn al-Walid (conqueror of Roman Syria), Tariq ibn
Ziyad (conqueror of Visigoth Spain) and Qutuz (defender of Egypt against the Mongols), who are
primarily known for their military exploits against non-Muslims; as well as anti-colonial militants
from the Arab world, such as Sultan Pasha al-Atrash (Syria), Omar al-Mukhtar (Libya) and Houari
Boumeédiene (Algeria). Comprehension questions about the text also mention Palestinian militant
Dalal al-Mughrabi, perpetrator of the 1978 Coastal Road Massacre which killed 38 lIsraelis
including 13 children on a civilian bus, who had been listed alongside Al-Qassam and Al-Sakakini

in earlier versions of the text.
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Hooray for the Heroes
The [textbook] authors

Heroes have a great place in every nation; they are the ones who sacrifice their lives and property. Therefore, their memory is made
immortal, and people take pride in them. Every nation is proud of its heroes, and people, who may differ on many issues, all agree on
taking pride in their heroes, because if not for them, nations would be disgraced.

We feel pride in them; we sing their praises, and study their life stories; we give their names to our children, and name our streets, squares,
and cultural landmarks after them. We perfume our gatherings with their memory, and each of us wishes to be like them; they adorn the
pages of history. They taught people that drinking the cup of bitterness with glory is much sweeter than a carefree, long life accompanied
by humiliation. They made glorious history for the nation. They are the heroes.

Who among us will forget Khalid ibn al-Walid, Umm Ammarah, Khawlah bint al-Azwar, Tariq ibn Ziyad, Saladin, Qutuz, Omar al-Mukhtar,
Sultan Pasha al-Atrash, Izz al-Din al-Qassam, Houari Boumédiéne, Yasir Arafat, May Ziadeh, Khalil al-Sakakini and others of these moons
that never set, which light the darkness of our black nights? These are all embraced by our great [Arab] homeland, ancient and modern,
from Palestine to Egypt and Libya, all the way to Andalusia.

These heroes are the crown of their nation; they are the epitome of its glory. They were the best of generous people, the best givers. They
carried their lives in the palms of their hands, and cast them into danger. Their determination never weakened, they never tired, or
surrendered. Some reached their destiny as martyrs; others died for their pledge as proud heroes.

These sacrifices and heroic acts which they offered, were not for personal gain, and indeed, they left behind neither wealth nor real estate.
Rather, it was all for the sake of their cause, their people and their homeland. Therefore, they deserve to be called heroes, immortalized
by history, and their memory lingers as fragrant musk. Hooray for them, and down with the cowards!




42./slamic Education, Vol. 1, Grade 9, 2020, p. 13 (Previously—/s/amic Education, Vol. 1, Grade 9,
2019, p. 12)

A ninth grade Islamic Education textbook interprets verses from Surah Muhammad in the Quran
to promote violent jihad against “Infidels” (i.e. non-Muslims). The lesson tells students that God
expects Muslims to wage war against the Infidels, so as to test their faith and give them a chance
to atone for their sins should they die in battle, something which the textbook describes as an
“honor” (ikram). The textbook also informs students that Muslims should take prisoners from the
Infidels once they are defeated, and that dying while fighting the Infidels grants one an esteemed
place in paradise. The lesson ends with a warning, that past Infidels have been “annihilated” by
God, implying that the fate of present-day Infidels will not be dissimilar. The lesson does not
attempt to contextualize the relevant Quranic verses as being restricted to a specific place or time,
nor their use of the highly incendiary term “Infidel” (kafir), which may apply to any non-Muslim;
instead it seems to treat these as timeless instructions for how the Muslim community should
conduct itself vis-a-vis what is described as the “Enemies”. The lesson thus strongly insinuates
that holy war against non-Muslims is an applicable, potentially desirable course of action in the
present and future, and that Palestinian students should not be afraid to seek death in such
conflict.
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The above Holy Verses discuss the following issues:

Declaring war on Infidels who have no treaty signed [‘ahd] and no contract of protection [8immah], who wage war against the Religion
of God Almighty and prevent people from joining it; God commands to wage jihad against them and to treat them harshly, until they are
subdued, weakened, and defeated.

God Almighty directs Muslims, should they be victorious over their Enemy and have them weakened, to take some of them prisoner and
to treat those prisoners well, and not kill them. |[...]

Calling on Muslims to take prisoners after defeating the Infidels [...]

Activity:
I’ll compare how Muslims treat prisoners versus how others treat them.

The Reasoning behind Fighting the Infidels:

God Almighty has made it known that He is capable of annihilating and killing the Enemies [Himself], yet He commands [Muslims] to fight
them, for several reasons, including:

1. God wishes to distinguish between the truthful and others, the Hypocrites [pretending to be faithful], by having them fight the Infidels.

2. God wishes to take martyrs from amongst the Faithful, and honor them with martyrdom, so as to forgive their sins and raise their rank
in Paradise. The Almighty said: “and the martyrs with their Lord, for them is their reward and their light” (57:19). The Messenger of God,
peace be upon him, said: “Their souls are in the inside of green birds roaming freely in Paradise where they please, then taking shelter in
lanterns suspended from the throne.” (Recited by Muslim)

The end of the Faithful, and the end of the Infidels:

The Almighty said: [...]

God Almighty promises the Faithful glory, victory, and strength when facing their Enemy, so long as they obey Him [...] God Almighty has
brought the Infidels humiliation and rendered their [good] deeds invalid, because of their unbelief, hostility and hatred towards the Book
of God and His shariah. The Infidels must take warning from what befell previous nations, as He annihilated them for their unbelief and
destroyed their towns, and they had no aid to prevent the punishment of God Almighty.




43. /slamic Education, Grade 10, Vol. 2, 2020, pp. 61-64

A tenth grade textbook teaches about ribat, the Islamic principle of defensive jihad on the
frontiers of Islamic territory, associating it with living in Palestine. A whole lesson in this textbook
is dedicated to the concept of ribat in Islam. Students are instructed to read sayings of the
Prophet Muhammad praising ribat and listing the rewards bestowed by God to those who perform
it, while being taught that living in Palestine is, in itself, a form of ribat. In this context, students
are taught that Palestine shall remain “the land of ribat’ until the Day of Judgement. The overall
message of the lesson is that Palestinian students should see their lives as part of a divinely-
ordained, endless struggle against “enemies of Islam”, in which they are involuntary participants.
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[Right:]

Sahl bin Sa‘d, God be pleased with him and his father, narrated that the Messenger of Allah said: “Observing ribat for a single day is far
better than the world and all that it contains; a place in Heaven, as small as the whip of your horse, is far better than the world and all
that it contains; an endeavor in the Cause of Allah in the evening or in the morning is far better than the world and all that it contains.”

[Left:]

Glossary:

Ribat: standing in the frontiers, areas where inhabitants are threatened by the enemies of Islam.
Murabit: the one who stands in the frontier and prepares himself for jihad for the sake of Allah.

[.]
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The ruling of ribat:

The ruling of ribat is, fundamentally, that it is deemed desirable when one fears the Enemy’s attack on Muslim territory. It may be
incumbent on certain people, in which case they are obligated to perform it, in the following situations:

1. If there is no one else but them in the frontier.

2. If the ruler has called them to arms. [...]

3. When a Muslim territory and homeland is under occupation.

Allah has given this great honor to the land of Palestine, turning it into the land of Ribat until the Day of Judgment. The Ribat in Palestine
is general; it is not limited to the Jihad warriors, rather anyone who intends to perform Ribat on its territory is doing it for the sake of
Allah.
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The Benefits of Ribat in Islam:

Ribat for the sake of Allah has many benefits, including:

Firstly, the Ribat fighter’s reward does not end with his death, and [after dying] he is safe from the Tribulations of the Grave. [...]
Secondly, the Ribat fighter is guaranteed safety from the great terror of the Day of Judgement. |[...]

Third, a Ribat of one day for the sake of Allah is better than a thousand days doing other things. |[...]

Fourth, the Ribat fighter will not be harmed by Hellfire on the Day of Judgement. |[...]




44./slamic Education, Grade 12, 2021, p. 16 (Previously—/slamic Education, Grade 12, 2020, p. 16)

Students learn, based on verses from the Quran, that giving their lives is a religious duty that
carries great rewards and much honor. The text tells students not to consider martyrs to be
dead, as they are “alive with God”, thus potentially desensitizing them to the idea of death for
religious and political ends. The textbook notably refers to martyrs who sacrifice their lives
specifically in defense of the homeland, despite the fact that this notion does not appear in the
supporting Quranic verses quoted in the passage, thus potentially tying the idea of martyrdom
and self-sacrifice to the Israeli-Palestinian conflict.
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Martyrs’ Status with Allah:

The Almighty said: “And do not say about those who are killed in the way of Allah: ‘They are dead.” Rather, they are alive, but you perceive
it not.” (2:154).

For Allah, martyrdom holds a great importance and an elevated status, so the magnitude of the effort and the sacrifice emanates from
the loftiness of the goal and purpose.

And the Martyr: he who invested himself in the cause of Allah in defense of his religion and homeland; to make Allah’s Word supreme.
The verse prohibits describing martyrs as dead,; because they live with their Lord in delight, they have moved from the life we know to
another life we do not sense. [...]

45. /slamic Education, Vol. 2, Grade 5, 2020, pp. 74-79 (Previously—/slamic Education, Vol. 2, Grade
5, 2019, pp. 74-79)

Palestinian girls are encouraged to Kill, be killed, and send their children to die in a chapter that
discusses the role of women in combat at the time of the inception of Islam, including: the first
woman who died in the name of Islam; a woman who stabbed a Jew to death, stating that she
served, “rightfully so, a model of a Muslim woman brave in defense of Muslims”; and a woman
who praises God after her four children died in the battlefield while performing jihad. Students
are told they should “emulate” these figures and “draw lessons” from their stories; furthermore,
the topic for discussion offered at the end of the lesson is “the role of the Palestinian woman in
charity and resilience when facing the Zionist Occupation,” making a connection between these
women of early Islam and the current conflict with Israel.




(p. 74)
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Lesson 14:

Some of the Female Companions of the Messenger of God (PBUH)

Lesson goals:

By lesson's end, students are expected to be able to:

[]

2. Become acquainted with Sumayyah bint Khayyat, Safiyyah bint Abd al-Muttalib, and Al-Khansaa, God be pleased with them.
[-]

4. Draw lessons and morals from the situations they were in.

(pp. 75-77)
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The Female Companion of the Prophet, Sumayyah bint Khayyat (the First Female Martyr in Islam):

[-]

The Infidels kept on asking [Sumayyah] to worship deities other than Allah Almighty and curse Islam and the Messenger (PBUH), but she
remained persistent in her faith in Islam, refusing to utter a word of unbelief or speak ill of the Messenger (PBUH). The Infidels were thus
angered by her persistence and perseverance, and so came [the Infidel] Abu Jahl with a spear, and stabbed her until she fell as a martyr,
while she was testifying that there is no god but Allah and that Muhammad is the Messenger of Allah. She was steadfast, persistent, and
brave, and felt neither fear or dread, she was the first female martyr in Islam.

[.]

The Female Companion of the Prophet, Safiyyah bint Abd al-Muttalib, God be pleased with her:

[-]
Situations from Safiyyah's life, God be pleased with her:

[-]

3. During the Battle of the Trench [in 627 AD], [Safiyyah] saw a Jew circling the Muslims’ fortress, near the women, wishing to attack the
Muslims. She came down to him with a pole from her tent, attacked and killed him. She was — and rightfully so — a model of a Muslim
woman brave in defense of Muslims.

The Female Companion of the Prophet, Al-Khansaa, God be pleased with her:

[.]

Al-Khansaa came to the Prophet (PBUH) with her people of the Banu Sulaym [tribe] and embraced Islam with them. When the call for
Jjihad came out, to defend the Faith and spread Islam, she gathered her four children, encouraged them to fight and carry out jihad for
the sake of Allah, and bid them farewell. They thus set out in jihad for the sake of Allah, and all fell in battle as martyrs. When news of
their martyrdom reached her, she persevered, anticipated Allah's reward, and praised Allah Almighty. She said, steady and resolute:
“Praise be to Allah, Who honored me with their martyrdom. | pray to Allah that He joins me with them in the Abiding Abode of His mercy.”

Topic for Discussion:
I will discuss the role of Palestinian women in charity and resilience when facing the Zionist Occupation.

(p. 78)
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Banner: My faith calls upon me to love the Companions of the Messenger of God (PBUH), and | will emulate their glorious lives.

Assessment:
Question 1: | will place a checkmark next to a correct statement, and an X next to an incorrect statement:

[]
C.( ) Safiyyah bint Abd al-Muttalib killed a Jew who wished to attack the Muslims.

(p. 79)
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[-]
Question 5: Based on the situations the female Companions of the Prophet were in, what is women’s role in the battlefield?
[-]

46./slamic Education, Vol. 2, Grade 8, 2020, p. 93 (Previously—Islamic Education, Vol. 2, Grade 8,
2018, pp. 91-93)

Youths are encouraged to conduct jihad to protect the homeland and repel the enemies in an
eighth-grade Islamic education textbook lesson about youth in Islam. This is justified with the
argument that youths are “the safety valve of society.” The text does not explain who the “enemies”
are in this case, but the use of this term and reference to “defense of the homeland” make it clear
that a violent meaning of jihad is intended here.
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Islam and Youth

[Poster text:]

The role of the youth

Is to carry the Message of Islam

[.]

Youth are the safety valve of society because they have a role in protecting the Homeland and repelling Enemies in jihad for the sake of

Allah.




47.Islamic Education, Vol. 2, Grade 8, 2020, pp. 49-52 (Previously—Islamic Education, Vol. 2, Grade
8, 2018, pp. 49-52)

A chapter in an Islamic studies textbook is dedicated to celebrating violent jihad. Students are to
understand that violent jihad is well supported, both by the Quran and other canonical Islamic
sources, and a non-violent interpretation of jihad is not offered. Students are to become
acquainted with the terms fihad” fihad fighter” (mujahid) and “martyr” (sahid), and learn that
performing jihad, especially dying in battle, carries with it many rewards, both for themselves as
well as for the community. At the end of the lesson, questions newly introduced in 2020 prompt
students to learn more about historic instances of jihad being fought in Palestine, specifically by
Companions of the Prophet (against the Byzantines) and Saladin (against the Crusaders),
underscoring the idea that jihad is to be understood as a holy war against non-Muslims, and that
it is a part of Palestinian heritage and identity.
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Lesson Nine
He who Battles so the Word of God be Supreme (Interactive Lesson)

Lesson goals:
By the end of the lesson, students are expected to:

[.]

Become acquainted with the terms “jihad fighter” [mujahid] and “martyr” [Sahid].

[.]
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Abu Musa al-Ash‘ari, God be pleased with him, narrated that a man came to the Prophet and said, “One man fights for booty, one for the
reputation of fighting, and one for his degree [of bravery] to be seen; which of them is in God’s path?” He replied, “The one who fights
that God’s word may have preeminence is in God’s path.” (From Al-Bukhari)

The teacher will discuss the following subjects, ideas and concepts with students:

1. The following concepts: jihad, jihad fighter, martyr.

2. Evidence supporting jihad from the Holy Qur’an and from the Noble Sunnah of the Prophet.

3. Clarify the impact of jihad on the individual and society.

4. Name the rewards awaiting the jihad fighter and the martyr in the path of God.

5. Lay out the goals of jihad in Islam.

6. Cite situations of jihad faced by the Companions of the Prophet, God be pleased with them.

7. The importance of having conviction whilst performing jihad for the sake of God Almighty, and in every action.
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Shariah texts

The Almighty said: “Battle has been enjoined upon you while it is hateful to you. But perhaps you hate a thing and it is good for you, and
perhaps you love a thing and it is bad for you. And Allah knows, while you know not.” (2:216)

The Almighty said: “Fight them until there is no (more) fitnah [infighting] and (until) religion (i.e., worship) is (acknowledged to be) for
Allah. But if they cease, then there is to be no aggression (i.e., assault) except against the oppressors.” (2:193)

The Almighty said: “Permission (to fight) has been given to those who are being fought, because they were wronged. And indeed, Allah is
competent to give them victory.” (22:39)

The Almighty said: “And prepare against them whatever you are able of power and of steeds of war by which you may terrify the enemy
of Allah and your enemy and others besides them whom you do not know (but) whom Allah knows. And whatever you spend in the cause
of Allah will be fully repaid to you, and you will not be wronged.” (8:60)

The Almighty said: “And what is (the matter) with you that you fight not in the cause of Allah and (for) the oppressed among men, women,
and children who say, ‘Our Lord, take us out of this city of oppressive people and appoint for us from Yourself a protector and appoint for
us from Yourself a helper’?” (4:75)

The Almighty said: “And never think of those who have been killed in the cause of Allah as dead. Rather, they are alive with their Lord,
receiving provision.” (3:169)
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Activity:

1. In collaboration with my team members, | will write down the goals of jihad in God’s path.

2. | will research jihad situations faced by Companions of the Prophet who fell as martyrs in Palestine, and write them down in my
notebook.

3. I will mention a jihad situation faced by commander Saladin al-Ayyubi, God rest his soul.

Qualitative assessment
1. The teacher will create a worksheet which includes the concepts appearing in the lesson (martyr, jihad fighter, sincere devotion, jihad).

[..]

5. The teacher will task students to deduce from the shariah texts what the goals of jihad are.

48.Arabic Language (1): Reading, Grammar, Presentations and Expression (Academic Track), Vol. 1,
Grade 11, 2020, pp. 74-76 (Previously—Arabic Language (1): Reading, Grammar, Presentations
and Expression [Academic Track], Vol. 1, Grade 11, 2019, pp. 74-76)

A poem titled “Martyrs of the Intifada” glorifies death and Palestinians killed during the First
Intifada (1987-1993) as martyrs. The martyrs are described in the poem as “embracing [their]
happy future” as “they join to the heavens.” Graphic wording in the poem describes the martyrs
as climbing up a “ladder of their gushing blood,” and while dying, “standing, blazing on the road,
shining like stars.” Accompanying exercises ask students: “How do the martyrs face death?”; and
to explain an artistic depiction of how the martyrs “stood up in the face of death;” and how “death
charged and drove its scythe through them.” It is worth mentioning that Palestinian casualties of
the Intifada included civilian victims as well as armed militants and terrorists who targeted Israeli
civilians, yet the lesson lavishes both groups of people with praise without any distinction.
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Martyrs of the Intifada
[Excerpts]
They carried their hearts on their palms as stones, as embers, as a blaze
And stoned with them the wild beast on the road...
They died while standing, blazing on the road, shining like stars...
Death assaulted and launched its axe into them...
They stood up in the face of death
Ah dream of theirs which appear in the distance embracing the happy future!
Their rebirth will come will rise out of the depth of death and darkness . . .
Never will he be weaned whatever the usurper’s cruelty
Until in a perfidious night death paints
Look at them in the distance! How they rise up higher and higher while the whole world watches!
How they climb up ever higher on a ladder of their gushing blood!
Look at them falcons in their Intifada
How they join to the heavens the land and their sacred country!
2. How do the martyrs face death, as it appears in the poem?
2. We will explain the scene in which the poetess describes the First Intifada’s martyrs in the poem’s first verse.
4. The poetess mentioned the martyrs’ immortality:
A. We will cite the verse that proves this meaning.
B. We will extract a Qur'anic verse which confirms this meaning.
6. Explain the artistic depiction in the following: They stood up in the face of death,; With these they pelted the monster of the road; Death
charged and drove its scythe through them.

49./slamic Education, Vol. 1, Grade 7, 2020, pp. 84-89 (Previously: /slamic Education, Vol. 1, Grade
7, 2019, pp. 84-89)

A seventh-grade Islamic Education textbook devotes an entire chapter to the values of self-
sacrifice (fida’) and sacrifice (tadhiyah). While the lesson mentions different types of sacrifice, such
as sacrifice of life, property, time and effort, it clarifies that sacrifice of life is “the highest type”,
and provides examples of figures from early Islamic history who gave up their lives in battle. This
violent understanding of sacrifice is underscored by the textbook’s mention of “repelling
aggression and liberating the Motherland”, and its promise of “Paradise in the world to come” for
those who sacrifice themselves. The lesson teaches that these values are “obligated” by Islam, as
they guarantee a nation’s “dignity and honor”, and communities who refuse to commit to self-
sacrifice are described as “weak and humiliated”. Pointedly, the lesson repeatedly asks students
to connect the concept of sacrifice to the modern day “life of the Palestinian people”, thereby
creating a strong link between the value of violence and death, as taught in this lesson, and the
contemporary conflict.




(p. 89)
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Lesson Seventeen:
Sacrifice [tadhiyah] and Self-Sacrifice [fida’]

The Almighty said: “Indeed, Allah has purchased from the believers their lives and their properties in exchange for that they will have
Paradise. They fight in the cause of Allah, so they kill and are killed.” (9:111)

Lesson goals:

The students are expected at the end of the lesson:

1. To define the concept of sacrifice and self-sacrifice.

2. To explain the esteemed place of sacrifice and self-sacrifice.

3. To mention forms of sacrifice and self-sacrifice.

4. To draw conclusions regarding the importance of sacrifice and self-sacrifice.
5. To appreciate the value of sacrifice and self-sacrifice.
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Activity: the concept of sacrifice and self-sacrifice has a wide range of meanings and many expressions in the life of the Palestinian people.
Let’s discuss this.

[.]

The Concept of Sacrifice and Self-Sacrifice:

Sacrifice and self-sacrifice means giving one’s life, property, time and effort for the sake of God, in support of His faith and pride in His
calling.

The Esteemed Place of Sacrifice and Self-Sacrifice in Islam

[-]

1. God Almighty has promised His loyal Faithful, who sacrifice for His sake, victory and empowerment in this world and Paradise in the
world to come. |...]

2. Sacrifice is the means by which nations attain dignity, honor and freedom. A nation whose sons do not sacrifice for the sake of its
freedom and honor is a weak and humiliated nation. That is why Islam obligates sacrifice for the sake of God in order to repel aggression
and liberate the Motherland.

3. The Faithful men and women must sacrifice for the Truth [i.e. God], and withstand harm in doing so. That is how we shall live with
dignity and honor.
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Some Forms of Sacrifice and Self-Sacrifice:
The lives of the Companions of the Prophet were full of situations of self-sacrifice, effort and giving, in support of the Faith of God. Some

forms include:

1. Sacrifice of life:
It is the highest type of sacrifice, in which the Muslim offers God Almighty his soul. As the Almighty said: [...]
An example of sacrifice of life is what the Companion of the Prophet, Al-Jalil Al-Baraa ibn Malik (God be pleased with him), did at the

Battle of Al-Yamamah [...]
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Did you know?
Courage is a noble characteristic, a venerable trait. It allows the soul to withstand fear, to tackle loathsome things, and overcome hardship
with ease.

Activity 1: | will discuss one of the battles of the Prophet (PBUH) and write about a situation of sacrifice and self-sacrifice that had an
impact on me.
Activity 2: Mention forms of sacrifice and self-sacrifice presented by the Palestinian people.

50./slamic Education, Vol. 1, Grade 8, 2020, pp. 56-59 (Previously—Islamic Education, Vol. 1, Grade
8, 2019, pp. 56-59)

An eighth-grade Islamic Education lesson on female figures in Islam teaches sacrifice of life as a
feminist virtue. The lesson begins by stating that “/slam... honor[s] women”, and that this manifests
itself primarily in the fact that “women in Islam are sisters to the men in sacrifice [tadhiyah] and
altruism”, establishing sacrifice as a measure of evaluating gender equality, and perhaps achieving
it. The lesson goes on to mention two examples of prominent female figures in early Islam, one of
whom, Umm Amarah, is celebrated almost exclusively for her feats in battle, and for maintaining
her resolve to continue fighting for Islam, in spite of the deaths of her husband and son in battle.
This example clarifies that “sacrifice” can and should be understood violently, as in sacrificing
one’s life in battle. The lesson ends by anchoring the virtue of sacrifice in the students’ present-
day reality, as students are instructed to find and discuss examples of Palestinian women who
“have left their mark as a model of sacrifice and self-sacrifice [fida’]”.




(pp. 57-58)
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Islam has raised the status of women, honored them, treated them justly and preserved their rights; women in Islam are sisters to the
men in sacrifice and altruism.

[.]

Her Outstanding Quality:

Umm Amarah was one of the first to join Islam [...] She was a model to be emulated in sacrifice and love for the Prophet (PBUH), as well
as in forbearance, for her son Habib ibn Zayd (God be pleased with him) was killed when he was sent by the Prophet (PBUH) to Musaylimah
the Liar, calling him to return to Islam, and so she sacrificed him anticipating God’s compensation.

Her Role in Serving Islam:

[-]

In the Battle of Uhud [625 AD], she proved her bravery, so much so that the Prophet (PBUH) said, “I would not turn left or right without
seeing her fighting ahead of me.” She was injured in that battle, and when the Messenger of God (PBUH) ordered her son Abdullah to
bandage her wounds, Umm Amarah heard him and said, “Messenger of God, | pray to God that [my son and I] may join you in Paradise!”
[-]

She proved her bravery in the Battle of Al-Yamamah [632 AD] while fighting against Musaylimah. She sustained eleven wounds, had her
hand cut off, and her husband fell as martyr. Yet, that did not weaken her resolve; she cared not what befell her, as she was doing it for
the sake of God.




(p. 59)
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Activity:
1. Palestinian women have left their mark as a model of sacrifice and self-sacrifice. In cooperation with members of my group, | will

mention some of them.
2. | will consult one a book on the Life of the Prophet, and write a summary about the Battle of Al-Yamamah, explaining the role of Umm

Amarah and her two sons in the battle.

51. Our Beautiful Language, Vol. 2, Grade 1, 2020, p. 83 (Previously—Our Beautiful Language, Vol.
2, Grade 1, 2019, p. 83)

Violent struggle appears as early as the first-grade using a militaristic figure holding a weapon
(enlarged in relation to the other images) to teach the Arabic letter “Ya” (s; presumably with the
intended word being jundi [sxa], “soldier’). Children are requested to examine the following
pictures, in order to describe them with a word that contains the letter “Ya.”




52. /slamic Education, Vol. 2, Grade 5, 2020, pp. 69-70 (Previously—Islamic Education, Vol. 2, Grade
5, 2019, p. 69-70)

Primary school students are encouraged to look up to martyrs from their home village who died
“in defense of their religion and their homeland Palestine”. This comes after a lesson teaching
about the Companion of the Prophet Muhammad, Khubayb ibn ‘Adiy, who is described as “the first
to be crucified for the sake of Allah” and the creator of the tradition of death prayers. The text then
directs children to name a martyr they know who died while defending the homeland from their
own village, and may thus serve to glorify death for religious and national ends.
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[Khubayb ibn ‘Adiy], God be please with him, was the first to be crucified for the sake of Allah, and the first to establish the prayer said
before martyrdom.

Activity 2:

I will tell a story of a martyr from my hometown, who rose in defense of his religion and his homeland Palestine.




53./slamic Education, Vol. 1, Grade 11, 2020, pp. 114-117 (Previously—lIslamic Education, Vol. 1,
Grade 11, 2019, pp. 114-117)

In a chapter that teaches about different types of jihad and rules of war, students are taught that
Islam accepts war as a “shariah-recognized necessity” (dardrah Sar‘iyyah). The lesson explains
that the term jihad refers to a type of war to be fought against infidels and those who stand in the
way of spreading Islam. The textbook qualifies that war with infidels may be waged if they refuse
to accept Islam. Finally, the lesson contrasts the noble goals of jihad in Islam — which include to
spread the Islamic faith — with the supposedly ignoble motivations for non-Muslims to wage war,
which include to Kill and steal for no apparent reason. As a whole, the textbook glorifies religious
war and encourages students to identify jihad with it, while portraying non-Muslims as morally
inferior and potentially unworthy of living if they refuse to accept the Islamic faith.

It is noteworthy that this lesson uses the term “Arrogance” (istikbar) to describe enemies of the
Islamic faith, a term heavily associated with Iranian Khomeinist ideology.®
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The Rules of War in Islam:

War is a phenomenon that has accompanied humanity since the dawn of history, and in Islam it is a shariah-recognized necessity. There
are rules and values appliyng before, during and after war, the prominent of which are:

1. Warning the Infidels before the battle, as Muslims may only enter battle after having first called the polytheists to Islam, or, failing that,
to accept its precepts. Otherwise, their choice is war with their lives.

[.]

The legitimacy of peace and war in Islam:

In principle, the relations between Muslims and non-Muslims should be based on security and peace. The kind of war, which is referred
toin Islam by the term “jihad”, has been legislated for the defense of Muslim society against attacks by the Infidels and the Arrogant [wa-
I-mustakbirin], and in order to fight those who stand in the way to preaching to Islam and prevent its reaching other nations. |[...]

I learn:

The goals of jihad in Islam are noble goals related to the defeating of the aggressor, the spread of [Islamic] preaching and the protection
of the weak, whereas the goals of war among non-Muslims are not noble, involving the killing of people and unrightfully seizing their
countries” wealth, Arrogance [wa-I-istikbar] on Earth and oppression of nations.

5> Raffaele Mauriello and Seyed Mohammad Marandi, “Oppressors and Oppressed Reconsidered: A Shi‘itologic
Perspective on the Islamic Republic of Iran and Hezbollah’s Outlook on International Relations,” in: Deina Abdelkader,
Nassef M. Adiong and Raffaele Mauriello (eds.), Islam and International Relations, London: Palgrave Macmillan, 2016.




54./slamic Education, Grade 12, 2021, pp. 95-101 (Previously—Islamic Education, Grade 12, 2020,
pp. 95-101)

A chapter on Islamic jurisprudence focuses on invocation and jihad, teaching students that these
actions are relevant to modern times and their own lives. According to the textbook, jihad is
considered “the crest of Islam” and “one of the gates to achieving martyrdom.” It is an individual
duty in the event Islamic land is occupied, which is easily applied to the Palestinian-Israeli conflict.
The chapter also explains various restrictions on jihad.
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[Left]

Islamic jurisprudence can incorporate the modern developments and needs of our time and meet its challenges. | will discuss this.
At the end of the unit, students are expected to be able to:

Equip themselves with some of the practical ordinances of the Islamic jurisprudence, which are used in everyday life.

Strengthen confidence in the timeless and universal validity of Islamic jurisprudence, and its ability to relate to contemporary issues.
Goals: At the end of the lesson, students are expected to be able to:

1 -Define the term 'jihad'.

3 -Summarize the wisdoms behind the legality of jihad.

4- Explain the virtue of jihad in Islam.

[Right:]

The virtue of jihad in God's cause [excerpts] :

Jihad is the best deed in Allah Almighty’s eyes. [...]

Jihad is the crest of Islam. [...]

Jihad is a profitable trade with Allah Almighty that contains the rescue from the fire [of Hell] and the attainment of pardon and Paradise.
[-]

Jihad is one of the gates to achieving martyrdom. [...]

The wisdom behind jihad:

Jihad for the sake of Allah Almighty is originally a collective duty. [...]

It is considered an individual duty in conditions which include:

If the enemy occupied a Muslim land or moved its army to occupy it or intended harm to its residents. |[...]

If the Imam recruited or sent a group of people to battle. |[...]




55. History, Vol. 2, Grade 11, 2021, p. 10 (Previously—History, Vol. 2, Grade 11, 2020, p. 10)

Martyrdom is encouraged and described positively as “fuel that fed the Intifada and gave it the
power to go on” in a chapter about liberation movements. The text describes the vast number of
casualties and damage, as being the key to success of national liberation movements.
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Success Factors for National Liberation Movements:

Activity (5): Let’s read the following texts, draw conclusions, and then answer:

The first Palestinian Intifada was characterized by vast civil disobedience, comprehensiveness, confidentiality, good organization and
active participation on the part of all segments of society. It also carried in its womb the seeds of renewal, for the blood of each martyr
was the fuel that fed the Intifada and gave it the power to go on. The increased oppression on the part of the Occupation increased the
popular Intifada and intensified its sharpness. There are conflicting statistics regarding the numbers of martyrs and the wounded. Some
talked of the martyrdom of 1,200 Palestinians. As for the number of the wounded, it reached 120,000. The prisoners-of war and detainee's
number was 120,000, while 150,000 civilians were forced to leave their houses.

56. /slamic Education,Vol. 1, Grade 10, 2020, pp. 39-40 (Previously—Islamic Education, Vol. 1, Grade
10, 2019, pp. 39-40)

Students are told not to fear death, in the context of a call to engage in jihad and display bravery.
Specifically, students are taught that since their life expectancy is preordained, there is no point
in avoiding jihad and bravery is not punished, which heavily implies that they should seek to
engage in deadly violence. Moreover, the authors of the textbook specifically add a notion that
does not appear in the supporting Quranic verse quoted in the passage, rejecting “humiliation
and disgrace” and connecting jihad, death, courage and audacity with seeking “glory and dignity
for [one]self and the [Islamic] nation”.
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Courage and Audacity: The Muslim is not afraid of death since death is a fact. Destiny is predestined, and failure to strive and conduct
Jihad does not prolong the Muslim’s lifetime, nor does courage shorten it. He rejects humiliation and disgrace and seeks glory and dignity
for himself and his [Islamic] Nation. The Almighty said: “Wherever you may be, death will overtake you, even if you should be within
towers of lofty construction.” (4:78)

Self-Assessment

1. I will place a checkmark (V) next to true statements and (X) next to false statements and then copy the answer to my notebook:
a. The Companions of the Prophet joining jihad is the reason for their death.

5. Explain:

a. The Muslim always hurries to respond to the call for jihad.

57. Islamic Education, Vol. 1, Grade 6, 2020, p. 29 (Previously—Islamic Education, Vol. 1, Grade 6,
2019, p. 29)

The textbook describes bounties awarded to faithful Muslims who die and reach paradise,
emphasizing the sexual incentive of having beautiful virgin women await them. While the
particular lesson in question does not tie this promise with death in battle, it does correspond
with similar content elsewhere in Islamic Education textbooks which associates death in battle
with the promise of beautiful women in Paradise, as well as numerous other lessons which imply
that violent jihad is a central component of piety in Islam.
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The Noble Verses are followed by the mention of blessings granted to the Faithful, where the fruit is easy to pick without any effort or
trouble. As additional bliss and generosity from the Almighty, the believer marries chaste women who had never been married before;
Allah likened these women to sapphires and coral in terms of the intensity of their beauty. All of these blessings are rewarded by Allah to

His faithful worshipers for their benevolence in this world. [...]




58. /slamic Education, Grade 12, 2021, p. 74 (Previously—Islamic Education, Grade 12, 2020, p. 74)

Ribat, the Islamic principle of preparing for jihad to defend Islamic territory, is defined in a high-
school Islamic Education lesson as the act of “dwelling” in places such as Palestine and the Levant,
where ‘people are threatened by the Enemies of Islam? while preparing for jihad. Rather than
exploring how this concept was understood historically or during the inception of Islam, or stress
its potentially non-violent applications, this textbook takes advantage of it to encourage
Palestinian students to view themselves as being currently engaged in a military form of jihad -
effectively, religious war — against what is identified as an enemy of their very faith and of the
entire Islamic community.
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Part 1: Ribat for the Sake of God:

Ribat: means dwelling — whilst preparing one’s soul for jihad for the sake of God and defense of the Faith and Muslims — in places where
people are threatened by the Enemies of Islam; for example, living specifically in the land of Palestine, or in the Levant in general.

Ribat is the best of those deeds which remain rewarded after one’s death; because all acts of righteousness may be rendered impossible,
unless there is safety from the Enemy, and the borderlands are guarded. Therefore, [he who engages in ribat] gains the reward of all the
acts of righteousness that are made possible because of his ribat.

59.Arabic Language, Vol. 2, Grade 7, 2020, p. 94 (Previously—Arabic Language, Vol. 2, Grade 7,
2019, p. 94)

To teach basic noun declension in Arabic grammar, seventh-grade students are given three
example sentences, all with strongly incendiary connotations. The first sentence praises jihaa,
potentially in its violent form, as ‘a gate to Paradise” The second sentence, quoted from Egyptian
poet Ahmed Shawqi (1868-1932), condemns ‘the colonizers” — a term often applied, within
Palestinian nationalist rhetoric, to Israelis — as having ‘hearts of stone”. The third sentence quotes
a verse from the Quran, originally from the account of Yusuf (Joseph), which expresses courage
in the face of imprisonment; this calls to mind the highly emotive subject of Palestinian prisoners
held in Israeli prisons, a topic frequently invoked in PA textbooks. Taken together, these three
sentences, when taken out of context to discuss basic grammar — for which virtually any Arabic
sentence could have been chosen — appear to have been deliberately selected to promote an
antagonistic narrative and generate an emotional response.
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Examples of Inflectional Suffixes:

1. Jihad is one of the gates of Paradise.

“of” [min] is a preposition that mandates the genitive, and ends with no vowel, and so does not receive an inflectional suffix.
“gates” [abwab] is a noun in the genitive case, therefore it receives the inflectional suffix -i.

2. And the colonizers, even if they are lenient / have hearts of stone, which do not soften (by Ahmad Shawgqi)

[.]

3. The Almighty said: “He said, ‘My Lord, prison is more to my liking than that to which they invite me.”” (12:33)
[-]




60.Noble Hadith and its Sciences, Grade 11 [Shar'i Study Track], 2021, pp. 111-112 (Previously-
Noble Hadlith and its Sciences, Grade 11 [Shar'i Study Track], 2013, p. 111)

While teaching a hadith about moral conduct in wartime, the textbook offers its interpretation that
the reason that the hadith repeats the Prophet Muhammad’s order to attack is to stress the
importance of jihad. In this context jihad is understood to be violent, and is stated to be necessary
in order to change reality from “idolatry and injustice” to “love and knowledge”, heavily implying
that religion should be spread by the sword. However, the textbook also emphasizes that Islam is
a religion of mercy.
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It was narrated from Buraidah: “Whenever the Messenger of Allah dispatched a commander of an army he would exhort him personally;
that he should have fear of Allah, and regarding those of the Muslims who are with him; that he should be good to them. He would say:
‘Fight in the Name of Allah and in Allah’s curse. Fight those who disbelieve in Allah and fight, do not be treacherous, nor mutilate, nor kill
a child.”

Analysis of the hadith:
This hadith unambiguously clarifies to us that this religion [Islam] is merciful to all human beings, even in a state of war. [...]

“Fight those who disbelieve in Allah”:

This is an instruction by the Messenger of Allah to fight those who made the Religion of Allah their enemy [...] The Messenger repeated to
[his men] his order to attack, saying: “Fight!”, in order to stress the importance of jihad and elevate its status, to change a reality full of

idolatry, injustice, discord, ignorance and bloody wars, and transform it into a reality full of love and knowledge |...]




61. Noble Hadith and its Sciences, Grade 11 [Shar'i Study Track], 2021, pp. 130-131 (Previously:
Noble Hadlith and its Sciences, Grade 11 [Shar'i Study Track], 2013, p. 129

Students are taught a hadith of the importance of jihad, according to which jihad and believing in
God are the most meritorious of acts, and sins are atoned for a person who dies during jihad. The
hadith’s association of jihad with death while fighting the enemy clarifies the violent meaning of
jihad intended here. The textbook takes this hadith to mean that “jihad is what shows the strength
of faith”, and claims that the reason why non-Muslims are disinclined to convert is because of the
“weakness” of Islamic society — understood to be military weakness. The lesson thus encourages
students to view violence and war as an inherent part of faith and what makes it persuasive.
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The reward of the jihad warrior:

[-]

It has been narrated on the authority of Abu Qatada that the Messenger of Allah stood up among [his Companions] to deliver his sermon
in which he told them that jihad in the way of Allah and belief in Allah are the most meritorious of acts. A man stood up and said,
“Messenger of Allah, do you think that if | am killed in the way of Allah, my sins will be blotted out from me?” The Messenger of Allah
replied: “Yes, in case you are killed in the way of Allah and you were patient and sincere and you always fought facing the enemy, never
turning your back upon him.” Then he added: “What have you said?” The man repeated: “Do you think if | am killed in the way of Allah,
all my sins will be obliterated from me?” The Messenger of Allah said: “Yes, if you were patient and sincere and always fought facing the
enemy and never turning your back upon him, all except debt. Gabriel has told me this.”

[.]

Explanation of the hadith:

Jihad and faith are the most meritorious of acts:

Jihad is the highest peak of Islam. [...] We notice that the Prophet [Muhammad] even put jihad before faith in order to emphasize its
importance and value, because jihad is what shows the strength of faith. For the faithful society, if it is weak without power to defend
itself, is a society that people distance themselves from and will not tempt anyone to join it. The best proof of that is the Muslims’ situation
these days: their societies are weak, everyone makes audacious moves against them, and they do not have the power by which they
would defend themselves. This situation does not tempt non-Muslims to join them.

62. Noble Hadith and its Sciences, Grade 11 [Shar'i Study Track], 2021, pp. 146-147 (Previously:
Noble Hadlith and its Sciences, Grade 11 [Shar'i Study Track], 2013, p. 144)

While learning a hadith, an oral tradition attributed to the Prophet Muhammad, about the
importance of supporting Muslim warriors, students are taught that “the Muslim is in a state of
continuous jihad” to achieve security and peace. The use of terminology such as “general
mobilization” (nafir ‘@mm) and “offensive” (3azw) indicate that the violent meaning of jihad is
intended here; this is supported by a quoted hadith according to which any Muslim who dies
without fighting or even considering doing so is associated with Hypocrisy (nifaq, i.e. dishonest
Islamic faith). The result is that the lesson not only legitimizes violence in the name of religion, it
strongly encourages students to see themselves participating in it.
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For this reason, the Muslim is in a state of continuous jihad and unending general mobilization until humanity enjoy security and peace.
Therefore, the pure young and old race one another to embark upon jihad, to embark upon the offensive and general mobilization for this
noble purpose. [...] The Messenger of Allah said: “He who dies without having fought or without having thought of doing so, will die with
one characteristic of Hypocrisy in him.” The fact that Allah has called his servants to general mobilization is a clear indication that stability
on Earth will not be achieved without jihad.




63. Noble Hadith and its Sciences, Grade 11 [Shar'i Study Track], 2021, pp. 147-148 (Previously:
Noble Hadlith and its Sciences, Grade 11 [Shar'i Study Track], 2013, p. 145)

Students are taught a hadith according to which whoever supports violent jihad by providing
weapons or assistance to a jihad warrior, or assisting their family, is rewarded as if they fought
themselves in jihad. The textbook later adds that if such support for jihad had existed, “[Islamic]
countries would have been liberated the from the filth of the colonizer”. The lesson praises violent
jihad against the “enemies” of Islam as necessary, and encourages as many people as possible
to participate in it in any way possible, further asserting that “there is no glory to the [Islamic]
Nation except through jihad”.
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“He who equips a fighter, and he who looks after the dependents of a fighter in his absence, is as if he has taken part in the fighting
himself.”

A Muslim who provides the one intending to go out on attack and jihad, and fight the enemies, with material assistance such as weapons,
equipment, food, means of transportation, as well as moral assistance by defending him, hiding him from the enemies who follow him,
and giving him shelter in case the enemy pursues him, in addition to defending his family members whom he left behind [...] whoever
fulfils this duty [...] is as if he himself fought in Allah’s cause, like a jihad fighter in the battlefield — according to religious law, because of
his great reward for the aid he provided.

If everyone who went fighting had received this help and support from his fellow members of the [Islamic] Nation around the world, the
people of those [Islamic] countries would have vied to protect the Nation, and the countries would have been liberated from the filth of
the colonizer. |[...]

We learn from the hadith:
1. To protect the jihad warriors and to provide them with all different sorts of support.

[-]
4. There is no glory to the Nation except through jihad.
5. to provide material and mental support to the families of martyrs, jihad warriors, and prisoners.

64.Noble Hadith and its Sciences, Grade 11 [Shar'i Study Track], 2021, pp. 149-152 (Previously:
Noble Hadlith and its Sciences, Grade 11 [Shar'i Study Track], 2013, p. 147-150)

The textbook teaches a hadith which presents the martyr's rewards in the afterlife. These rewards
include, among other things, the forgiving of sins, a place in Paradise, and seventy two beautiful
women of Paradise. The textbook explains this hadith and each of the rewards, and discusses the
importance of martyrdom, which is presented as a great honor and gift. The contents of this lesson
thus may serve to celebrate death and anesthetize deadly violence.
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The Reward of Martyrs:

[...] “The martyr receives six good things from Allah: he is forgiven at the first shedding of his blood, he is shown his abode in Paradise, he
is preserved from the punishment in the grave, he is kept safe from the greatest terror, he has placed on his head the crown of honor —a
ruby of which is better than the world and what it contains, he is married to seventy-two wives of the maidens with large dark eyes, and
is made intercessor for seventy of his relatives.”

[-]

The explanation of the hadith:

Martyrdom is an elevated status prepared by Allah for a certain kind of people among His servants whom He generously chose to be
martyrs. Martyrdom is a form of selection and choosing, for when Allah Almighty sees in the servant's heart truth and love of sacrifice,
and that he is entitled to be among the people of this status, then Allah transforms him into a martyr.

65. Methods of Missionary Preaching and the Art of Oration, Grade 11 [Shar'i Study Track], 2021, p.
81 (Previously- Methods of Missionary Preaching and the Art of Oration, Grade 11 [Shar'i Study
Track], 2015, p. 74

Students are taught a hadith —an oral tradition attributed to the Prophet Muhammad - according
to which jihad is the third most important thing to God after prayer and respect for one’s parents.
While jihad is not necessarily understood to be violent in this particular context, this lesson
corroborates other lessons in this and other Shar'i track textbooks which favor violent jihad as the
utmost expression of Islamic faith.

bcau- ‘Lu qb\J\\ JL«.FY\ ,a_,j}\’”}’ ‘&JJ\J}M o A QM‘JEJ‘.

¢ ol Loasl -_p,{.,—.L;JQ S Az ligdy co fb;wJE\)Awa'Y‘yJ‘QM‘}JSW‘ﬁ

J‘ s—-" JWV‘ J‘ A.U‘ J}w) \.—JL.&” JL; ‘ ‘\-:: ] M ',a‘ ,JU ‘ 4.U| b’j\ JL«PY\ VO'\ ‘,.F«_}

L....J,;L,qu Juﬁ_;l{., J,.m,n Juélf.,_.h Juxan Juum

. (Y)« AU‘
The Companions of the Prophet were eager to know the most valuable of deeds, so that they could become closer to Allah Almighty with
it. This means that they knew that there are deeds which are more valuable than others, and therefore they asked many questions about
the best of deeds, and the deeds which are most loved by Allah. Ibn Mas'ud narrated: “I asked the Prophet which action is dearest to Allah

and he replied, ‘Prayer at its proper time.” | asked what came next, and he replied that it was kindness to parents. | asked what came next
and he replied that it was jihad in Allah’s sake.”




66.Methods of Missionary Preaching and the Art of Oration, Grade 11 [Shar'i Study Track], 2021,
pp. 81 (Previously- Methods of Missionary Preaching and the Art of Oration, Grade 11 [Shar'i
Study Track], 2015, p. 123-124)

Students are taught an essay titled “Islam is a Religion of Power: Is there any Doubt about that?”
by Egyptian thinker Ahmad Hasan al-Zayyat (1885-1968), as an example for a writing exercise.
The article praises Islam as a religion of power, and says that Muslims are ordered to fight for
Islam and to terrify its enemies in order to deter them. On the other hand, fighting the enemies is
described mainly as defensive, as students are taught that Islam orders to fight aggressors. It is
also taught that the goal of terrifying enemies is to deter them, and that power also means power
of wisdom and mercy.
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Islam is a Religion of Power: Is there any Doubt about that?

[...] One who is not powerful, strong-willed, determined, a strong believer, strongly humane, with firm hope and vigorously preparing for
whatever comes —is a Muslim without Islam and an Arab with no Arab character [...] It has been decreed for the Muslims that they must
fight for their and His religion, and they have been ordered to prepare forces and horses in order to terrify their and His enemies. He
ordered them to meet the attackers’ aggression with comparable aggression, but the power commanded by Islam is the power of wisdom,
mercy and justice. |[...]




67. Noble Hadith and its Sciences, Grade 12 [Shar'i Stream], 2021, pp. 114-115 (Previously: Noble
Hadlith and its Sciences, Grade 12 [Shar'i Stream], 2020, pp. 114-115)

A chapter titled “the virtue of ribat in Allah’s cause” discusses a hadith, an Islamic oral tradition,
about the importance of ribat — the Islamic principle of preparing for jihad to defend Islamic
territory. The textbook connects ribat to the idea of defending the homeland, specifically
Palestine, describing it as a religious duty. Students are also implicitly threatened that God will
hold them accountable for failing to participate in ribat, thus potentially instilling a fear of divine
retribution if they oppose violence for religious or nationalist sake.
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The virtue of ribat in Allah’s cause:
The Messenger of Allah said, “Observing ribat for a single day is far better than this world and all that it contains.”

Explanation of the hadith:

The virtue of ribat in Allah’s cause:

Ribat means remaining and staying on the borderlines, with the intention of defending the land and the people. [...]

[...] The Muslim is superior to others in his love for his homeland because he does not act on the basis of patriotic feelings alone, or the
love for the place where he grew up and to which he yearns, but he adds to that the religious meaning, as love of one’s homeland is part
of Faith and, hence, defending it is a religious duty for which he will be rewarded, and if he does not fulfill it he will be held harshly
accountable.

Ribat is not restricted to guarding borders and borderlands, but it is rather extended to include all types of defense of the Islamic Nation
and society. A Muslim’s mere persistence on his land, without running away due to the pressures aimed at uprooting him and forcing him

to emigrate from his land, as is happening on Palestine’s soil these days, is ribat, steadfastness, and jihad in Allah’s cause.




68. Noble Hadith and its Sciences, Grade 12 [Shar'i Stream], 2021, pp. 128-129 (Previously: Noble
Hadlith and its Sciences, Grade 12 [Shar'i Stream], 2020, pp. 118-119)
A chapter titled “The merit of jihad in Allah’s cause” praises jihad, understood to be in its violent
form; it discusses the rewards given by God to jihad fighters who sacrifice their lives while fighting
the “enemy”, including paradise and rewards in this life. The chapter describes jihad in this context
as “the highest peak of Islam”.
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The merit of Jihad in Allah's cause

Narrated Abu Huraira: | heard Allah's Messenger saying, "The example of a jihad fighter in Allah's Cause — and Allah knows better who
really strives in His Cause — is like a person who fasts and prays continuously. Allah guarantees that He will admit the jihad fighter in His
Cause into Paradise if he is killed, otherwise He will return him to his home safely with rewards and war booty."

The explanation of the hadith:

Jihad is the highest peak of Islam:

[...] Jihad is among the most exalted factors that place the Muslim nearer to his God. Moreover, it is the highest peak of Islam. [...] The
Jihad fighter in God's cause has an exalted rank, because he is one of thepeople who sacrifice the most, [...] for he sacrifices his life and
life in this world to support the Faith. |[...]

It is clear to people that anyone who fights against the enemy is a jihad fighter in Allah’s cause, but the truth is that people are different
in their motives and intentions [...] The jihad referred to in this hadith [...] is a jihad for Allah’s sake alone, devoid of any worldly goal.

The jihad fighter has one of two merits:
Allah’s gift to the jihad fighters is one of two favors:] that if they are killed in battle — Paradise is theirs [...], and if He lets them live — they

have much reward, or spoils and rewards together |[...]




69. Islamic Jurisprudence and its Foundations, Grade 11 [Shar'i Stream], 2021, pp. 95-96 (Previosly:
Islamic Jurisprudence and its Foundations, Grade 11 [Shar'i Stream], 2015, p. 81)

When learning about the underlying reasons for zakat — the Islamic principle of charity — students
are taught that one of the purposes of zakat is to spread Islam by financially supporting violent
Jjihad.
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The underlying reasons for zakat include:

- Helping the poor and destitute |[...]

- Reducing crime [...]

- Accustoms the Faithful in giving and spending [...]

- It is one of the means of calling people to follow Allah Almighty and spreading His religion, by assisting the Jihad fighters who volunteer
to sacrifice their lives for Allah’s sake.

70. Noble Hadith and its Sciences, Grade 11 [Shar'i Study Track], 2021, p. 143 (Previously: Noble
Hadliith and its Sciences, Grade 11 [Shar'i Study Track], 2013, p. 141-142)

Students are introduced to a hadith stating that the Al-Agsa Mosque was the second mosque
built on Earth, forty years after the Masjid al-Haram in Mecca. While interpreting this hadith as
proof for the importance of the Al-Agsa Mosque in Jerusalem, the textbook informs students that
it is the duty of all Muslims to “protect [the mosque] from transgressors”, and that they must
sacrifice all that is precious to them to “liberate which of them that is occupied”. Students are also
implicitly threatened that God will hold them accountable for failing to “liberate” the Al-Agsa
Mosque on the Day of Judgement, thus potentially instilling a fear of divine retribution if they
oppose violence for religion’s sake.
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The importance of the Masjid al-Haram [in Mecca] and the Al-Agsa Mosque:

This hadith clearly shows the massive significance of these two mosques in Islam and their sanctity. The Muslims must protect them from
transgressors. More so, we are obligated to sacrifice that which is dear and precious to us to liberate which of them that is occupied, as
it is their [our] place of worship, and they [we] were entrusted with it. It is unbecoming that all Muslims worldwide would neglect the
liberation of the Al-Agsa Mosque, for it is the second mosque that was built on Earth [after Mecca], the first direction of prayer [before it
was changed to Mecca], and the third [in holiness] after the two holy places [in Mecca and Medina]. Its liberation is the responsibility of

all Muslims, and we will all be held accountable for that [on the Day of Judgement].




71. Arts and Crafts (Teacher Guide), Grade 5, 2017, p. 141

Fifth-graders are offered an interpretation of the Palestinian national anthem as supporting
violent jihad against “the Occupation.” The arts and crafts lesson on the Palestinian anthem (titled
FidaT, “fedayeen warrior” or more literally “sacrifice-ist”) provides teachers with a glossary to
explain some of the vocabulary appearing in the song to young students. Thus the title of the
song, usually understood to mean “warrior who is willing to sacrifice himself,” is explained as
meaning “a Palestinian who performs jihad for liberation... from the Occupation,” thus imbuing the
secular military meaning with religious significance. In addition, the term “struggle” which appears
in the song is also interpreted as “jihad.” Using religious terminology in the context of the conflict
serves only to escalate it, and colors the usage of the term jihad in textbooks for older students
with unambiguously violent intentions.
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Terms / Lyrics

“Fedayeen”: a Palestinian who performs jihad for the liberation of his country from the Occupation, who is ready to carry out the most
dangerous military actions.

“With my resolve”: steadfastness and perseverance.

“I plunged ” : invaded and entered battle.

“Struggle”: fighting and jihad.

72. Arabic Language (Teacher Guide), Grade 10, 2018, p. 248

The guidelines for high school Arabic teachers praise jihad, implicitly in its violent form, as a
defining feature of Palestinian identity. The teacher guide employs a poem which exalts jihad as
a source of pride for Palestinians, in conjunction with such lines as “with the blood of heroes is
our banner colored,” and “to water the Enemies red cups and sad songs,” strongly implying a
violent meaning of jihad is intended. The teacher guide takes “jinad for the liberation of Palestine”
to be one of the key takeaways of the poem, stressing that jihad is “the honor which Palestine
boasts out of all nations,” and that it is “the path to... glory unparalleled.” The celebration of the
concept of jihad in a nationalist and confrontational context, and the strong indications that it may
be understood in violent terms, serves to load discussion of the conflict with religious terms which
escalate it.
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3. The honor which Palestine boasts out of all peoples and nations is jihad.

[-]

4. Jihad is the honor which Palestine boasts out of all other countries, for it is a path to heights and glory unparalleled.

5. The sentiment of pride in the Arab nation, pain over what happened to the Palestinians, and exaltation of jihad for the liberation of
Palestine.

(Cf. corresponding textbook: Arabic Language, Grade 10, Vol. 2, 2020, p. 119:)
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4- Glory laughed cheerfully when it saw us / with the blood of heroes is our banner colored

5- Wedding celebration of the freeborn, for them to water the Enemies / red cups and sad tunes
6- O jihad, glory has been cheering to you / its laurels clad purple

7- It is an honor, which Palestine is proud of / and it is an edifice unparalleled to nobility

Arabic Language (Teacher Guide), Grade 9, 2018, p. 60

While teaching a story on the Palestinian Right of Return that demonizes Israel, this teacher guide
instructs teachers to show the class a YouTube clip (which is no longer available) titled “I am the
Daughter of the Revolution.” The song, performed by two young girls, includes words and
phrases such as “rifle” and “We shall fall as martyrs on your soil.”
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https: //www. youtube. com/watch?v=9V4KdZrOF2E

The teacher will present the song “I am the Daughter of the Revolution,” which shows scenes that are close to the events of the story and
are on the same subject.
https.//ww.youtube.com/watch ?v=9V4KdZrOF2E




74. Arabic Language (Teacher Guide), Grade 8, 2018, p. 235

75.

Jihad is utilized within the violent Palestinian struggle in a listening exercise for eighth graders
about the Battle of the Beaufort between Israel and the PLO during the 1982 Lebanon War. The
teacher guide concludes that jihad for the liberation of the homeland “from the contamination of
the Occupation” is one of the main takeaways from this exercise. The combination of the
Palestinians’ bravery, the enemy’s weakness, and the emphasis on “jihad in Allah’s cause” create a
narrative of a war justified by religion against a divinely-ordained enemy.
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6- The lessons learned from the text:

The bravery of the men of the Palestinian Resistance.

The weakness of the Enemy in land battles.

Good planning for battle and preparations to meet the Enemy.

Jihad in Allah’s cause for the liberation of our countries from the contamination of the Occupation.

Arabic Language (Teacher Guide), Grade 5, 2018, p. 259

During a fifth-grade listening exercise, martyrdom in the context of the Palestinian struggle is
presented as a source of joy. The teacher guide instructs teachers to show students the story of
a man who used to spend his nights away from home, and refused to let his wife know what he
was doing. One morning, his body was brought home following a clash with “soldiers of the Zionist
Occupation.” Then, “a thundering ululation (an expression of joy) came out of her in which she bid
the martyr farewell after having understood the secret of his absence.” The husband’s death is
thus presented in a positive light, as the text ends with the wife exclaiming: “Tonight he will sleep
well in the embrace of his homeland.”
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The Second Text: The Secret of Absence

Tha’ir’s family was his whole world, which he loved, as his wife and children would eagerly wait for his return [home], greeting him with
their honorable smiles, and in the evening the family members would gather and talk with one another.

However, Tha’ir began to come home unusually late. Zohra couldn’t take this anymore, and she started to worry. One time she asked him

why he comes home late, and he told her: “I am working for our children.” So, she said nothing, because she loved him very much and she
had no choice but to be patient.

In the morning, Zohra woke up and couldn’t find him. Shortly after, the men came, carrying him on their shoulders and exclaiming “Allahu
akbar,” because he was killed by a force of soldiers of the Zionist Occupation after he clashed with them. They informed her that he was
a lion who leaped upon his enemies, and they would run away from him terrified. She looked at him for one moment, and one more
moment at her children, tears filling her eyes. She was quiet for a little while, and then a thundering ululation came out of her in which

she bid the martyr farewell, after having understood the secret of his absence, and she said: “Tonight he will sleep well in the embrace of
his homeland.”

76. Arts and Crafts (Teacher Guide), Grade 6, 2018, p. 54

In a lesson on drawing from memory, this teacher guide provides drawing ideas for teachers to
give students, one of them being “a martyr's wedding.” This corresponds with how the martyr’s
death is often presented as his wedding party, with virgins (seventy-two by some traditions)
waiting for him in heaven.

Alternative suggestions:

1- Drawing a religious national occasion.

2- Drawing a scene of a prisoner being released.
3- Drawing a scene of a martyr’s wedding.

77. Arabic Language (1): Reading, Grammar, Presentations, and Expression (Teacher Guide), Grade
11, 2018, pp. 41, 73-74

This teacher guide seeks to teach students about “the martyr’s status” and the qualities granted
to him by Allah, in preparation for teaching a poem titled “Red [Bloody] Tuesday,” which glorifies
death and three Palestinian men who were hanged by the British Mandate in 1930 after murdering
innocent, unarmed Jews during the 1929 Arab riots in Palestine. The teacher guide explains that
there seems to be inadequate information on the students’ part regarding the advantages of
martyrdom, so it instructs teachers to fill this gap by discussing the following Quranic verse: “Never
think of those martyred in the cause of Allah as dead. In fact, they are alive with their Lord, well
provided for”
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[The student] should clarify the martyr’s status.
[The student] should give examples from the Qur’an of the martyr’s status in his Lord’s eyes.

Expected Difficulties:
[-]

* Some of the students do not know the qualities granted by Allah to the martyrs exclusively.

[.]

The Suggested Solutions:
[-]

* Encouragement of research and quest, whether it is by directing [the students] to the Internet, to reference books, or to the Islamic
Education teacher, in order to become familiar with the martyr’s status and his exclusiveness given to him by Allah out of respect to him
and to his family.

[-]

* The class will be prepared by presenting the Qur‘anic verse: “Never think of those martyred in the cause of Allah as dead. In fact, they
are alive with their Lord, well provided for.” [3:169]

* The teacher will discuss the verse with his students and will explain the martyr’s status in his Lord’s eyes, having already directed his
students in a preceding lesson to researching the martyr’s status.

78. Chemistry (Teacher Guide), Grade 10, 2018, pp. 93, 97, 99

Chemistry lessons are politicized with the message that there is a formal Israeli policy to destroy
Palestinian water resources. According to this tenth-grade teacher guide, one of the goals of a
lesson titled “Water in Our Life” is for students to grasp “the Israeli Occupation’s attempts to pollute
the sources of drinking water.” In another lesson, the teacher guide instructs the teachings of a
passage on reports that reveal how “colonial settlements” deplete and pollute Palestinian water
sources. Teachers are then to task students with providing an example of “polluted water the Israeli
authorities pump into the Palestinian agricultural lands.”
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[The student] should grasp the Israeli Occupation’s attempts to pollute the sources of drinking water.
[The student] should grasp the Israeli Occupation’s attempts to pollute the water sources.

Reports by the Palestinian Water Authority revealed the actions of the colonial settlements and their attempt to deplete Palestinian water
sources, as the colonial settlements have poured millions of cubic meters of polluted water into Palestinian streams and agricultural lands.
[-]

2. Give an example of polluted water the Israeli authorities pump into the Palestinian agricultural lands.

3. What are the sorts of pollutants contained in these waters?

Illumination: The teacher will listen to the students’ answers, will ask them to write them down on small slips of paper, to be hung up in
the classroom corner, and will tell them to find out the right answers at the end of the second part.

Illumination: Enclosed is a report by the National Bureau for the Defense of the Land and the Opposition to the Settlement — the Palestine
Liberation Organization, which reviews the impact of the colonialist settlements on the Palestinian environment, to be found in the
[following] link: http.//goo.gl/ttDnE4 [+Barcode]




79.

Islamic Education (Teacher Guide), Grade 10, 2018, pp. 53, 56

When listing the objectives of the lesson on Surah Al-Tawbah, a teacher guide for a Grade 10
Islamic Education textbook notes that students are expected to explain the importance of jihad
for the sake of Allah and against infidels, and to also conclude why jihad is one of the best deeds.
Notably, it is stated nowhere that this type of jihad is non-violent. The guide divides the content
into those pertaining to “knowledge,” “implementation,” and “inference.” Students are thus
expected to know “the importance of jihad,” implement their knowledge to explain why the Quran
urges Muslims to prepare for jihad against the infidels, even if these infidels are among their
family members (as stated in al-Tawba: 23), and to infer why jihad is “is one of the best deeds.”
In a different lesson but a similar subject, the students are expected to “explain the reason why

Muslims must always hasten to respond to the call of jihad.”

It should be emphasized that while these conclusions and interpretations are based on the
Quran and are similar to the actual words in the verses, the Qurian as sacred scripture may be
interpreted in a variety of ways, and was formulated in the context of battles of the early Muslims
against the idol worshippers of the Arabian Peninsula —i.e., at a time and place remote from the
modern Palestinian context. However, the text shows no attempt to contextualize these verses
in that medieval timeframe, nor does it present alternative interpretations to these verses, who
the “infidels” in question are, and which kinds of jihad are to be considered in this vein.
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Lesson: Surah Al-Tawbah (17-28)
Knowledge: [the student] needs to explain the importance of jihad for the sake of Allah.

Implementation: the student needs to clarify the reason why Allah demanded from his believers not to befriend their parents, children
and siblings should they insist to remain infidels [...]

Knowledge: the student needs to clarify the reason why the Qur’an urges the necessity of preparing and planning to oppose the infidels.
Inference: the student needs to infer why jihad for the sake of Allah is one of the best deeds. (p. 53)
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Implementation:

[The student] needs to explain the reason why Muslims must always hasten to answer the call of jihad.
(p. 56)




80.

Islamic Education (Teacher Guide), Grade 10, 2018, p. 56

When listing the objectives of a lesson titled “The Virtues of Jerusalem” (fada’il al-Quds), a
teacher guide for a Grade 10 Islamic Education textbook explains that students need to “infer
the challenges the people of Palestine face as a result of their Ribat” and also to deduce the
concept of Ribat in the land of Palestine. In the corresponding Grade 10 textbook, Ribat - the
Islamic principle of defensive jihad on the frontiers of Islamic territory —is praised by the Prophet
Muhammad. Significantly, the textbook teaches that by living in Palestine, Palestinians are in
effect performing Ribat; hence Palestine will remain “the land of Ribat” until the Day of
Judgement.

Notably, no guidance is given to teachers on how Ribat should be construed — whether in violent
or non-violent terms. Discussing Ribat in the positive context of “the Virtues of Jerusalem” clearly
strengthens the legitimacy of the concept of defensive jihad. As such, any reference to contents
that promote Ribat in Jerusalem through violent jihad is not pre-emptively labelled as
inappropriate.
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[Partial translation]

[.]

Inference: the student will deduce the challenges the Palestinian people face as a result of their “Ribat” in their land.

[.]

Inference: the student will infer the meaning of “Ribat” in the land of Palestine.




81. [slamic Education (Teacher Guide), Grade 10, 2018, pp. 142

A teacher guide for a Grade 10 Islamic Education discusses the question of “In what
circumstances does jihad become obligatory for every Muslim?” Three situations are offered:
firstly, when the legally competent Muslim (mukallaf) is in the line of battle or suffering from the
“occupation of Muslim territories”; secondly, if an enemy is situated where Muslims reside; and
thirdly, when a ruler commands legally competent Muslims to undertake jihad — an order which
they cannot disobey.

Interestingly, in the 2020 edition of the textbook, the example in question was modified to
integrate the Palestinian-Israeli conflict into the jurisprudential discussion on jihad. Therefore, it
is clear that teachers are not expected to dismiss the “contemplate” activity, but rather to expand
on the jihadi obligations for Palestinian Muslims against Israelis, which ultimately fall on “every
Muslim.”
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[...] In which circumstance does jihad for the sake of Allah become obligatory for every Muslim?

1. If the legally competent Muslim is in the fighting line, or in the case of occupation of Muslim territories.
2. If the enemy is in a place or country where the Muslims reside.

3. If the ruler calls a legally competent Muslim to jihad, he cannot refuse to respond.

Student’s book:

2019 Edition 2020 Edition

Islamic Education, Grade 10, Vol. 1, p. 73 Islamic Education, Grade 10, Vol. 1, p. 72
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| will contemplate: | will contemplate:
In which circumstances does jihad for the sake of Allah become In which circumstances does jihad for the sake of Allah for the
a private obligation for every Muslim? liberation of Palestine become obligatory for every Muslim?




- Violence in Science and Math

82. Mathematics, Vol. 1, Grade 4, 2020, p. 27.° (Previously—Mathematics, Vol. 1, Grade 4, 2019, p.
27)

In a fourth grade math textbook, basic calculus is taught by counting the number of “martyrs” in
the two Palestinian Intifadas, or waves of uprisings (1987-1993 and 2000-2005). The somewhat
inflated figures offered by the textbook’ inevitably include a large number of Palestinian militants
and terrorists killed in action during those periods, including more than 150 suicide bombers,? yet
the textbook groups them indiscriminately with civilian deaths. A photograph of a funerary
procession is placed next to the question, establishing the macabre nature of the exercise.
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Lesson 1: Addition under 1 Million without Carrying Over
1. The number of martyrs of the First Intifada (the Rock-Throwing Intifada) is about 1,392 martyrs, and the number of martyrs of the Al-
Agsa Intifada is 4,673.

The number of martyrs in both intifadas = martyrs.

5 As verified on 08/08/22, there are no 2021-22 or 2022-23 editions available online for this example. The example has
been altered in the hard copy edition for 2020-21, replacing an exercise teaching calculus by added the number of
martyrs from the two Intifadas, to adding the areas expropriated by Israel from Arab villages in the West Bank.
However, the example has remained unaltered on all three online curriculum portal websites which carry the same print
year of 2020-21: the Palestinian Curriculum Development Center
(http://www.pcdc.edu.ps/ar_new/index.php?p=textbooks), the Palestinian e-Learning Portal (https://elearn.edu.ps/),
and Rawafed Educational Portal (https://new.rawafed.edu.ps/ar/grade-books).

7 Compare statistics published by Israeli security organizations as reported in Ze'ev Schiff, “Israeli death
toll in intifada higher than last two wars,” Haaretz, 24 August 2004.
http://www.haaretz.com/print-edition/news/israeli-death-toll-in-intifada-higher-than-last-two-wars-
1132555

8 Efraim Benmelech and Claude Berrebi, “Human Capital and the Productivity of Suicide Bombers,” Journal
of Economic Perspectives, Vol. 21, No. 3 (Summer 2007), pp. 223-238.
https://web.archive.org/web/20130127151257/http://www.economics.harvard.edu/faculty/benmelech/file

s/JEP_0807.pdf
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http://www.haaretz.com/print-edition/news/israeli-death-toll-in-intifada-higher-than-last-two-wars-1.132555
https://web.archive.org/web/20130127151257/http://www.economics.harvard.edu/faculty/benmelech/files/JEP_0807.pdf
https://web.archive.org/web/20130127151257/http://www.economics.harvard.edu/faculty/benmelech/files/JEP_0807.pdf

83. Science and Life, Vol. 1, Grade 7, 2020, p. 57 (Previously—Science and Life, Vol. 1, Grade 7, 2019,
p. 57)°

Newton's Second Law is exemplified by an image of a masked Palestinian boy aiming a slingshot
at approaching soldiers. Students are asked “what are the forces that influence the object after
its release from the slingshot and the coil?”
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Newton’s Second Law

Activity 1: the object and the spring

The Palestinians used diverse tools of heritage to fulfill their daily needs in agriculture, in hunting bird, or in playing games, in being
amused etc. Among them are the slingshot and the spring.

Observe the following pictures, and then answer the following questions:

- What is the relationship between the elongation of the rubber of the slingshot and the tensile strength affecting it?

- What are the forces that influence the object after its release from the slingshot and the spring?

9 As verified on 08/08/22, three official online curriculum portals carry only the 2020-21 digital editions. There are two
different 2020-21 digital editions of this textbook: the example remained in the 2020-21 digital editions in Rawafed
Educational Portal (https://new.rawafed.edu.ps/ar/grade-books) and the Palestinian Curriculum Development Center
(http://www.pcdc.edu.ps/ar_new/index.php?p=textbooks), whereas the the Palestinian e-Learning Portal
(https://elearn.edu.ps/) has the 2020-21 new digital edition that contains the altered example. The example remains in
all 2020-21 hard copy editions despite it being removed from one digital edition, and it was removed from a new 2021-
22 hard copy textbook not available anywhere online. IMPACT-se has obtained a 2021 hard copy edition which does not
exist online, and which shows further alterations to the content of the example — references to a slingshot have been

removed, along with an accompanying graphic image of a boy aiming his slingshot at Israeli soldiers.



https://new.rawafed.edu.ps/ar/grade-books
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https://elearn.edu.ps/

84.Science and Life, Vol. 1, Grade 8, 2020, p. 52" (Previously—Science and Life, Vol. 1, Grade 8,
2019, p. 52)

Elastic energy is taught in a science textbook through an example of a slingshot being used during
a conflict. Students are asked to look at an image of a masked Palestinian pointing a slingshot
during a flaming riot and answer specific questions on the “energy transformations” they witness
in the image. The text further describes the properties of the rubber band in the slingshot.
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Activity 4: Elastic Potential Energy:

I will look at the following pictures, and then answer the following questions:

1- What energy transformations are happening in the tools that are shown in the pictures?

2- What safety precautions must be taken into account when using the tools that are shown in the pictures]?

Some materials, like rubber or spring, are characterized by their elasticity; their shape will change if they are affected by force, and then
they will return to their original shape after the force causing the effect disappears. Elastic masses have elastic potential energy stored in
them while being affected by an external force, making them stretch or compress.

10 As verified on 08/08/22, an image of a slingshot being used during conflict, used to exemplify elastic energy in a physics
lesson, has remained in 2 out of 3 online portals, meaning that there are two different 2020-21 digital editions of this
textbook. Three official online curriculum portals carry only 202-21 digital editions. The 2020-21 old digital edition of the
textbook on the Rawafed Educational Portal (https://new.rawafed.edu.ps/ar/grade-books) and the Palestinian
Curriculum Development Center (http://www.pcdc.edu.ps/ar_new/index.php?p=textbooks) websites. The Palestinian
elLearning Portal (https://elearn.edu.ps/) contains the 2020-21 new digital edition with the altered example. The example
remains in all 2020-21 hard copy editions despite being removed from one digital edition on one online portal. The

example was removed from a new 2021-22 hard copy textbook not available anywhere online.



https://new.rawafed.edu.ps/ar/grade-books
http://www.pcdc.edu.ps/ar_new/index.php?p=textbooks
https://elearn.edu.ps/

85. Mathematics (Literature and Sharia Tracks), Grade 11, 2020, p. 4" (Previously—Mathematics
[Literature and Sharia Tracks], Grade 11, 2019, p. 4)

To teach linear equations students are instructed to “calculate the number of martyrs and
wounded” in the Cave of the Patriarchs massacre to solve equations with one variable.

aslg pmdGas Aol dlalas A TR
Solving a Linear Equation With One Variable
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Activity 1: The Abrahamic Mosque is one of the most important and religious landmarks in Palestine. It's associated calling one of with
one of the massacres of the Zionist Occupation, whose victims were 180 worshipers among them martyrs and wounded.

Calculate the number of martyrs and wounded in the massacre if it is known that the number of wounded is five times the number of
martyrs. Assume that that the number of martyrs of the massacre is X martyrs.

The number of victims of the massacre in terms X = .

The number of martyrs of the massacre and its wounded in terms of X will be 6X Why?

Number of martyrs in massacre =

Number of wounded in the massacre =

11 As verified on 08/08/22, the exercise remained unaltered in all three official online curriculum portal websites carrying
the 2020-21 edition: Rawafed Educational Portal (https://new.rawafed.edu.ps/ar/grade-books), the Palestinian
Curriculum Development Center (http://www.pcdc.edu.ps/ar _new/index.php?p=textbooks), and the Palestinian
elLearning Portal (https://elearn.edu.ps/). The example remained in 2020-21 hard copy editions. The example was altered
in @ 2021-22 hard copy edition not available anywhere online, from instructing students to “calculate the number of
martyrs and wounded” in the Cave of the Patriarchs massacre to solve equations with one variable, to asking students to

calculate the number of worshippers at the Cave of the Patriarchs.



https://new.rawafed.edu.ps/ar/grade-books
http://www.pcdc.edu.ps/ar_new/index.php?p=textbooks
https://elearn.edu.ps/

86. Mathematics (Literature and Sharia Tracks), Grade 11, 2020, p. 55 (Previously—Mathematics
(Literature and Sharia Stream), Grade 11, 2019, p. 55)

An eleventh grade math problem that shows a Jewish settler shooting at passing Palestinian cars
is used to teach statistics and probability.
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One of the settlers fires at the cars passing by on one of the roads. If the probability of hitting the car with the first shot is 0.7 and the
settler fired at ten cars, what do you expect the number of vehicles hit to be?

87. Mathematics, Vol. 1, Grade 9, 2019, p. 86" (Previously—Mathematics, Vol. 1, Grade 9, 2018, p.
86)

In a chapter used to teach statistics, a frequency table features numbers of martyrs killed by Israel
in various years with calculation exercises.
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12 ps verified on 08/08/22, the example has remained unaltered in all three official online curriculum portal websites
carrying the 2020-21 digital edition: Rawafed Educational Portal (https://new.rawafed.edu.ps/ar/grade-books), the
Palestinian Curriculum Development Center (http://www.pcdc.edu.ps/ar new/index.php?p=textbooks), and the
Palestinian eLearning Portal (https://elearn.edu.ps/). The example has also remained in 202-21 hard copy editions. The
example was altered in a 2021-22 hard copy editions not available anywhere online from a Jewish settler shooting at
passing Palestinian cars, to a hunter shooting at a target.

13 As verified on 08/08/22, the exercise remained unaltered in all three official online curriculum portal websites carrying
the old 2019 edition: Rawafed Educational Portal (https://new.rawafed.edu.ps/ar/grade-books), the Palestinian
Curriculum Development Center (http://www.pcdc.edu.ps/ar _new/index.php?p=textbooks), and the Palestinian
elearning Portal (https://elearn.edu.ps/). The example was altered in the new 2022-23 hard copy edition, replacing a
statistics exercise using numbers of martyrs killed by Israel in various years, by an exercise using the numbers of

settlements built on Palestinian land.



https://new.rawafed.edu.ps/ar/grade-books
http://www.pcdc.edu.ps/ar_new/index.php?p=textbooks
https://elearn.edu.ps/
https://new.rawafed.edu.ps/ar/grade-books
http://www.pcdc.edu.ps/ar_new/index.php?p=textbooks
https://elearn.edu.ps/

The Jerusalem district is exposed to ongoing violence by the Israeli occupation Occupation against the holy sites of Islam, and its
Palestinian population, resulting in the loss of property and life. The number of martyrs in the district of Jerusalem during the period of
1994-2015, according to the Palestinian Central Bureau of Statistics is 156 martyrs. The number of martyrs according to the years is
divided as follows:

The number of years in which there were no martyrs during the period 1994-2015 is one year.
The number of years in which there were two martyrs a yearis . . .

88. Mathematics, Vol. 1, Grade 3, 2022, p. 15 (Previously—Mathematics, Vol. 1, Grade 3, 2020, p. 15)

To teach numerical digits, a third-grade math exercise asks students to write out in letters the
number of “martyrs”, i.e. Palestinians who died, during the 2014 Israel-Gaza war (Operation
Protective Edge). The statistic posited by the textbook is 2,139 Palestinian deaths, which includes
hundreds of members of Hamas, Islamic Jihad and other armed Palestinian organizations killed
during that conflict,™ yet the textbook groups them indiscriminately with civilian deaths.
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8. The number of the martyrs of Palestine during the 2014 Aggression on the Gaza Strip reached 2,139 martyrs.
A. I'll write the number of martyrs in words

B. I'll write @ number bigger than that

C. I'll write a number smaller than that

14 The Hamas-run Ministry of Health in the Gaza Strip reported at the time 2,143 Palestinian deaths, of
which 30% were “non-civilians”; Israeli authorities estimated a higher ratio of combatants. Adiv Sterman
and Lazar Berman, “Islamic Jihad: 121 of our fighters killed in Gaza,” The Times of /srael, 29 August 2014.

https://www.timesofisrael.com/islamic-jihad-121-of-our-fighters-killed-in-gaza/



https://www.timesofisrael.com/islamic-jihad-121-of-our-fighters-killed-in-gaza/

89. Life Sciences (Science and Agriculture Tracks), Vol. 1, Grade 11, 2019, p. 77 (Previously—Life
Sciences [Science and Agriculture Tracks], Vol. 1, Grade 11, 2018, p. 77)

In a biology exercise, Mohammed A-Dura is used to teach about the nervous system. The exercise
asks students to compare the effects of the nervous system on different body functions such as
bladder, heart rate, lungs etc.
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Question: Observe the picture, while indicating all systems that work in this condition. Using image (21) compare the effect on the
sympathetic and the parasympathetic nervous systems on every organ in the following table:

Organ or System Effect on the Sympathetic System Effect on the Parasympathetic System

Pupil

Heart Rate
Bladder

Respiratory Rate

Salivary Glands




90. Mathematics, Vol. 2, Grade 7, 2019, p. 97 (Previously—Mathematics, Vol. 2, Grade 7, 2018, p. 97)

Conflict related imagery is inserted into a mathematics problem in a seventh-grade textbook
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The year 1948 represents a turning point in the life of our Palestinian people. It is the year that the Nakba took place, Palestine was
occupied, and our people became displaced in the refugee camps and the Diaspora. [Followed by math exercise]

91. Science and Life, Vol. 2, Grade 7, 2020, p. 59 (Previously—Science and Life, Vol. 2, Grade 7, 2019,

p. 59)
In biology, the importance of the human spine is taught through a story of “Zionist aggression”

causing paralysis.

o

Ali was absent from school as a result of an injury to his spine, which led to his paralysis. He played with a suspicious object—one of the
remnants of the Zionist aggression . . . Which parts of Ali were damaged? And why? What is the significance of the spinal cord to the

body? What are the likely effects of spinal cord damage on the body?




92. Science and Life, Vol. 2, Grade 8, 2020, p. 35. (Previously—Science and Life, Vol. 2, Grade 8,
2019, p. 53)

A physics example in a science textbook discussing sound waves accuses the Zionist occupation
of impeding the call for prayer from the minarets of Al-Agsa Mosque.
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The forces of the Zionist Occupation prohibit the amplification of the call for prayer (adhan) in the minarets of the Al-Agsa Mosque.
Discuss.




93. Mathematics, Vol. 2, Grade 7, 2019, p. 105 (Previously—Mathematics, Vol. 2, Grade 7, 2018, p.
105)

Basic statistics is taught to seventh-graders by commemorating the 1976 Land Day events. This
refers to demonstrations by Arab communities in northern lIsrael to protest government
expropriation of their land, during which six protestors were killed. The PA textbook chooses to
devote a short lesson on probability theory to those events, notably referring to Israel within this
context as “the Occupation”, despite the fact that those events took place exclusively within
internationally-recognized Israeli territory, and had no substantial impact on Palestinians living in
the occupied Palestinian Territories — expressing defiant non-recognition of Israel. The lesson also
showcases the names and photos of the six killed demonstrators, which it refers to as “martyrs”.
All of this serves as an introduction to a what appears to be a tenuously-related word problem, in
which a class of students vote whether to organize a school radio broadcast or a sports
competition, and the teacher chooses one of the proposals at random.
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8.2 Laws of Probability

Activity 1:

Six Palestinians fell as martyrs on the 30th of March, 1976, while defending the lands which the Occupation attempted to expropriate.
Since then, that day became known as the Eternal Land Day and it is commemorated every year.

A school has a class of 25 students; 7 proposed to commemorate the occasion only on the school radio, 8 proposed to only organize a
sports competition, while 4 proposed to do both.

These can be represented in a diagram as follows:

[Venn diagram]

The teacher pulled out one of these notes at random. The probability of the proposal on the note being:

To commemorate the occasion on the school radio = 11/25. Why is that?

[Caption above photos on the left:] Martyrs of the Eternal Land Day, 30 March 1976

[Names]

94.Mathematics (Literature and Sharia Tracks), Grade 11, 2020, p. 30. (Previously—Mathematics
[Literature and Sharia Tracks], Grade 11, 2019, p. 30)

The right of return (into what is now Israel) reappears on the opening page of “Unit 2—Statistics
and Probabilities” in a Mathematics textbook with the following assignment: “What do you expect
to be the number of refugees in the Palestinian refugee camps in Lebanon who hold the return
keys?”

What do you expect to be the number of refugees in the Palestinian refugee camps in Lebanon who hold the return keys?




95. General Sciences (Vocational Track), Grade 10, 2020, p. 55 (Previously—General Sciences
(Vocational Track), Grade 10, 2019, p. 55)

Newtonian physics is taught through an example of a young girl shooting a rock with a slingshot
“towards a specific target”, with an accompanying photo showing a hand hurling a loaded
slingshot. In Palestinian culture, slingshots are heavily associated with attacks on Israeli soldiers,
a technique popularized during the time of the First Intifada (1987-1993).
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7. A young girl shoots a slingshot (a rock tied with a string) towards a specific target. Let’s suppose the length of the string is X, the rock’s
velocity at release is Y and the centripetal acceleration is Z. If the girl doubles the slingshot’s velocity, but the radius stays constant, the
acceleration Z will be:

A Z

B. 0.5Z

C. 2Z

D. 4z




96. Mathematics, Vol. 1, Grade 3, 2022, p. 9. (Previously—Mathematics, Vol. 1, Grade 3, 2020, p. 9)

To teach numerical digits, a third-grade math exercise asks students to spell out in digits the
number of “martyrs”, i.e. Palestinians who died, during the First Intifada (1987-1993). The given
figure of 2,026, which appears to be highly inflated,™ inevitably includes a large number of
Palestinian militants and terrorists killed in action during that period, yet the textbook groups them
indiscriminately with civilian deaths.
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| will think and discuss: how to read a number with four digits?

10.[...]

11. I will read the following statements, and then write the colored number in digits:

A. The length of Jerusalem’s walls is four thousand two hundred meters.

B. The number of schools in Palestine as of 2015 is two thousand eight hundred and fifty-six schools.
C. The number of martyrs in the First Intifada is two thousand and twenty-six martyrs.

5 For comparison, human rights group B'tselem estimates a figure of 1,376 Palestinian deaths during the
same time period. “Fatalities in the first Intifada,” Btselem.org.
https://www.btselem.org/statistics/first_intifada_tables



https://www.btselem.org/statistics/first_intifada_tables

97. Science and Life, Vol. 2, Grade 7, 2020, p. 30 (Previously—Science and Life, Vol. 2, Grade 7,
2019, p. 30)

A science textbook unit on liquid solutions devotes its cover page to Palestinian prisoners. Before
teaching the formal subject matter of the lesson, the textbook informs students that a solution of
water and salt plays a key role in Palestinian prisoners’ ‘battle of empty guts” poetically referring
to hunger strikes. This romanticized nationalistic message is reinforced with a large cartoon
illustration, showing an anthropomorphic prisoner’s stomach brandishing the Palestinian flag and
a white dove, normally symbolizing peace, breaking the prisoner’s chains. The prisoner’s stomach
contains a pictorial equation of water and salt, the sum of which is an irredentist map of greater
Palestine (which erases Israel), suggesting that prisoners’ hunger strikes will aid in achieving this
territorial goal.
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Unit 2
Solutions in our Life

Consider and think: water and salt keep Palestinian prisoners alive while they wage the battle of empty guts.




98. Science and Life, Vol. 2, Grade 7, 2020, p. 66 (Previously—Science and Life, Vol. 2, Grade 7, 2019,
p. 66)

In a biology lesson, students learn about the functioning of the adrenal gland through the example
of Israeli soldiers attacking a Palestinian Scout camp for no apparent reason, frightening the child
campers. This example is chosen to teach how the human body produces adrenaline in tense
situations, with the added effect of demonizing Israelis as inexplicably cruel and inhumane.
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The Adrenal Gland and Fear

A group of Palestini[a]n children lived through an hour of terror in the woods of Jibya village in Ramallah District, as the Israeli Occupation
forces, armed to the teeth, stormed a Scout camp. The soldiers laid siege to the camp grounds, and fired stun grenades and tear gas at
the tents housing the children, striking them with panic and fear.

Answer the following questions:

- What is the sudden situation which caused the children panic and fear?

- Which of of [sic] the body’s organs worked together to face the situation? Explain.

- What endocrine gland was affected by the brain to face the situation?

- What is the name of the hormone excreted by that gland?

- How does that hormone affect the heart, the motions of breathing, and the pancreas?




99. Mathematics, Vol. 1, Grade 3, 2022, p. 13 (Previously—Mathematics, Vol. 1, Grade 3, 2020, p. 13)

A third-grade math textbook uses the issue of Palestinian prisoners in Israeli (“Occupation”)
prisons to teach basic mathematical literacy; students are required to answer which number is
greater, the reported number of prisoners in 2014 or in 2015. While the source of these statistics
is unknown, it is noteworthy that the textbook authors chose statistics which represent a negative
development — of an increasing number of prisoners year after year.
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4. Collaborative activity:

In 2014, the number of prisoners in the Occupation prisons totaled 6,500 prisoners, while in 2015 their number was 6,800 prisoners. In
what year was the number of prisoners greater?

Solution:

100.Mathematics (Science and Industrial Tracks), Vol. 2, Grade 11, 2022, p. 53 (Previously—
Mathematics (Science and Industrial Tracks), Vol. 2, Grade 11, 2019, p. 53)

A mathematics lesson teaching geometric series uses the example of a water tank being filled with
successively diminishing amounts of water, prefaced by the statement that “the Zionist
Occupation” causes water shortages in Palestinian communities as a matter of policy. For the sake
of both the learned material as well as the specific example chosen to teach it, this statement is
entirely expedient, and serves no purpose other than to politicize the subject.
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5-6 Finite Geometric Series, and its Sum

Activity 1: Most Palestinian population centers suffer from a shortage of drinking water, due to the policies of the Zionist Occupation who
controls the Palestinian ground water. To address the shortage taking place, the local council of one village built a water tank with the
capacity of 5,000 m3. On the first day they pumped into it 600 m? of water; on the second day, two thirds of the amount pumped on the
first day; on the third day, two thirds of the amount pumped on the second day; and so on and so forth.

The amount of water pumped during the first five days: .........

[.]

101. Science and Life, Vol. 1, Grade 8, 2021, p. 15 (Previously—Science and Life, Vol. 1, Grade 8,
2020, p. 15)

In a chapter that discusses the constituent make-up of the air, a passage describes an incident
where the Israeli army shot tear gas at a peaceful protest of Palestinian villagers in the Ramallah
area. This fuels misleading stereotypes about the conflict (Israel using unwarranted aggression to
combat peaceful Palestinian activity). In addition, there is a reference to the fact that the purpose
of the march was to protest against the separation fence that 'swallows' much of the village's
agricultural land.
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Bil’'in Integrated High School students were hit by tear gas grenades fired by Zionist Occupation soldiers at a peaceful march out of the
village in protest of the separation fence that swallows much of the agricultural land belonging to the village and surrounding villages.
You can smell the tear gas that the occupation army is firing from a distant place. Explain this.

Give examples of other materials that go through the air and spread.

What is the effect of this gas on the environment and health?

What safety measures should be taken when encountering tear gas attacks by the Occupation Army?




102. Science and Life (Teacher Guide), Grade 8, 2018, pp. 144-145

While learning about the taxonomic classification of living organisms, the teacher guide for a
science textbook inexplicably instructs biology teachers to hold discussions about “towns and
villages whose residents the Zionist Occupation expelled,” seemingly unprompted and in the
middle of scientific learning activities. This bizarre and blatant insertion of political content, at the
expense of scientific education, can hardly be said to serve any purpose other than to maximize
historical resentment toward the opposing side of the conflict.
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B. Exposure:

1. Carrying out activity on the taxonomy of living organisms throughout history, using the strategy of cooperative learning: |[...]

2. Carrying out activity on the scientific names of living organisms, using the strategy of lecture, dialogue and conversation: [...]

3. Carrying out activity on taxonomic ranks, using the strategy of dialogue and conversation:

* Divide students into homogenous groups.

* Every group reads the scientific text related to the activity, and answers the questions under it, as well as the following questions:
- Where is Yarmouk [Refugee] Camp located?
- Why was this camp built?

- Name the villages and towns the camp’s residents were expelled from.

- Name other towns and villages whose residents the Zionist Occupation expelled as a result of the Nakba ('48).

* Every group appoints a representative to present their group’s answers in front of the students.

* Each representative returns to their group and presents the result of the discussion to them.

* The students calculate the number of expelled towns and villages mentioned in the students” answers. What do you estimate their

number to be?

* Have groups answer activity questions.

* Have a student read out the taxonomic classification of the cat in front of the class.

103.Mathematics (Humanities Track: Teacher Guide), Grade 11, 2018, p. 162

The teacher guide for a high school math textbook contains a word problem using “a settler”
(mustawtin) who “opens fire on cars” to teach probability. The word problem assumes the settler
shoots at a certain number of cars who pass through a certain road, and students are to calculate
the probability of him hitting a car. The terminology used and the situation described make it clear
that the settler in question represents an Israeli, whose desire for harming innocent Palestinians
is not explained but can be predicted with mathematical precision. The textbook’s choice to
incorporate this particular scenario out of an infinite number of imaginable scenarios which teach
the same math skill without invoking violence, stereotypes, or the conflict, can only be interpreted
as a deliberate attempt to maximize fear and resentment.
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3. One of the settlers opens fire on cars passing through a certain road. If the probability of the settler hitting a car in one shot is 0.7 and
the settler shot at 10 cars, what do you expect to be the number of the cars that were hit?
Solution: p(x) = 10x0.7 = 7 cars.




- Glorification and Justification of Violence and Terrorism

104.Arabic Language, Vol. 2, Grade 5, 2020, pp. 51-61 (Previously—Arabic Language, Vol. 2, Grade
5, 2019, pp. 51-61)

Dalal al-Mughrabi, the perpetrator of the 1978 Coastal Road massacre, which killed thirty-eight
Israelis including thirteen children on a civilian bus, is celebrated in a detailed 10-page Arabic
reading comprehension text for fifth graders. The text exalts her and the terror act as “heroism”,
describing how the massacre made her memory “immortal” in the “hearts and minds” of
Palestinians. After reading, students are instructed to search the Internet for how Israel allegedly
abused her body, and copy and rewrite sentences praising her “pure blood”. The lesson notably
does not offer Palestinian women any way to demonstrate an outstanding commitment to their
people, other than violence.

The most recent version presents a distinctly falsified version of the event, exonerating Al-
Mughrabi of any wrongdoing and quoting her as saying she had no wish to kill hostages, as well
as accusing the Israeli forces of killing both her and the hostages “with planes and tanks”. In reality,
Al-Mughrabi and her companions are known to have deliberately killed multiple people, including
American photographer Gail Rubin, long before they were engaged by Israeli security forces; those
forces primarily consisted of Israeli civilian police, which possessed neither tanks nor airplanes;
and Ehud Barak, credited by the textbook with overseeing the Israeli “attack” on the bus, was in
fact studying in the US at the time; among other factual errors.

(p. 51)
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About the text

Our Palestinian history is brimming with names of martyrs who have given their lives in sacrifice to the Motherland. One of them is the
martyr Dalal al-Mughrabi, who drew a portrait of defiance and heroism with her struggle, making her memory immortal in our hearts
and minds. The text in our hands speaks about one part of the journey of her struggle.

(p. 52)
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Reading

In Sabra Refugee Camp, one of Beirut’s refugee camps that is bleeding in pain — as a result of the Nakba — the fighting commander, Dalal
al-Mughrabi, was born. Roughly two decades after her birth, she answered the distress call of the Motherland.

Dalal sailed the sea, leading her squad of fedayeen, the Deir Yassin squad. They were thirteen fedayeen fighters, and as usual, the sea
was sometimes relaxed, sometimes angry. The waves raged, and their rubber boat flipped over, leaving two of the squad heroes to drown.
The rest battled the waves, and clung on to the boat until the lights of the Palestinian coast appeared before the commander and her
squad. They snuck their way onto the shore, and the fields and orchards smiled before them.

Dalal closed her hands over a handful of her Motherland’s blood-soaked soil and smelled it with affection. Then, she waited for the right
moment. She and her squad intercepted a bus on its way to Haifa, and turned it back towards Jaffa. Dalal climbed aboard with pride, and
proclaimed to those inside: “We do not wish to kill you. We came to free our brothers in your prisons [...]”

The Occupation forces learned that the bus had arrived in the vicinity of Sayyidna Ali [near Herzliya, Israel]. They dispatched a special
military team led by Ehud Barak to attack the bus with bullets and bombs, using airplanes and tanks, and kill all those inside. [...] Dalal
rose to Heaven as a martyr, along with eight of her companion heroes. Their remains are held in what the Occupation authorities call
“numbered cemeteries” until this very day, while two fedayeen fighters escaped.

Dalal restored some justice for Deir Yassin, and watered the land of Palestine with her pure blood, to shine a history of revolution that will
not yield.




(p. 53)
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Part 1: Let’s answer the following questions:

1. Let’s fill in the gaps in the following sentences in an appropriate manner:

A. Dalal Al-Mughrabi was born in

B. The squad which Dalal Al-Mughrabi led was called the __ squad.

C. Before arriving at the coast of Palestine,  squad members drowned.

D. The number of heroes in the fedayeen squad was

2. How old was Dalal al-Mughrabi when she became a martyr?

3. Where did Dalal and her squad land?

4. Let’s state the objective for which Dalal and her squad carried out the operation.

5. What was the outcome of the confrontation which took place between the Occupation forces and the fedayeen squad?

Part 2: Let’s think, and answer the following questions:

1. What is the significance of Dalal’s squad of fedayeen fighters being called “Deir Yassin squad”?
2. In what way did Dalal and her squad restored some justice for Deir Yassin?

3. What does Dalal’s statement, “We do not wish to kill you”, show?

4. Palestinian women have a role in resisting the Occupier, how is that manifested in the text?




(p. 54)
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Activity:

Let’s consult the Palestinian Encyclopedia, or the worldwide web, and research the following:

- How was the killing of Dalal al-Mughrabi, and the mutilation of her body, carried out?

- Let's name the two heroes who drowned at sea before Dalal and her squad could reach the sea [shore].

(p. 57)
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Basic Inflection Suffixes

Review

Part 1: Let’s read the following passage, and fill in the table as required:

Dalal sailed the sea, leading her squad of fedayeen, and as usual, the sea was sometimes relaxed, sometimes angry. The waves raged,
and their rubber boat flipped over, leaving two of the squad heroes to drown. The rest battled the waves, and clung on to the boat, until
the lights of the shore of Palestine appeared before the commander and her squad. The squad snuck their way onto the shore... and the
orange orchards smiled before them.

Nouns in the nominative — Nouns in the accusative — Nouns in the genitive




(p. 60)
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Calligraphy:
Let's write the following in calligraphy, paying attention to how we write the letters Ra’ () and Zay (_j):
Dalal watered the land of Palestine with her pure blood, to shine a history of revolution that will not yield.

(p. 61)
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Copying:

Let’s copy the following passage with neat handwriting:

The Occupation forces learned of the hijacked bus, and so they placed roadblocks. Yet, Dalal and those with her managed to pass all the
roadblocks, until the bus was brought to a halt with extreme difficulty, after the Occupiers had amassed their military forces. Then, an
asymmetrical battle broke out between her squad and the Occupier, who surrounded them from every direction. Thus she ascended to
martyrdom, along with of eight her heroic companions, after inflicting on the Occupation Army a great number of dead and injured. In
doing so, she brought Deir Yassin some justice back, and watered the land of Palestine with her pure blood, to shine a history of revolution
that will not yield.




105. History, Vol. 2, Grade 11, 2019, p. 52. (Previously—History, Vol. 2, Grade 11, 2018, p. 54)

The text openly endorses the Munich Massacre during the 1972 Munich Summer Olympics, when
the Fatah's Black September group took eleven Israeli Olympic team members hostage, killing
them along with a West German police officer. The text uses this attack as an example for justifying
Palestinian warfare against “Zionist interests abroad.”
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The Palestinian Resistance resorted to many methods in their opposition to the Zionist Occupation [Israel]. The Fedayeen pursued the
method of guerrilla warfare in most of their confrontations with the Zionists in the Palestinian territories. They also sought to strike at
Zionist interests abroad, such as the Munich operation in 1972, as well as direct confrontation in many battles, such as the 1968 Battle of
Karameh [in Jordan], the southern Lebanon wars, and the siege of Beirut in 1982, in addition to the methods of peaceful popular
resistance, including strikes, blocking roads, refusing to pay taxes, demonstrations and marches condemning the occupation. The 1987
Intifada applied these methods as directed in statements by the Unified National Leadership of the Uprising.




106. Social Studies, Vol. 1, Grade 9, 2020, pp. 35, 37-40 (Previously—Social Studies, Vol. 1, Grade
9, 2019, pp. 43, 46-47, 49-51)

Ninth-grade social studies teaches that “resistance”, including armed resistance, is a “natural
and legitimate” right, and dubiously claims that international law support this notion. The lesson
equates Israel with colonial rule, and misquotes a UN resolution as stating that nations have the
right to conduct “armed struggle” (al-kifah al-musallah) to free themselves from it."® The lesson
goes on to showcase examples of “armed” and “peaceful” resistance, both nearly exclusively
within the Israeli-Palestinian context, and both with somewhat generous interpretations of
“peaceful” and “resistance”. One example given for armed “resistance” is the 1929 Palestine riots,
which were directed by Palestinian Arabs primarily at Jewish civilians rather than Jewish militants
or British colonial authorities, and resulted in dozens of deaths and the devastation of multiple
Jewish communities, Zionist and non-Zionist alike. “Peaceful resistance”, meanwhile, is primarily
exemplified with the First Intifada (1987-1993), which saw the death of 175 Israeli civilians, and
is illustrated with a photo of Palestinian masked rock-throwers. All in all, the lesson appears to
deliberately obfuscate the meaning of international law, resistance, and violence, so as to justify
Palestinian nationalist violence.

(p. 35)
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| learned:
The right of nations to self-determination, and their right to resist occupation and foreign rule — including resorting to the use of armed
force — are considered natural and legitimate, especially since universal international law bans occupation [of foreign territory].

(p. 37)
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6 The textbook paraphrases Article 7 of the 1974 UNGA Resolution 3314, a non-binding recommendation
regarding the definition of aggression, which states: “Nothing in this Definition [of aggression], and in
particular article 3 [which defines what qualifies as aggression], could in any way prejudice the right to
self-determination, freedom and independence, as derived from the Charter, of peoples forcibly deprived
of that right and referred to in the Declaration on Principles of International Law concerning Friendly
Relations and Cooperation among States in accordance with the Charter of the United Nations, particularly
peoples under colonial and racist regimes or other forms of alien domination: nor the right of these peoples
to struggle to that end and to seek and receive support, in accordance with the principles of the Charter
and in conformity with the above-mentioned Declaration.” Notably, the text did not specifically endorse
“armed struggle” as the textbook claims.




c,...'bs Gl §/_

ailedly 53V 3 lgdS o (G Sty Takoll Bl aaeal gty o tdaglal)

.@J.ﬂ‘ V‘._J‘J»J‘J ‘.54:;\...:»” :.‘.1,.‘-.“ & 43:5' ‘i;}.&.a :‘a— A ‘-';::,,J\ J._J: u\,?.é.“: gé).’,-).” J;

oy o2 Al gl (B lania¥) gl JIE o

[ learned: Lesson 2:
Forms of Resistance against Colonialism

I learned:

Resistance: means confronting the Colonizer with either peaceful or military means, or both; to repel harm, to protect one’s very existence
and identity, and to achieve freedom. It is a legitimate right, supported by all Heavenly Prescriptions and international treaties.

Forms of Resistance against Colonialism in the Arab World and in Palestine:

(pp. 37-38)
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Activity 2-A:

Let’s read the following text, observe the pictures, and then answer the following questions:

“It is the right of nations under foreign occupation to engage in armed struggle for their freedom, independence, and right to self-
determination.” (UN General Assembly Resolution 3314, 1974)

[Images]

1. Let’s name the form of resistance mentioned in the text and images.

2. Let’s draw conclusions, regarding the position of the [UN] General Assembly regarding the armed struggle of peoples who are under
occupation.

3. Let’s discuss the degree to which the continued Zionist Occupation of Palestine aligns with the resolution.
4. Let’s draw conclusions regarding the impact made by the Palestinian Resistance on the Zionist Occupation.

(pp. 38-39)
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I learned:

Armed resistance amounts to combat operations, carried out by national elements, to protect national or ethnic [i.e. Pan-Arab] interests,
against the powers of colonialism and hegemony. [...]

Palestinian armed resistance began with the beginning of Zionist immigration into Palestine in the late 19th century, and it escalated the
more it increased. It then transformed into political and military activity, and uprisings with the start of the British Mandate. The most
prominent Palestinian uprisings include the 1929 Al-Buraq Uprising, the 1935 Sheikh Izz ad-Din al-Qassam Uprising, and the 1936 Uprising
and declaration of Great Strike, which is considered to be the longest strike in history. The resistance operations carried on after the
proclamation of the [UN] Partition Plan and the Zionist Occupation of Palestine in 1948. The PLO has endorsed armed resistance ever
since its creation in 1965.
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Activity 2-B:

Let’s read the following text, observe the pictures, draw conclusions, and then answer the following questions:

“O, you who embody — with your united will, your drive for giving and sacrifices, your renewed escalation of the Intifada — the decisive
response to your enemies’ false claims |[...]; indeed, day by day the Intifada achieves more in the way of securing our freedom. And here
you are — intensifying your boycott on the Occupying institutions more and more; [...] and intensifying the building of institutions of our
people’s authority, by escalating the struggle in the face of the Occupier and of those who deviate from the will of our people, with full
commitment to our people’s sectors in the struggle program, and the decisions made by the PLO.”

(United National Leadership, Proclamation No. 19, 1988)

[Images]

1. Let’s categorize the forms of peaceful resistance with the text and the pictures above.

2. Let’s name other forms of peaceful resistance.




(p. 40)
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I learned:

Peaceful resistance: a type of non-violent conduct which encompasses a series of ongoing, persistent measures against a specific power
or authority [...]

Examples of Palestinian peaceful resistance include popular uprisings, like the 1987 Stone-Throwing Intifada;, sit-ins, demonstrations,
national festivals, and attending international forums, to demand the right of the Palestinian people to self-determination and the return
of refugees to their lands. In addition, it also took on economic forms, such as establishing national banks and calling for a boycott of
Zionist products, whether in the occupied Palestinian territories, in the Arab world, or in friendly states.

107.Arabic Language, Vol. 2, Grade 8, 2020, pp. 40-44 (Previously—Arabic Language, Vol. 2, Grade
8, 2019, pp. 40-44)

Reading comprehension for the eighth grade is taught through a violent and graphic story exalting
the feats of Palestinian militants in the 1968 Battle of Karameh, fought between Israel and Jordan
along with allied Palestinian militias. The Palestinian and Arab fighters are described as having
their ‘daggers land on the necks of the Enemy soldiers”, with Israel being identified as “the Enemy”.
Additional graphic details lionize Palestinian suicide fighters (fedayeen), describing them using
explosive belts to ‘turn their bodies into fire burning the Zionist tank” and dehumanize Israelis as
cruel and ignoble in death, referencing a “burnt” Israeli soldier shackled by his commander in thick
chains inside his tank”, as well as Israeli forces ‘1eaving behind some corpses and strewn body
parts, to become food for wild beasts of the earth and birds of prey in the sky.” Accompanying the
text is an illustration of Israeli soldiers in a tank, shot dead by a Palestinian gunman, visualizing the
glorification of violence depicted in the text.




(p. 40)
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The Dignity [Karamah] of Karameh

About the text:
Following the 1967 defeat [the Six Day War] and the occupation of the West Bank and Gaza, and after the Zionist Occupation took over

the entirety of Palestine, the Arab and Islamic nation felt defeated, frustrated, and disappointed. Then came the Battle of Karameh the
following year, which broke the spirit of the Zionist army, and that restored some measure of the nation's dignity and self-confidence.

(p. 47)
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The Zionists entered Karameh and came to blows with the Jordanian soldiers and the Palestinian fedayeen with bladed weapons. The
battle was not as easy as they had imagined, but a bloodbath in which the fighters of both banks [i.e. Jordanians and Palestinians]
displayed extraordinary feats of heroism, and the Enemy could not realize the goals it had dreamed of before the battle. It became
convinced that the will of the fighters is as firmly rooted as the mountains of Al-Salt [in Jordan] and Jerusalem.




(p. 42)
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The fedayeen, despite their few primitive weapons, rushed into the Battle of Karameh with heavy fire of hand grenades and bladed
weapons, and the fedayeen’s daggers landed on the necks of the Enemy soldiers. Some of the fedayeen wore explosive belts, thus turning
their bodies into fire burning the Zionist tanks. |[...]

[...] Under the shower of heavy fire from the fedayeen and the Jordanian army, and under the cover of darkness, the invading forces began
gathering the bodies of its dead and injured to prepare for withdrawal, leaving behind some corpses and strewn body parts to become
food for wild beasts of the earth and birds of prey in the sky. They were defeated, dragging their tails of defeat and failure.

[.]

(p. 43)
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We shall not forget the image of a burnt Zionist soldier, shackled by his commander in thick chains inside his tank, fearing that he might
flee. The heroes hauled some of the tanks to Amman, to become toys to be played with by the children delighted from victory.




(p. 44)
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Discussion and Analysis

1. We will draw evidence from the text that the Zionists underestimated the Arab forces.

2. We will explain why:

a- The heroes of Karameh defeated the invading forces, despite their few numbers and equipment.
b- The Palestinians and the sons of the Arab nation raced to join the ranks of the Uprising.

c- The invading forces asked for a ceasefire.

108. Social Studies, Vol. 1, Grade 9, 2020, p. 40 (Previously—Social Studies, Vol. 1, Grade 9, 2019, p.
51)

Terror attacks against civilians are praised while terrorists are glorified such as role models through
armed struggle. Here, Dalal Mughrabi, the perpetrator of the Coastal Road Massacre which killed
thirty-eight Israelis including thirteen children on a civilian bus is portrayed as one “who carried
the banner of resistance” and is celebrated as a role model of a Palestinian resistance operation.
Also named in the text as a role model is Djamila Bouhired, Algerian nationalist militant who was
imprisoned for her connection to terrorist activities against civilians in French-ruled Algeria,
although this is not mentioned in the text.
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Arab women had a prominent role in resisting colonialism. They did not hesitate to join the bases of the revolutionaries and the training
centers. They also led fedayeen operations against the occupation. They led the lists of martyrs, wounded and prisoners, such as Djamila
Bouhired, who resisted French colonialism in Algeria; and Dalal Mughrabi who led the coast fedayeen operation (the Kamal Adwan
operation) on the Palestinian coast in 1978. And [there were] many more women, apart from these two, who carried the banner of
resistance and liberation in the face of colonialism.




109.Noble Hadith and its Sciences, Grade 11 [Shar'i Study Track], 2021, p. 123 (Previously: Noble
Hadlith and its Sciences, Grade 11 [Shar'i Study Track], 2013, p. 122)

Students are taught a hadith describing the three holiest places in Islam — the Al-Agsa Mosque,
the Prophet’s Mosque in Medina, and the Great Mosque of Mecca — as the only places that Muslims
should make long journeys to pray in. While explaining this hadith, the textbook rhetorically asks
whether Muslims will understand the importance of the Al-Agsa Mosque and liberate it from the
“Usurper”. The textbook does not specify by what means the Al-Agsa Mosque should be defended,
and from what exactly.

5.14_3 . daall ._;H J}..D}“ -Z:L.al o R hv.d.).:ﬂl‘ — :é‘ E"\;.an‘ JJ_-....U}D o

o ]
er! AL N LA‘,._J— oF lLAJ,._J’.} L‘,.l,‘t._..a...‘ ¢ L.r_.! MLl Aad LV_.S} JL>‘..:‘ A t).:x A oL
et |5y ¢ Lo | gliblond BN dor Ll 0n Al L sliey L2 Y1 G350 3 el G o

" ;r_..‘...a:..i'ﬂ &-Xi\ o °;i;>‘;'l ¢ d.a\; 55‘4‘;‘\” doed|

When the Almighty says “the Furthest [Al-Agsa] Mosque”: this means Bayt al-Maqdis [Jerusalem], and is a form of metonymy. We are
prescribed to journey out to these three mosques in order to pray within them, due to their special value when compared to all other
mosques. Will the Muslims around the world learn about the value of these three mosques and defend them, and hurry to help the Al-
Agsa Mosque and its people, to liberate it from the usurpers?

110. Arabic Language, Vol. 1, Grade 7, 2021, pp. 67-68 (Previously—Arabic Language, Vol. 1, Grade
7,2020, pp. 67-68)

A seventh-grade Arabic language textbook teaches a poem by Palestinian poet (and UNRWA-
employed educator) Jameel Ayyad El-Waheedi (1930-2005) titled “Where are the Knights?”, which
appears to call for military action against Israel and to describe it as “Unbelief” (kufr) and “satan’s
aides” (a‘wan saytan). The poem describes the Arab nations metaphorically as a herd of horses —
a noble beast of war in Bedouin Arab traditions — who will fall prey if they do not stay united. It
then asks “knights” (fawaris) — the riders of horses, presumably signifying Arab leadership - to
liberate the Al-Agsa Mosque in Jerusalem “from the fist of unbelief, from Satan’s aides” and to
“storm the palace, / for in Palestine, thousand palaces rise”, in what may be interpreted as a
reference to Jewish and Israeli settlements. The poem mentions Hattin, the site of a famous 1187
battle, now in northern Israel, where Muslim commander Saladin defeated the Crusaders and
destroyed the Crusader Kingdom of Jerusalem; the poem bemoans that it now “drags chains in
the prison guard’s courtyard”, a double allusion to the location of the site “imprisoned” inside Israeli
territory (illegitimately, in the poet’s eyes), and to the issue of Palestinian prisoners in lIsraeli
prisons. The poem concludes by yearning that “horses of unified banners”from across the Arab
World would “attack / the Enemy, stir up the dust, once more”and attain “victory to our [Islamic]
Nation” by ‘returning to Islam and the Quran” The poem’s unmistakably violent and potentially
religiously radicalizing message is reinforced by the textbook’s comprehension exercises, which
associate the poem with verse 60 of Surah Al-Anfal from the Quran (“And prepare against them...”),
popularized as a slogan by the Muslim Brotherhood and used by many Islamist militant groups.
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About the Text

Jameel Ayyad EI-Waheedi is a Palestinian poet, born in 1930 in Beersheba. He pursued his elementary studies at Faloujeh School, [...]
He worked as a schoolteacher, then vice-principal, and then principal in UNRWA schools, from 1950 until his retirement in 1990.

Where are the Knights?

Jameel Ayyad EI-Waheedi|, Palestine

1. The horses are not mine, nor are the knights my own / so be gentle in your rebuke, rebukes sicken me

2. These horses, there is darkness in their hues / their pure stock pains my mind

3. Should the horses not remain always as one / they will live as prey for humiliation and submission

4. Where are the knights to liberate Al-Agsa [Mosque] / from the fist of unbelief, from Satan’s aides?

5. Where are the knights to storm the palace? / For in Palestine, thousand palaces rise;

6. Look at Hattin [where Saladin defeated the Crusaders], its tears shed / dragging chains in the prison guard’s courtyard
7. Is there a path for the day in which it [or “they”, or “you”] will attack / the Enemy, stir up the dust, once more?

8. Horses of unified banners, faithful, / from the Place of Revelation [Mecca], and Amman

9. From Damascus and Baghdad, from Yemen / from Kuwait and Egypt and Lebanon

10. So be gentle in your rebuke, if my words are excessive / the Nakba [catastrophe] of Jerusalem suggests to me [there is] denial
11. There is no path for our power to resurge / while we seek shelter with makers of death-shrouds

12. There is no path for victory to our [Islamic] Nation / other than to return to Islam and the Qur’an.
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Discussion:

1. What is the main idea the poem speaks about?

2. Let’s extract from the verses a statement corresponding with the Almighty saying: “And prepare against them whatever you are able
of power and of steeds of war [by which you may terrify the enemy of Allah...]” (8:60)

[-]

6. What does the poet wish for in verses 7, 8, and 9?

7. Let’s explain what is meant by “satan’s aides” and “makers of death-shrouds”.

[.]

111. Arabic Language (1): Reading, Grammar, Presentations and Expression (Academic Track),
Grade 12, 2020, pp. 84-87 (Previously—Arabic Language (1): Reading, Grammar, Presentations
and Expression [Academic Track], Grade 12, 2019, pp. 84-87)

A poem conveys the message that the Palestinian refugee experience may only end with refugees’
physical return, with a violent meaning implied. The poem titled “A Refugee’s Will” describes the
speaker’s loss of his father’s land, and his own yearning to return to Haifa — a city in present day
Israel — suggesting that one may “come to her one day with the weapon in your hand.” This appears
to be tied to a follow-up question which asks: “How will the Palestinian refugee return to his
homeland?”, the correct answer ostensibly being “with a weapon in his hand”. The poem also
expresses the speaker’s wish “to die on [the land’s] soil”, further increasing the likelihood that a
physical and potentially violent return of refugees is intended.
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A Refugee's Will

[Excerpts]

They have driven you out. Return to those who have driven you out
Because there is a land that your father used to cultivate . . .

Haifa is sighing. Have you not heard Haifa’s sigh? . . .

Behind you there is a land that fed your childhood

And wants to see you one day in your youth

The horrors of the disaster have not made her forget you

She is longing but her glance is full of admonishment

If you come to her one day with the weapon in your hand . . .

Then cry out: . ..

I am at your service, O my dear homeland that has been deserted . . .
Return to a land whose pebbles are my father’s treasures

I have wanted to die on its soil

A withered hope, | had no other

6- How will the Palestinian refugee return to his homeland?




112. /Islamic Education, Vol. 1, Grade 5, 2020, pp. 65, 103 (Previously—/s/amic Education, Vol. 1,
Grade 5, 2019, pp. 65, 103)

Students are instructed to color a Palestinian flag, seemingly dripping in blood, against the
backdrop of the Dome of the Rock accompanied by a map of Palestine without Israel. Students
are encouraged to “protect” the Al-Agsa Mosque and are told that a day will come when the
Palestinian flag will rise over Jerusalem (without differentiating between east and west), over its
Mosques and Churches. Students are also instructed to color a Palestinian flag raised above the
Al-Agsa Mosque.
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Banner: “[A day will come when] one of our children, one of the best of our sons, will raise the Palestinian flag over the walls of Jerusalem,
over its Mosques and Churches.”

* The Al-Aqsa Mosque is a sacred Islamic-Palestinian place, and must be protected as much as the other religious sites in Palestine.

113. Arabic Language (1): Reading, Grammar, Presentations and Expression, Vol. 2, Grade 11, 2019,
pp. 34-38 (Previously—Arabic Language (1): Reading, Grammar, Presentations and Expression,
Vol. 2, Grade 11, 2018, pp. 32-36).

A poem used to teach advanced Arabic, “Red [Bloody] Tuesday,” glorifies death and three
Palestinian men who were hanged by the British Mandate in 1930 after being accused of murdering
innocent unarmed Jews during the 1929 Arab riots in Palestine. In particular, the poem praises the
manner in which the three condemned faced death with active joy and anticipation, a fact the
textbooks makes note of and describes as part of what makes them “heroes”, thus strongly
encouraging students to adopt this mindset.
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Red Tuesday

[...] In this text, the poet immortalizes the three martyrs: Fu'ad Hijazi, Muhammad Jamjoum, and ‘Ataa al-Zeer, who were executed by the
British Mandate authorities in Acre Prison, after the Al-Buraq Uprising of 1929. He praises the bravery of the three heroes, as they race
one another to reach the gallows first, painting this scene skillfully in his words.

[Excerpts]

First Hour

[-]

I have been placed in the hearts of the youths / to breathe life into true souls

There is no doubt that a day will come for them / whereupon they shall feed the Enemies from the cup of death
| swear on the soul of Fu’ad, rising, pure, from his sides

Long live the souls who go as sacrifice for the sake of their country

Second Hour

I am the hour of the tenacious man /| am the hour of the great power

I am the hour of the [kind of] death which gives honor / to all who have made glorious deeds
My hero breaks his chains / a symbol for the unshackling of immortality

I raced the one in front of me to reach the honor of chains first

| swear on the soul of Muhammad: / meeting his demise beautiful like roses

| swear on your mother, as on your death / she shouts hymns of praise

She sees consolation for her son / in his excellent, far-reaching fame

What he who serves the country gains / is greater than the Martyr’s reward

Third Hour

| am the hour of the steadfast man /| am the hour of the great heart

[-]

My hero is stronger when he meets death than the greatest of rocks
Gladly he anticipates his demise / marvel at death in happiness!

| swear on your soul, Ataa: /| swear on the Paradise of the Almighty King

[.]

Their bodies in the soil of the Motherland; / their souls in Paradise
There they suffer not from tyranny / there they find plenty of forgiveness

4- Who are the martyrs who are praised for their heroism by the poet?
5- Cite the verse in which the poet demonstrates the way in which the hero faces death.

Discussion and Analysis:

2- The poet mentions the three martyrs’ eagerness to be the first to reach martyrdom. Determine what indicates this in the poem.
3- The poem illustrates scenes from the three heroes’ execution. How do these scenes come across?

6- The poet concludes his poem by depicting the martyrs’ demise and prestige, explain this.




114. Arabic Language, Vol. 1, Grade 9, 2020, p. 98 (Previously—Arabic Language, Vol. 1, Grade 9,
2019, p. 98)

An Arabic spelling exercise for the ninth grade is taught with a graphic poem, which describes the
“strewn remains of women and children splatter[ing] the streets of the city”. The exercise
specifically focuses students’ attention on the word “strewn remains” (asla’) as its spelling changes
when inflected according to different noun cases.

° ® ] >
o ‘ ‘ - . ” ‘ s . ../.0 ‘
U AR TR
) ¢ R RIS Dbl 2l ISIRERE

$.5, %

<l L Gl

1l Bl Ol

XY By 2 B G B . -

-£J3L:-|u sla>- JL‘/‘.‘" s 1ASA
V7 " | 23S,

R A

& ,
I Tl
cerlar] Bb

Placing the Hamzah Diacritic in Accordance with Inflectional Suffix Vowel

I will read:

In a painful scene, the strewn remains of women and children splatter the streets of the city.
And | tell the story:

This is how time weaves its steps with their remains,

And it paves with their remains

Roads for their steps.

- Adonis

115. Arabic Language, Vol. 1, Grade 10, 2020, p. 133 (Previously—Arabic Language, Vol. 1, Grade 10,
2019, p. 133)

Tenth graders are taught a Palestinian nationalist poem with violent connotations. A poem by
Tawfiq Ziad, “We Shall Remain,” contains the line “with pure blood, we do not spare”, which can be
interpreted as a call on Palestinians to shed their blood, to act ruthlessly towards the enemy, or
both. The poem also mentions locations in present-day Israel — the cities of Lod and Ramla, and
the Galilee region — stating “here we have a past, present and future”, strongly implying that they
should be returned to Palestinian hands someday. Juxtaposing this message with the earlier
message about “not sparing with blood”, a potentially violent message may be interpreted.
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We eat the dirt if we are hungry, but we do not leave

And with pure blood, we do not spare, not spare, not spare
Here we have a past, a present and a future.

As though we were twenty, impossible

In Lod, Ramla and the Galilee.

116. Geography and Modern and Contemporary History of Palestine (Teacher Guide), Grade 10,
2018, p. 213

“Armed resistance” is one of the approved methods suggested by a tenth grade teacher guide to
“face the danger of settlement in Palestine.” Within the Palestinian nationalist context, “armed
resistance” (al-mugawamah al-musallahah) is often the politically correct term for terrorism, or
nationalist violence against civilians. As such, this teacher guide officially sanctions nationalist
violence.
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Question 2: How is it possible, in your opinion, to confront the danger of the settlement in Palestine?
[Answer:] Popular resistance, armed resistance, media, introducing the settlement [issue] into the curriculum in order to make the
[younger] generation aware of its danger, initiating legal proceedings at international courts, demonstrations, conferences, panels.




117. Arabic Language (Teacher Guide), Grade 9, 2018, pp. 129, 150, 159, 193

The teacher guide for a ninth-grade Arabic language textbook celebrates the use of dehumanizing
language when describing Israelis in the context of historical atrocities. The corresponding
textbook describes Israeli forces conquering the town of Safed in 1948 with the words “the Zionist
Gangs... dug their fangs of hostility into her pure body.” This line is highlighted by the teacher
guide (p. 150), which also asks teachers to explain its “beautiful imagery.” (p. 193, and also p. 188)
Separately, in its interpretation of an Arabic language poem about Palestinian refugees, the same
teacher guide states that the line “the madness of evil” (junin as-3arr) refers to “the savagery of
the Occupier,” further reinforcing the demonizing language used across the textbook. Another text
from the same textbook likens Israel to “a clawed beast of prey,” again highlighted by the teacher
guide. The repeated use of language comparing the opposing side of the conflict to predatory
animals, by a textbook intended to teach general expression skills, serves to dehumanize the
‘Other’ and generates fear and antipathy.

(p. 129)
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Answer to Question 2: “our first things” is the land of our ancestors and the memories it contains, whereas “the madness of evil” refers
the savagery of the Occupier.

(p. 150)
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4. [The writer] likened the Zionist Gangs to a fanged beast of prey, and the city of Safed to the prey upon which it assaults and digs its
fangs in her body.

(p. 159)

B. [The writer] likened the Occupation to a clawed beast of prey by which it tries to uproot [the land’s] olive trees.




(p. 193)
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Question 5: let us read the following passage, then answer the following questions:

“Those [Zionist] Gangs spread destruction and ruin in the city [of Safed] and dug their fangs of hostility into her pure body. There they
perpetrated the ugliest campaigns of extermination, until none of its Arab inhabitants were left, except for few. The scene of the expulsion
of most of them was heart-bleeding and has left in the Palestinian people’s body a bleeding wound that tells the story of pain by those of
its sons who survived.”

[-]
5. Let us clarify the beauty of the imagery: “they dug their fangs of hostility into her pure body”.

118. Arabic Language (Teacher Guide), Grade 7, 2018, pp. 153, 316

Arabic language teachers are instructed to introduce seventh-graders to an extremely graphic text
about a historical massacre, including imagery of mutilated human corpses and implied sexual
assault, and ask students to visually recreate the event with drawings. One of the lessons offered
to practice seventh-grade reading and listening comprehension skills is a text about a 1948
massacre perpetrated by Israeli forces in the Arab village of Al-Dawayima. The text, apparently
sourced from the Arabic edition of Wikipedia, describes the massacre in what can only be
described as gruesome (and somewhat historically dubious) detail, stating that the Israeli forces
“gathered the (villagers’) corpses and set them on fire until they turned to charcoal,” that they
“bashed children’s heads in front of their mothers with batons” and “assaulted the women in front
of their relatives,” and even describes “women’s fingers and ears (being) cut off to tear out gold
pieces” — all in a text for 12- or 13-year-old students to practice reading. After exposing students
to the text, teachers are to ask comprehension questions based on students’ didactic ability, with
most students being made to recount the atrocities mentioned, and more advanced students
having to explain the wisdom of including such content within their school curriculum in the first
place. Finally, students are suggested to create drawings where they would “imagine the
massacre’s events, draw them and color them in,” which would then be hung up in class and
discussed. In summary, the point of this lesson is to expose young children to highly inappropriate
material and ensure they digest it, in order to shock them into hating and fearing the Israeli ‘Other’




(p. 153)
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Activity: the teacher softens the transition into the text “Al-Dawayima Massacre” with a game of scrambled letters |...]

Second reading of audio text: the teacher will read out the text a second time, [...] and then present the questions from the textbook, |...]
paying attention to levels, for example:

High level: what is the benefit of learning about massacres perpetrated against the Palestinian people? What did you like about the text?
Medium level: what did the Zionist Enemy do to the villagers? What is a synonym for “massacre”?

[-]

Activity 2: Drawing a picture embodying the massacre: Divide the students into heterogenous groups. Each group will be requested to
imagine the massacre’s events, draw them and color them in with the appropriate colors. The pictures will be hung up in a visible place
in class. Some of the pictures will be selected for discussion.




(p. 316)

Ll Al

Y. P
I_L.g\)u\nxj)aa

\H;’) 23 vl. ‘Lé__Q.- lL; Ls-)._s;.d\-l_l,u WYH—LPW)&)—L’JlU-V;*W“J—“UJJ;‘-E

uL.aLaaj‘L@..&‘ -l\ Loyl )L.’..Jld.L;-\:Aq‘w\..\Sl e,,.,w Lg:o._'-‘.!n_a.n (L ds) __,,_,l,)jlu
__,._.g.al‘ Lw\wbw‘ééhﬁhub}w’d\au ‘N‘ SR ,.A‘J.p\..‘\J.J v “;:-l |

It 28 Hhms 2 55 Y L 258 30 (ol 6 L LG—L-”L“ S 55 il ads SASSSY
RERBRRIY & (Y RN JIPR I W 5

g V~>u,t R u}_.Jl S __{a, ;uLé.-- M L 1334 & ’-}_g_;_u Shlas o ol;
Ladd> fix 3%l ! ,_.J.p\. ‘e\,‘t (n bk o8 ,x o8 1,40 asj _,Js g A!,_, \','..J Ll sy
La...:- ‘..L.u u..a.:J\ don i a.a e)\...a.‘\ ;b\! J;.u......; Pty L"""“J‘""""' AL JJ.;

HLall L L dle oo e S8 dug Lo SR Bl ollanl O ‘,),_,...Jl s b (g

‘rlﬁ ,_;J.«\’ L-.:-\l cu.ow f" Lg..n L.J\ n\f.a‘n u:‘-’b-.“ t.q:u wbn qu—J\ uL’J .LO wb s((v\.-s‘ )).b) sl

;"'U'Z\ 3 oy oyl gl .+Lg.nl pLo‘ JLALY‘ JJ}) P““’"‘"’ Slhlasl oda ;\)Jl plis ‘e)...s-.g.-:\ ; JJ Lrvb:.“n L
St 1,026 53 o2 bl AP ,u sl L2 glaseVg colgdY

e LL N ‘;.._e,.a.h IO e § (A é_'f\'\'. o Lle ,;._;.\ ;-J\ Slelazyl M Tl

(ensS J-)Lh) JLab colslgty 4_,1.,_.4.\ PRI I L 8 \,.\;1 25 ¢ ,.blu il 4...1\-45\ ,.;...;\.q_‘

e L,,i)o., Sl Bl U3 "lgie 20 .\51 ,._u\;\_ﬂ ¢ _,J;n, el .JL.al J-ngl...\,L& Li.,,ug'
(_;_..1., LSS5 o'_;.) 4,._,....‘) Ly ._Ml s \_...)__3\ ,..‘..Ja_...laj\.r SLaal J.&j\ S el v—l"‘ \" (O

Lesson 2: The Al-Dawayima Massacre

[-]

One the atrocities of this massacre was that the Zionist Gangs executed more than 35 families at the entrance to a cave called Tur al-
Zagh where they sought refuge. [The gangs] gathered the corpses and set them on fire until they turned to charcoal, then they forced the
prisoners to carry them and throw them in abandoned wells. Members of these gangs bashed children’s heads in front of their mothers
with batons, and then executed the mothers and assaulted the women in front of their relatives. [...] Aharon Cohen said: “The population
of the village was massacred in their entirety, women’s fingers and ears were cut off to tear out gold pieces.” [...] From Wikipedia, the free
encyclopedia, with permission.




19. Arabic Language (Teacher Guide), Grade 8, 2018, p. 259

When teaching eighth grade Arabic spelling and grammar, a teacher guide uses an example
sentence which glorifies the death of young Palestinians. The sentence states: “let the youths
water the Motherland’s soil with their pure blood,” which not only celebrates and perhaps even
encourages the death of young people, but also uses the graphic imagery of blood flowing as
copiously as water to accomplish this message. Given that the exercise in question focuses on
verb conjugation and employs the commonly used verbs “to tell” and “to water (soil etc.)” for this
purpose, it demonstrates that violent imagery is widespread, even in a seemingly banal
grammatical context. The other example sentence is that “history has not told of massacres more
obscene than those which have been perpetrated against the Palestinian people,” which does
little but maximize feelings of victimhood and resentment.
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Dictation / General Review

3. “Tell” [yarwi]: History has not told [lam yarwi] of massacres more obscene than those which have been perpetrated against the
Palestinian people.

“Water” [yasqi]: Let the youths water [li-yasqi] the Motherland’s soil with their pure blood.




120. History (Teacher Guide), Grade 11, 2018, p. 176

A teacher guide for high school muddies the water around the term “terrorism” to strongly imply
that Palestinian terrorism is justified by international law. The guidelines ask history teachers to
hold discussions with students on the meaning of the term “terrorism,” explaining that there are
“[false] claims” (iddi'a’at) that “activities of resistance” (a'mal al-mugawamah) constitute
terrorism. This is false, the textbook goes on, because international law guarantees a “right to
resist,” whereas the goal of terrorism is “destruction and the spreading of fear”. Therefore, the
“correct” conclusion, suggested by the textbook, is that it is Israeli authorities which participate
n “terrorism,” whereas Palestinians “resisting” said (Israeli) “terrorism” cannot be considered
terrorists. It should be noted that the idea of “right to resist” is not accepted by most scholars of
international law,” and that in the Palestinian national discourse as well as in textbooks,
“resistance” is often the politically correct term for Palestinian nationalist violence against Israeli
civilians."™ This latter interpretation is reinforced by the fact that the lesson specifically discusses
instances where students may confuse “resistance” with terrorism, and that no instance of
Palestinian terrorism is admitted by the text. Students are thus easily led to the notion that
Palestinian nationalist violence is protected under international law.
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Activity 6: International laws established by international organizations such as the UN, and international laws specializing in armed
conflicts, confirm the right of resistance, self-liberation and independence held by nations. However, the laws of armed conflict impose a
number of conditions which must be followed by resistance movements: bearing arms in an overt fashion, a responsible leadership, visible
and defined symbols, and implementation of the laws and rules of war.

Topic for discussion 12: The need to discuss with the students the concept of terrorism and distinguish between terrorist actions and
resistance activities, as well as between the goals of each of them, so that the student will be able to answer those claims which interpret
activities of resistance as if they were terrorist actions. International law permits resistance activities which aim at self-liberation and
independence, and prohibits terrorist actions which aim at destruction and the spreading of terror and anarchy in order to achieve specific
gains, whether personal or collective. The discussion should reach the conclusion that the Zionist Occupation’s actions are to be considered
terrorist actions against the Palestinian people, and that resistance to them is a legitimate right guaranteed by the international laws.

17 GEI, “Report on Palestinian Textbooks,” 2021, pp. 63, 64.

18 IMPACT-se, “The 2020-21 Palestinian School Curriculum Grades 1-12: Selected Examples,” May 2021, pp. 14, 20, 21,
69;

GEIl, “Report on Palestinian Textbooks,” 2021, pp. 110, 112-114.




- Libels and Conspiracies

121. Social Studies, Vol. 1, Grade 9, 2020, p. 15 (Previously—Social Studies, Vol. 1, Grade 9, 2019, p.
19)

Israel deliberately “releases herds of pigs that caused havoc” damage crops and weak the
Palestinian economy; Israel transformed Palestinian areas into waste dumps of poisonous refuse
(intentionally) to pollute the Palestinian environment with radioactive and chemical materials
leading to the rise of serious diseases.
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Since it occupied the West Bank and the Gaza Strip in 1967, the Zionist Occupation has worked to weaken the Palestinian economy and
annex it to its own economy by way of controlling the land, which is considered the most important means of production. The Occupation
has turned vast areas of the West Bank and Gaza Strip into radioactive and chemically toxic waste dumps that are polluting the Palestinian
environment. This has led to a rise in the incidence of serious diseases. It released herds of pigs that caused havoc among the population
and their crops, and it destroyed industrial projects.

122. /slamic Education, Vol. 1, Grade 5, 2020, p. 98 (Previously—/s/amic Education, Vol. 1, Grade 5,
2019, p. 98)

Children are taught that Israel carries out excavations under the Al-Agsa Mosque to cause it to
collapse (includes watching a video of the “excavation” in class). The propagation of this
dangerous myth has been the cause of considerable bloodshed.
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Our duty towards Palestine and the Al-Agsa Mosque:

Since the Zionists occupied the city of Jerusalem, the capital of Palestine, it has been under massive settlement efforts by the army of the
Zionist Occupation and settlers—with the aim of deporting its Arab and Muslim residents and making it a Jewish city. Al-Agsa Mosque is
still in great danger due to landslides and cracks in its squares as a result of the excavations carried out by the Israeli Occupation under
Al-Agsa Mosque.

Let us watch the following video about the dangers of the Zionist Occupation’s digging under the Al-Agsa mosque from the attached CD.




123. Social Studies, Vol. 1, Grade 6, 2020, p. 20. (Previously—Social Studies, Vol. 1, Grade 6, 2019,
p. 23).

Israel is accused of a deliberate official policy of stealing Palestinian relics to eradicate
Palestinian heritage. Students are asked to write about this alleged policy.

b L pes 55 ¢ ittt 1585 1(Vg) bLES

A5

:33‘\1\ f)a;,'\

i) Jb-v\ WEA] ;\.M uvls, Lg.»-\ uS_’)_;
gl SO 3 Elat Ly wnéj...’fw%u\)w

~

eLaill €15 145 L g,*'a)\ ISV e cankit Pz (2 L.., =
k.)_‘...;:;,- &J;...U\ ulﬁ\dl;
- z >

et 1) Y 3 2 gl SOV Lol S2E

Activity 4A: We will read, think and draw conclusions:
One of the local news agencies brought the following news:
- Palestine is the place on Earth where archaeological articles are plundered most.

- Stealing Palestinian archaeological articles is an activity to which the Palestinian territories have been exposed since the [beginning of

the] Zionist Occupation to this very day. This is an organized action in which the Zionist Occupation has played a central role for the
liquidation of Palestinian heritage.

A- We will interpret the policy of the Zionist Occupation towards the Palestinian archeological remains.




124.Social Studies, Vol. 2, Grade 5, 2020, pp. 17-18. (Previously—Soci/al Studies, Vol. 2, Grade 5,
2019, pp. 17-18)

In a chapter teaching the importance of livestock, the “Zionist Occupation” is blamed for the lack
of animal life in Palestine.
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[Left:]

Difficulties Faced by Livestock in Palestine:

Activity 4: We will look at the following pictures, draw conclusions, and then answer the questions that follow them:
Group of pictures number 9: Difficulties faced by livestock in Palestine.

[Right:]

a- What are the most important problems faced by livestock in Palestine?

b- We will explain the importance of fisheries for the Palestinians.

c- We will discuss the Zionist Occupation’s role in the scarcity of livestock in Palestine.

I learned:

Livestock in Palestine faces several difficulties and problems, including the small size of pastureland due to erratic rainfall, the Zionist
Occupation’s expropriation of vast pasturelands, the urban sprawl in them, and the rise in prices of fodder and medicine needed for it. In
addition, Fisheries in Palestine face challenges due to the Zionist Occupation’s policy that prevents fishermen from exercising their right
to fish on the coasts of Gaza, as well as the isolation of the West Bank from the coast.

We will think and discuss:
We will propose solutions to some of the problems faced by livestock in Palestine.




125. Science and Life, Vol. 2, Grade 6, 2020, p. 96 (Previously—Science and Life, Vol. 2, Grade 6,
2019, p. 96)

In a chapter teaching geology in a science textbook Israel is falsely blamed for causing the cracks
that appear on the walls of the Al-Agsa Mosque due to excavations, hinting that it would be
responsible of a potential collapse of the mosque.
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Humans constitute one of the external factors influencing land and buildings. This is evident in the cracks that have occurred in the walls
of Al-Agsa Mosque because of the excavations and tunnels, which the Israeli Occupation made under Al-Agsa Mosque.

126. Arabic Language, Vol. 1, Grade 9, 2020, pp. 121-23 (Previously—Arabic Language, Vol. 1, Grade
9, 2019, pp. 121-23)

A libelous passage teaches for a fact that Israel exercises a deliberate policy of “slow death,”
sentencing sick Palestinian prisoners to death by depriving them of hospital care.
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The first of the demands of the Prisoner Movement, as mentioned by Issa Qarage, head of the Commission of Detainees and Ex-Detainees
Affairs, is the release of prisoners with serious illnesses, as well as providing treatment to the sick prisoners, for whom the [Israeli] prison
authorities refuse to provide appropriate treatment, only providing painkillers — which cannot be the right treatment. The prison
authorities refuse to transport them to hospitals to receive treatment. This humanitarian demand, which serves as a priority, leaves no
shadow of a doubt that prison authorities are exercising a slow death policy towards these sick people, which conflicts with the most basic
of international prisoners’ rights.




127. Social Studies, Vol. 1, Grade 9, 2020, pp. 19-23 (Previously—Social Studjes, Vol. 1, Grade 9,
2019, pp. 24-30)

Israel is accused of conducting a policy of “ignorant education” to keep Palestinians and Arabs
uninformed and thus subservient. Israel is also characterized as intentionally trying to destroy
Palestinian education. Students are asked to discuss examples of Israeli aggression towards
Palestinian education and school children, and how one can go about resisting them. Pictures
accompanying the section show students being arrested by Israeli police officers with no context
given. An activity even asks students to form a “fake court” to judge Israel and its crimes against
the Palestinian people in regards to education. Moreover, students are asked to examine how
Israel attempts to steal Palestinian heritage.
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[Excerpts]
The Zionist Occupation’s violations against the education in Palestine:
Activity 5- We will read the text, look at the pictures, and then answer the following questions:

Left image—Electronic checkpoints

Right image—Zionist occupation assaults against students in schools

1- We will recall examples of the Zionist Occupations’ actions toward the education in Palestine.

2- We will deduce the goals of the 'ignorant policy' used by the Zionist Occupation against the Palestinian people.

3- Does the Zionist Occupation fulfill the content of article 50 of Geneva Convention IV? Why?

We will discuss: The Zionist attempts to steal the Palestinian physical and moral heritage.

I learned:

Occupation authorities have since occupying Palestine taken a number of arbitrary measures against education, the most important of
them include: publishing military laws and orders restricting the freedom of education and its national aspirations; the establishment of
military checkpoints and gates and the construction of the racist Wall of Annexation and Expansion; the destruction of schools; and
arresting students, teachers, and employees of the Ministry of Education in the homeland’s governorates. Furthermore, they took
measures to Judaize the education in Jerusalem, the capital of the state of Palestine, to erase its Arab and Islamic identity, and to distort
and plot against geography and history . . .

Practical Activity:

We will document the Zionist violations against education in my area, and we will form a fake court, to judge the Occupation for its crimes
in regards to these violations.




128. Social Studies, Vol. 1, Grade 7, 2022, pp. 60-61 (Previously—Social Studjes, Vol. 1, Grade 7,
2021, pp. 60-61)

Jewish presence in Jerusalem, including holy sites and landmarks, is presented as an Israeli
fabrication intended to erase the city’s Arab Islamic heritage. A seventh-grade text accuses “the
Zionists” of listing Islamic landmarks as “Zionist heritage”, with the specific example of the
Western Wall (or Wailing Wall) — the holiest site in Judaism for centuries — being declared to be
“Al-Buraq Wall”, an Islamic holy site, which Israel allegedly “transformed” into the Western Wall.
The text also mentions the opening of “Zionist synagogues” in the Jerusalem’s Old City as
purported proof of an Israeli program to erase Jerusalem’s Islamic heritage, probably in reference
to the post-1967 re-opening of synagogues closed or demolished during the Jordanian rule of
the city (1949-1967). Also mentioned in the text are “excavation projects under the Al-Agsa
Mosque”, invoking a potent conspiracy theory that Israel is conspiring to destroy the Islamic holy
site, as well as accusations that Israel inscribed “Zionist drawings” into Jerusalem’s medieval
walls, and is introducing “settlers” into the Temple Mount compound in an attempt to take over
it.
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I Learned:

The Zionist Occupation pursues a policy of erasing Palestine’s Arab and Islamic features in general, and especially in Jerusalem. Since the
first day of Jerusalem’s occupation, the Zionists started to change the identity of this Arab-Muslim city converting it into Zionist nature.
They confiscated Palestinian land and built settlements there; harassed the Palestinian inhabitants in order to force them to leave
Jerusalem so that the settlers would come in their stead; demolished houses, forcing the inhabitants to emigrate; took their identity cards;
and separated Jerusalem from its Arab environment. They added Islamic historical sites to the Zionist heritage list, as they transformed
the Al-Burag Wall into the Wailing Wall; they destroyed the Mughrabi neighborhood and changed its Arab-Muslim nature; they removed
some of the stones in Jerusalem’s walls and replaced them with others with Zionist drawings and shapes; they opened Zionist synagogues
in Jerusalem’s Old City,; they commenced several excavation projects under the al-Agsa Mosque; and they are striving painstakingly these
days to gain control over the Noble Sanctuary [the Temple Mount] by letting Zionist settlers enter it daily in preparation for its complete
takeover, cutting any Muslim connection to this place that is sacred to Muslims.

4- The Zionist Occupation changed the name “Al-Burag Wall” to “the Wailing Wall”. [True or false?]

Question 6: | will specify some of the Zionist measures aimed at erasing the Arab and Islamic features in the city of Jerusalem.




129. Arabic Language, Vol. 2, Grade 7, 2020, p. 43 (Previously—Arabic Language, Vol. 2, Grade 7,
2019, p. 43)

Israeli authorities are accused of torturing Palestinian prisoners, hinting at different kinds of
torture for female prisoners.
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2- The Zionist occupation uses various kinds of torture against male and female prisoners in its jails. Let us clarify that.

130.Social Studies, Vol. 1, Grade 9, 2020, pp. 27-29 (Previously—Social Studies, Vol. 1, Grade 9,
2019, pp. 35-37)

Students are taught that Israel tortures Palestinian women and children detainees in its prisons
as part of a “policy of interrogation and torture”, resulting in the deaths of prisoners who “became
martyrs”, and others being “inflicted by chronic diseases and permanent disability.” This is
accompanied by a photo of (adult male) prisoners in blindfolds, and comes after a quote from
the Fourth Geneva Convention prohibiting collective punishment, strongly implying that Israeli
authorities are imprisoning Palestinians for no reason other than to terrorize them.
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Measures of oppression the Zionist Occupation uses in Palestine:

Activity (3): We will read the following passage, note the pictures, deduce, and answer the following questions:

“No protected person may be punished for any offense he or she has not personally committed. Collective penalties and likewise all
measures of intimidation or of terrorism are prohibited.” (Text of article 33 of Geneva Convention IV.)

[Pictures, right to left:] Palestinian prisoners; Electronic gates in Palestine.

Arrest and torture: Since occupying the West Bank and Gaza in 1967, the

Occupation has thrown more than half a million Palestinians to detention centers, prisons, and investigation centers. This includes different
groups in Palestinian society, including women and children. Administrative detention with no trial has been carried out, as well as the
imposing of house arrest and home confinement on children, especially in Jerusalem. This has carried a serious psychological burden and
impact regarding Palestinian families. The prisoners are subjected during their detention to a treatment that lacks the minimal basic
needs of human life. The interrogators have adopted a policy of interrogation and torture methods forbidden legally and internationally.
As a result, up until June 2019, 220 prisoners have died of torture and became martyrs, and many prisoners have been inflicted by chronic
diseases and permanent disability. |[...]

131. History (Teacher Guide), Grade 11, 2018, p. 78

The teacher guide for a history textbook asks Palestinian teachers to tell eleventh graders that
antisemitism is a European fabrication invented to generate sympathy toward Israel. The stated
goal of the lesson is to teach students to associate colonialism with Zionism, as they learn that the
true goal of Zionism is purportedly to steal Palestinian land and homes, and that any argument
which may serve to justify Zionism has been cynically fabricated for this purpose by malicious
actors. As part of this lesson, teachers are told specifically to emphasize that Zionism is “the
product of European colonialist thinking,” that “Judaism is a religion, not a national identity
(gawmiyyah),” and that “there are proofs unequivocally refuting the Jews’ connection to Palestine.”
Palestinian teachers are also instructed to clarify that “antisemitism (mu‘adat as-samiyyah) was
invented (ibtada‘aha) by imperialistic European and Zionist thinking to gain the world’s sympathy
and their support for the Zionist Project.” This content effectively calls for Palestinian students to
completely reject the Jewish-Israeli ‘Other, deny any of their human motivations, identity, or
history, and give up any attempt to learn about them, or to consider facts which may undermine
their own narrative.

Separately and somewhat in contradiction, the same teacher guide appears to define antisemitism
as “the relations of hostility and struggle between the Jews and other nations, especially the
European ones,” suggesting antisemitism is a conflict between equals rather than one-sided
hatred toward a minority group, and that it is more or less unique to Europe.

(0. 78)

@ b e Ol Lipglll Bl Byl 1dpelly Slaal o B
G gl Lpgeall | el kel Ol W) D M o)l panly ¢ gpegall g g el
e Yoy ulgeal) S5, ¢ gl a3 by clgde ¢ShenVly Lol Ll 2 #
g5 py cilbl Lppall SlelesYl O ) 4l 35,5 0laeVly (SlelesV o B
Sl Ledn) Laldl sholae 5ol (dag ey Blo L34l s lanc Y ‘;_ﬁJb‘\I‘ i e ) it
G Sl Gapall gy tall oy Wl Cilae S e ally 29 Y) (5 len Yl i
all el ety Y liny (Ogapp LS (slacall o) bajlasly ol o5l )
dalyelly Y1 o By clgysl B o) oWy oW1 S ol slacad) o 0
Wy e el LN Clanl OF ) DLl (bl Lo adiy syl e s )
Vi gl 38 ) Ll o) L;-.l; a,;t);.-ﬂ




Activity 1/B

[...] Settlement is considered the practical implementation of Zionism, of which the goal is swallowing the Palestinian land and taking
control over it, expelling the Palestinian people and replacing it with Zionists. [...] It should be emphasized that the Zionist claims are
invalid, because they are a product of European colonialist thinking: Judaism is a religion, not a national identity, and the phenomenon of
antisemitism was invented by imperialistic European and Zionist thinking in order to gain the world’s sympathy and support for the Zionist
Project, the goal of which is taking control of Palestine, the “Promised Land,” as they falsely claim. At this point, it should be clarified to
the students that the [idea of] the Promised Land is a product of European thinking and European religious reformation, and that there
are proofs unequivocally refuting the Jews’ connection to Palestine. In addition, archaeological excavations have annulled the false claim
of the Biblical narrative on which the Zionist movement is based.

(p. 105)
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Test example:

Question 1: circle the correct answer in the following:

[-]

8. What is meant by the antisemitism phenomenon?

A. The Jews constitute one nation characterized by Semitic ethnic traits.

B. The solution of the Jewish problem by way of coexistence with the Palestinians in the Palestinian territories of 1967.
C. The relations of hostility and struggle between the Jews and other nations, especially the European ones.

D. The solution of the Jewish problem by settling in Palestine, and forcing the Palestinians to emigrate.




132.Arabic Language (Teacher Guide), Grade 10, 2018, p. 190

The main goal of a tenth-grade Arabic language text is to specifically attack and refute Jewish
religious and historic ties to the city, and prevent Palestinian students from accepting religious
coexistence in the city — except perhaps when under Islamic sovereignty. Teacher guidelines
include the educational message that Muslims are the sole rightful owners of Jerusalem,
dismissing competing religious and historic claims to the city — especially Jewish ones, as strongly
implied — as “pretenses used by invaders.” The textbook only acknowledges the city’s religious
importance to Islam and Christianity, conspicuously leaving out Judaism. In its officially sanctioned
interpretation of a text about Jerusalem, the teacher guide informs teachers that Jerusalem
attracts much interest due to, among other things, “false claims” that Palestinians are not the
earliest inhabitants of Jerusalem, or that that non-Muslims in Jerusalem have been mistreated by
Muslims (specifically within the context of the Crusades) — a refutation of Jewish history. These
are dismissed as “religious excuses” (dard’i’ diniyyah) and “pretenses” (da‘dwa) used by “the
Invaders.”

In addition, the teacher guide emphasizes that “blood and sacrifice” have made Jerusalem’s Arab
identity “the eternal truth,” and that the text handed out to students indicates that “Muslims are
Jerusalem’s masters: no voice shall be higher than theirs.” Finally, the teacher guide accuses “the
Occupation” of endangering the Al-Agsa Mosque with archeological excavations — invoking the
popular conspiracy theory that Israeli authorities are seeking to destroy the Islamic holy site —and
of “changing the features” of some holy sites, such as the “Al-Burag Wall,” the Islamic name for the
Western Wall, the holiest site in Judaism. The latter invokes another conspiracy theory: that it is
an Islamic holy site unlawfully appropriated by Jews.
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2. Reasons why Jerusalem is the center of attention for scientists and researchers include:

A. Jerusalem was the first direction of Islamic prayer, and it is third to the two Islamic holy places [Mecca and Medina].

B.[.]

C[.]

[D.?] Pretenses used by the Invaders to justify their invasion and occupation of Palestine, by saying they believe [Jerusalem] belongs to
them, or that their existence there predates its Palestinian inhabitants; or religious excuses, just as the Crusaders falsely claimed that
Muslims were attacking Christian pilgrims.

[-]

5. Important developments in the Islamic and Christian faiths made Jerusalem holy to those two religions; [...]

6. The eternal truth, to which the chosen ones were committed by their blood and sacrifice generation after generation, is that Jerusalem
is Arab in its roots.

[-]

4. The meaning we derive from the Prophet [Muhammad] leading the prophets’ prayer in the courtyard of Al-Agsa [as depicted in the
students’ text], is that our lord Muhammad, peace be upon him, is lord of the prophets, that Jerusalem is Islamic, and that the Muslims
are Jerusalem’s masters: no voice shall be higher than theirs.

[-]

7. Jerusalem is exposed presently to something that has targeted its human beings, its holy places and its civilization. The Occupation
tightens its choke on the Palestinian inhabitants and prevents them from reaching the places of worship [...] The Occupation also conducts
excavations underneath the Al-Agsa Mosque, which may put it in danger of collapse, confiscates lands and property of the Islamic
endowment, cemeteries, and the like, and changes the features of some holy places, such as the Al-Burag Wall.




133.Arabic Language (Teacher Guide), Grade 9, 2018, p. 73

The non-existent problem of Israel legalizing the execution of Palestinian prisoners is discussed
in a teacher guide for a ninth-grade Arabic language textbook. As part of a project of researching
problems “from students’ real life” and finding solutions for them, the teacher guide suggests “the
latest Zionist decision” to execute Palestinian prisoners as one such problem. Even though capital
punishment is not and has never been legal in Israel for terrorist activity (or any other crime
relevant to Palestinian non-lIsraeli citizens), ™ the textbook goes on to describe follow-up
questions for contending with this imagined problem, such as its effect on “the resistance.” At no
point do the guidelines clarify to teachers that this problem is non-existent, nor is there any
apparent reason why this particular scenario is brought up in this context, contributing to the
spread of disinformation and demonization of the ‘Other’
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Activity No. 2: “Searching for Solutions...” Project (15 points)

After the students read out the lesson, the teacher moves on to carry out the activity: “searching for solutions to a problem from students’
real life”, using dialogue, discussion and brainstorming to define the problem and how severe it is. (Will the latest Zionist decision to
execute the Palestinian prisoners threaten the continued resistance to the Occupation? How would we confront it?)

The very end of the project: a short report on the decision to execute the Palestinian prisoners and its impact on the Palestinian
Resistance...

19 Ron Dudai, ““The moral, just and necessary demand’: The resurgence of the death penalty in Israel,” Death Penalty
Research Unit Blogs, University of Oxford Faculty of Law, 13 March 2023.
https://blogs.law.ox.ac.uk/death-penalty-research-unit-blog/blog-post/2023/03/moral-just-and-necessary-demand-
resurgence-death




134. Geography and Modern and Contemporary History of Palestine (Teacher Guide), Grade 10,
2018, pp. 193-194

Guidelines for high school history teachers include a highly graphic, apparently fictional story
about a 12-year-old Palestinian child brutally killed by an Israeli attack helicopter. The story, which
appears as part of a unit teaching about the First Intifada (1987-1992), describes the child Samer’s
“innocent soul ripped apart” as he was “immersed in his pure blood,” after an Israeli military
helicopter, likened to a “viper,” “shot its deadly bullets that penetrated (his) body.” The excessively
violent language is augmented by the fact that the story contains no factual details that may
anchor its place in non-fiction, strongly indicating it was imagined by the textbook’s authors in an
exaggeration of reality.
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Case study: Child Samer and the Cobra Helicopter

Twelve-year-old Samer heard the loudspeakers |[...]

The demonstration came close to the Occupation soldiers and a confrontation started between the unarmed youngsters and the
heavily-armed soldiers, who shot bullets in all directions. The children and the boys focused their look on the helicopter that was
spreading bullets and death in the neighborhood’s vicinity. A few minutes passed and the deadly helicopter pounced, like a poisonous
viper that pounces on its victim, on the neighborhood where Samer lived, and shot its deadly bullets that penetrated the body of the
child Samer.

Samer loved so much his books, his friends and his toys — including the aircraft. But the aircraft at which he and the rest of his friends
were looking was a poisonous and deadly one. It was like a viper, and it killed him and ripped his innocent soul apart. The children
started screaming in bitterness and fear: “Samer is bleeding... Samer is bleeding... Samer is dead... Samer is dead...” He was immersed in
his pure blood and breathed his last breath. [...] Samer did not commit any crime. There was no need to kill him whatsoever. [...]




- Hate and Intolerance

135. Geography and Modern and Contemporary History of Palestine (Teacher Guide), Grade 10, 2018,
p. 226

The Teacher Guide for a 10" grade History textbook instructs teachers to reject international
resolutions calling for peace with Israel, even at the expense of Palestinian national rights.
The corresponding textbook teaches about UNGA Resolution 194, which was adopted during
the 1948 Arab-Israeli War and called for Palestinian Arab refugees “wishing... to live at peace
with their neighbours” to be allowed to return to their homes in what became Israeli territory.?°
Asked for their opinion, students are to be told by the teacher that the “correct” opinion is to
“not agree” with the resolution, because it “affirms the existence of a homeland for the Jews
in Palestine with [the wording:] live at peace with their neighbors”. As the resolution in
question is widely considered the legal basis of the “Right of Return” —the right of Palestinian
refugees and their descendants to reclaim lost property in what is now lIsrael — the
unapologetic position exhibited by the Teacher Guide, that this fundamental document
should be dismissed by Palestinian students, indicates that the national plight of Palestinian
refugees is to be held as less important than the principled rejection of peace with Israel.
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[Right:] Lesson 1: The 1948 War and the Nakba

[Left, green:] Q. 4: the last paragraph, “I Learned” (the text).

The opinion is: “I do not agree [with the Resolution]; because [the Resolution] affirms the existence of a homeland for the Jews in Palestine
with [the wording:] ‘live at peace with their neighbors, and how is it possible to compensate for property, losses, people and
motherland?!”

20 United Nations General Assembly Resolution 194 (l11), 167" plenary meeting, 27 November 1948,




(Cf. corresponding textbook: Geography and Modern and Contemporary History of Palestine,
Grade 10, Vol. 2, 2020, pp. 10, 11:)
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I Learned:

The United Nations General Assembly adopted Resolution 194 immediately after the 1948 War. It affirmed the right of Palestinian refugees
to return to their homes, from which they were expelled, and their right to be compensated for losses they suffered because of the Zionist
Occupation’s actions.

The Occupation rejected Resolution 194, and as a consequence of that [rejection] Palestinian refugees were forced to live in refugee
camps [...]
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Questions:

[-]
4. | shall discuss the text of the 1948 [UNGA] Right of Return Resolution 194, and express my opinion about its contents.




136.Arabic Language (Teacher Guide), Grade 10, 2018, pp. 144 225

An Arabic language teacher guide presents graphic and gruesome details of alleged Israeli
atrocities in 1948, the authenticity of which seems to be questionable, as fact. It describes in
detail Israeli soldiers deliberately mutilating bodies of Palestinian civilians as “shredded trees” in
the Arab village of Tantura, on the coastal plain of modern-day Israel. The teacher guide
mentions that Israelis soldiers were “laughing loudly” while murdering civilians in the village “in a
cruel, bloody pursuit of unarmed civilians, as they shot them wherever they met them.” It also
claims that soldiers ordered members of the village to dig a collective grave before their
execution and ordered others to bury the corpses. The guide teaches that the massacre was
“perpetrated deliberately” and “planned in advance” during a truce, and accuses Israel of ethnic
cleansing and of terrorism. This is offered as an example of “the Zionists’ disregard of human
values.” Beyond the shock value and highly violent imagery and language used in the text the
murky nature of the details surrounding Israel's 1948 conquest of Tantura, which are poorly
recorded and heavily debated by historians, should be reason enough to avoid stating these
dubious, poetic descriptions of violence as historical facts.
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[Left — p. 144]

All of the [lesson's] goals
Prose text: Tantura massacre
[-]

-The student should recognize the concepts of “ethnic cleansing” and “archives”.

[Right —p. 255]

Lesson 2: The Massacre of Tantura:

5. The massacre of Tantura is different from other massacres, as it was perpetrated deliberately, and was planned in advance by a regular
army during the second truce.

6. Ethnically cleansing the land, terrorizing civilians, and forcing them to leave their villages and homes using weapons.

8. What proves the Zionists" disregard of human values:

-The soldiers were busy for several hours in a cruel, bloody pursuit of unarmed civilians, as they shot them wherever they met them.
-They killed dozens in cold blood.

-They gathered all the men in the village cemetery and then took them, ten people at a time, and killed them near the cactus bushes while
laughing loudly. The corpses of those who were killed looked to us like shredded trees. Then they ordered us to bury them in a collective
grave the executed ones had been ordered to dig before their martyrdom.




137./slamic Education, Vol. 2, Grade 8, 2020, p. 88 (Previously—/slamic Education, Vol. 2, Grade 8,
2018, p. 88)

The theme of “Grand Return” envisages one Palestine, without Israel in Islamic education giving
religious context to the political claim of the Right of Return.

Raise Your Voice: Demand the Right of Return

138.Geography and Modern and Contemporary History of Palestine, Vol. 2, Grade 10, 2020, p. 42

(Previously—Geography and Modern and Contemporary History of Palestine, Vol. 2, Grade 10,
2019, p. 42)

Israel's membership in the UN organization is referred to as “The Occupation State at the UN.”
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139.Social Studies, Vol. 1, Grade 7, 2022, p. 57 (Previously—Social Studies, Vol. 1, Grade 7, 2021, p.
57)

Cities in Israel proper are considered to be under occupation. In this example, the city of Ramleh
“still succumbs to the yoke of Zionist Occupation.”
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The Zionist gangs occupied the city of Ramleh on July 21, 1948 . . . and the city still succumbs to the yoke of Zionist occupation.

140. Social Studies, Vol. 2, Grade 9, 2020, pp. 62-65 (Previously—Social Studies, Vol. 2, Grade 9,
2019, pp. 64-67)

On the topic of demographics, students are taught that the sole solution to Gaza’s problem of
overpopulation is resettling the Gazan population in present-day lIsrael. In this context, the
textbook mentions several demolished Arab villages which were located in what is now southern
Israel before its independence in 1948, and accuses “Zionist gangs” of deliberately displacing
them, as the sole reason for Gaza’s high population density. This draws a connection between
Gaza's objective overpopulation problem on the one hand, and Palestinian nationalist claims to
Israeli territory on the other. Other possible solutions, such as infrastructure projects or family
planning, are not entertained. Accompanying photos show a refugee holding a key and other
images associated with the 1948 Palestinian Nakba, strongly linking Gaza’s present
overpopulation problem with the historic influx of refugees, while downplaying the role of natural
fertility and medical improvements.




(pp. 62-63)
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The Extent of the Demographic Problem in the Southern Governorates (the Gaza Strip):
Activity 5/A: Let’s examine the two pictures, draw conclusions, and then explain:
[Right:] The Palestine Nakba, 1948.

[Left:] The Al-Shati Refugee Camp in the Gaza Strip

1. The overpopulation problem in the Gaza Strip.

2. The Gaza Strip is considered among the most densely populated regions in the world.

The true reason for overpopulation in Gaza is the forced deportation operations perpetrated by the Zionist gangs against the Palestinians
after their occupation of Palestine in 1948, and their expulsion of inhabitants from their cities and villages, such as Ramleh, Lod, Beit
Jibrin, Yazour, Majdal, Asqalan, and other cities, villages, townships, and Bedouin tribes. More than 190 thousand of those immigrants
arrived at the Gaza Strip, and they have been living in refugee camps that were built for them by the UN.




(p. 64)
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Activity 5/b: Let’s examine the two pictures, read the text, draw conclusions, and then make suggestions:
[Right:] Registration Certificate — the All-Palestine Government
[Left:] A Palestinian man carrying the key of [refugees’] Return

[Suggest:]
- Solutions to the problem of overpopulation in the Gaza Strip.

I have learned:

The solution to the problem of overpopulation in the Gaza Strip lies primarily in the return of the displaced inhabitants to their homes, to
which they still hold the keys — in Beersheba, Iraq al-Manshiyyeh, El-Falloujeh, Yebna, and other cities, villages, townships and Bedouin
lands; and their return to work their lands, for which they still keep their registration certificates — in the plains of EI-Masmiyyeh, Salameh,
Aqar, Qatra, Khulda, and others. Thus, their housing and food problems would be solved.




141. Geography and History of Palestine in the Modern Age, Vol. 1, Grade 10, 2020, pp. 41, 55-56
(Previously—Geography and History of Palestine in the Modern Age, Vol. 1, Grade 10, 2019, pp.

41, 55-56)

In a lesson entitled: “The Cities of Palestine” the city of Jaffa—now part of Tel Aviv, Israel’s largest

city —is described as a Palestinian city.
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142.0ur Beautiful Language, Vol. 1, Grade 3, 2020, pp. 105-108 (Previously—Our Beautiful

Language, Vol. 1, Grade 3, 2019, pp. 105-108)

A third-grade Arabic Language textbook dedicates a lesson to Jaffa—now part of Tel Aviv, Israel’s
largest city — teaching that it is an indisputably “Palestinian city”. The short text in the lesson
does not mention the fact that Jaffa is an internationally recognized Israeli city, nor that the
majority of its inhabitants are Jews. Rather, the lesson speaks of “the sound of church bells
embracing the sound of the call to prayer in mosques”, praising Christian-Islamic religious
coexistence in the city while conspicuously ignoring its ancient Jewish community. Additionally,
the city's foundation is a-historically attributed to “the ancient Arabs”, who are framed as “your
[i.e. the Palestinian students’] ancestors”, in what appears to be a deliberate effort to delegitimize

any non-Palestinian Arab claim to the city.
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Let’s consider the following picture, and discuss:
The City of Jaffa

Reading

Bride of the Sea

Let’s read:

| am Jaffa, Bride of the Sea, | am a Palestinian city. | was built by your ancestors, the ancient Arabs, six thousand years ago, on the shores
of the Mediterranean Sea. | was their gate to the outside world, and ships still dock at my harbor.

In my orchards, citrous fruits and other fruits are grown; my oranges are some of the finest in the world. A tourist visiting me will see
historical sites, and old city quarters such as Ajami neighborhood. He will also be delighted to hear the sound of church bells embracing
the sound of the call to prayer in mosques. He will pray at the Hassan Bek Mosque, and spend a pleasant time on my beautiful beach.

143. Arabic Language, Vol. 2, Grade 10, 2020, pp. 22-29 (Previously—Arabic Language, Vol. 2,
Grade 10, 2019, pp. 22-29)

An instance of Israeli soldiers “laughing loudly” while killing Palestinians is found in an entire
chapter that depicts Israelis as bloodthirsty “criminal murderers” who look like “the shape of
death.” A lesson about the 1948 Israeli conquest of the Arab village of Tantura, on the coastal
plain of present-day lIsrael, teaches this historically debated event as part of an orchestrated
genocide (ibadah jama‘iyyah), with a plethora of specific details which appear to be contrived or
exaggerated for literary effect, such as the Israeli soldiers “laughing loudly” or their appearance
resembling “the face of death”.
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[Left]

The Tantura Massacre—A Memory that Shall Never Die.

The article that is in our hands sheds a light on one of the massacres perpetrated by the Zionist gangs during and after the Nakba . . .
Hundreds of villagers were killed, whoever survived was expelled, and then the village was completely destroyed, its structures being
leveled to the ground, as consistent with the Zionist policy of ethnic cleansing and expelling the Palestinians from their cities and villages.

[Right]

“ .. and they killed them on the Sabra bushes, and they were laughing loudly as they did so. The bodies of the martyrs seemed to us as
severed trees. Then, they ordered us to bury them in a mass grave . . . | will never forget the features of these criminal murderers; they
looked to me like the shape of death.”

However, the policy of violence, killing, and destruction employed by the Zionist Entity, which brought disaster to thousands upon
thousands of our people, will never bring it security and safety—as it falsely imagines—because the flame of [our people’s] just cause will
continue to burn, and their dreams of return and freedom will continue to be as a vibrate snake, as they inherit it generation after
generation until the dream is fulfilled . . . while chasing after the Occupier in his sleep and waking him up, until its tyranny and occupation
will end, just as the tyranny and occupation of all foreign invaders ended.

6- We will point to the motives leading the Zionist gangs to perpetrate genocide and forced displacement of our people in 1948.
8- We will extract from the text what proves the contempt the Zionists show to human values.

[-]

1- The Zionists established their entity based on terrorism, annihilation, and colonialism; we will explain.

2- There is a common expression among the Zionists: “The old will die and the young will forget”; how can we answer them?
3- We will explain the significance of the following expressions:

a. ""And they killed them on the Sabra bushes, and they were laughing loudly as they did so.”

b. “I will never forget the features of these criminal murderers; they looked to me like the face of death.”

144. Arabic Language, Vol. 2, Grade 9, 2020, pp. 50-55 (Previously—Arabic Language, Vol. 2,
Grade 9, 2019, pp. 50-55)

A reading comprehension exercise uses a story about a Palestinian boy who was seriously
maimed by an Israeli sniper. The story, which opens with an image of an IDF soldier pointing his
gun next to a one-eyed recently injured child, presents the story of Yusuf who ends up losing
sight in one eye after being struck by a bullet in the back of the head during a confrontation with
IDF forces. The story uses extremely violent and emotional language to describe the manner in
which Yusuf was injured and his long-time suffering as a result. Questions at the end of the
section reference the violence of the confrontation and the cowardice of IDF forces compared
to the bravery of the Palestinian children in the streets. Moreover, the questions accuse the IDF
of injuring many children, thereby forming an altogether demonic image of the IDF.
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[Left]
The Sniper Stole His Sight:

In this story, the writer tries to describe the savage crimes that Palestinian children were exposed to by Occupation soldiers during the
First Intifada, when the children, equipped with their small dreams, faced armed soldiers with heavy armor. Some were martyred, and
others were injured, It happened to Yusuf, who lost his left eye due to a sliver that blinded it, and impaired vision in his other eye. Now,
his dreams have turned into nightmares that carry the image of the glass eye that he was fitted with in the place of the lost eye . . .

“On the north side of the camp there were burning tires, cries, an overturned car, empty barrels, and a group of boys carrying stones
and pebbles in their hands . . . Bullets fly around the boys . . . A sniper hides behind a concrete shelter, divides his bullets and fires toward
the boys.

The place is exposed, the boys fall on the asphalt . . . The sniper’s bullets pass over their heads . . . The sniper stops for a few seconds,
Yusuf raises his head, a bullet is lodged in the back of his neck, a shard slices his eye, screams, fingers clutching the air. . .

[Right photo]
Yusuf will not return to being the same happy boy who only listened to the teacher, to be the first amongst the outstanding of the class .

Who will return the wings he lost, and the streets that abandoned him? Who will return the light to the eyes assassinated by a sniper,
who defends himself with warplanes, machine guns, and concrete shelters?

Discussion and Analysis

1. The soldiers took shelter from the rocks using cement barricades, and the boys took shelter from bullets on the pavement. We will
describe the feelings of both sides in the moment of confrontation.

2. The injury affected Yusuf’s life mentally and family-wise, explain this.

3. Yusuf had childhood dreams before his injury, like the rest of the children in the world, but the loss of his eye made him dream of other
things. Explain what those dreams are.

4. Many of the Palestinian children became disabled as a result of their injuries from shooting from the occupation soldiers. What is our
duty towards them?




145.Arabic Language, Vol. 1, Grade 9, 2020, pp. 86-90, 94 (Previously—Arabic Language, Vol. 1,
Grade 9, 2019, pp. 86-90, 94)

A reading comprehension exercise formulates a Palestinian victim narrative while demonizing
Israeli actions. The passage uses violent language while relaying a story about a fisherman and
his son who return late to shore after a fishing trip. The “Zionist officer” who catches them
subsequently hands them down a brutal punishment of a month-long ban for their tardiness. In
light of the unfair punishment, the son becomes enraged but is silenced when the Israeli soldiers
unjustly shoot the father and decides to arrest the son for five years, leaving him longing for
home. The graphic text describes a “fountain of blood bursting from his chest” and states that
the sand is colored in red by the blood. Follow up questions reinforce these ideas, asking
students to reflect and elaborate on the harshness of the punishment, the characters’ resistance
to the punishment, and the current problems that plague Gazan fisherman.
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[Left Side]

The Seagull's Fall Migration

Palestinian author Uthman Khalid was born in the city of Khan Yunis in 1951 to a family that fled from Al-Jura (Ashkelon) village on the
south coast of Palestine, his father was killed (became a martyr) in the 1956 Khan Yunis massacre....

The story deals with the suffering of the Palestinian fisherman through a masterful link between professional fishing challenges and the
military laws of the Occupation. It tells of a boy named Saeed, when he and his father are an hour late for returning to the beach because
their snare got stuck in the rocks, and are subsequently punished by a Zionist soldier who prevents them from entering the sea for a full
month. This made them angry, pushing them into a quarrel with the official and his soldiers, who shot and killed the father, arresting the
son for five years, during which he longed for his homeland he had left and to which he hoped to return to as the seagull returns from its
wanderings.

But the matter was difficult to explain; there is a big difference between who eats the fish, and who is fishing.

—Shut up. . . Listen. . . It is forbidden to go into the sea for a whole month. That Zionist officer said, and he was fluidly standing in the
middle of his guardsmen who were armed with all kinds of torment, stuttering as he announced the decision in an utmost coldness that
enraged the sea...

[Right Side]

- 30 days, oppressor! An hour of delay means a month in your faith?! Has the sea become...

The fountain of blood bursting from his chest was faster than him to complete his question, and the henna-covered sand hugged his dead
body that was washed with sea water, and the iron cage was the first barrier for five years from riding the sea . . .

6-What pushed Saeed to confront the soldier’s decision?

Discussion and Analysis

1- The punishment the fisherman and his son received was harsh, explain this.

2-...

3-...

4- Did the fisherman resign himself to the occupiers' punishment? How would we explain that?

5- Gaza fishermen still face many obstacles in their fishing [work]. We will describe some of these obstacles.

A- The story refers to the unfairness of:
1- fishing 2- the occupation 3-the father 4-the sea

2- It was difficult to clarify between fisherman and occupiers due to the difference in culture
3- After the fishermen's dialogue with the occupation soldiers, the quarrel broke out

4- The fisherman refused to submit to the unfair decision

1- The problem arose due to the fisherman's delay

- The unfair decision made the fisherman resentful and angry




146.Arabic Language, Vol. 1, Grade 8, 2020, pp. 46-49 (Previously—Arabic Language, Vol. 1, Grade
8, 2019, pp. 46-49)

A reading comprehension exercise titled “A Letter from a Palestinian Little Girl to Children of the
World” features extremely emotional and graphic portrayals of violence against children that
demonizes lsrael. The text paints shocking, sensationalized images which include rifle bullets
piercing children’s ears, children’s faces deformed, toys being “ripped apart”, the sun veiled in
darkness, roses and butterflies “killed” in gardens, etc. The textbook attributes these fairytale-
like acts of evil to “the Occupation”. Comprehension exercises following the passage ask
students to thoroughly describe the pain inflicted upon children by Israel and explain the
mentioned imagery of violence, pain, and death.
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[ Right:]

| am a Palestinian girl.

[...] Since | was born they have assassinated my childhood. They tore my doll apart, so | hid it in my heart. Since | was born the bullets’
whistle has pierced my ears and blackness has covered everything around me. | see crying eyes: This is a martyr’s mother, this is a
prisoner-of-war’s daughter, this is a missing person’s sister, this is a child deformed by a bomb, his toy killed, his eye stolen, as was his
heart and his joy. Sadness has found its way into his heart like joy never will. And this is a young woman who has lost her husband, and
sorrow has dug in her cheeks the furrows of despair [...]

[Center:]

Since | was born | have seen our fields subjected to appropriation and our alleys closed off. Death and soldiers march there. | see the
ruins of demolished houses whose stones have been dispersed in all directions and underneath them the children’s memories and the
birds” dreams still sigh.

[...] | dreamed that we had a school where | would not be afraid to be stepped on by a boot of a usurping soldier |[...]

[...] Why did they slaughter my childhood in front of my eyes and kill the rose in the fields? Why did they kill the butterflies in our gardens
and frighten the birds? Why did they veil the sunlight, spread darkness and block the roads?

[Left:]

A Letter from a Palestinian Girl to the Children of the World

Discussion and Analysis

1- We will describe the suffering of the children imprisoned in the Occupation’s prisons.

4- We will analyze the expressions that follow:

A-[..]

B- Its alleys are closed, death and soldiers walk in them.

Understanding and Comprehension

1-Place a circle around the correct answer

A- “Since | was born they murdered my childhood” means that the Occupation:

1-[..]

2-[...]

3- Killed the child that wrote the letter

4- The Occupation made it difficult for the Palestinian girl to prevent her from living her childhood.

147.Arabic Language, Vol. 1, Grade 9, 2020, p. 135 (Previously—Arabic Language, Vol. 1, Grade 9,
2019, p. 135)

An exercise asking students to practice journalistic writing instructs students to write an article
detailing Israeli abuse against Palestinian children while highlighting specific abuses such as:
martyrdom of children, arrests, denial of an education, destruction of homes and deportation of
families, and a denial of recreational activity.
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We write a newspaper article on Israeli abuse of Palestinian children, according to the standards of a newspaper article, highlighting:
1- Martyring of children

2- Demolishing their homes and deporting their families

3- Their arrests

4- Denying them education

5- Denying them play

148.Social Studies, Vol. 2, Grade 8, 2020, p. 82 (Previously—Social Studies, Vol. 2, Grade 8, 2019,
p. 84)

Israel is named as a primary cause for (internal) violence in Palestinian society. A section on
violence lists reasons for the phenomenon of violence in Palestinian society, the very first of
which relates to the “Zionist Occupation” and the various forms of violence it is said to exert
against Palestinians. Forms of violence mentioned include restricting freedom of movement,
arrests, killing Palestinians, and taking Palestinian land.
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The Zionist Occupation, and its violent actions — scattering roadblocks, restricting the freedom of movement and passage, carrying out
arrests, beating and killing Palestinians, attacking their property, and expropriating their lands — which result in daily suffering and
significantly impact the Palestinians’ mental state and aspirations.




149.Arabic Language (Vocational Track), Grade 11, 2020, pp. 98-101, 103 (Previously—Arabic
Language [Vocational Track], Grade 11, 2019, pp. 98-101, 103)

Palestinian students are confronted with a graphic photo of a deceased infant to demonize Israel.
Arabic poetry is taught through a poem about Iman Hiju, a Palestinian baby who died in 2001
during the Second Intifada. A graphic photo of her body during her funeral accompanies the
poem, which blames lIsrael of pre-meditated murder aimed at ensuring a victory that “the
Americans will be pleased with.” Hiju's death is used in the poem to relay the notion of deliberate
Israeli barbarism, as the poem describes Israeli soldiers who “burn her dimple” and “bomb her
smile.” Students are then encouraged to hang up pictures and names of babies killed by Israel
“with cold hands” on their classroom walls.
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[Left side:]

Account Statement

By Ahmed Dahbour

Ahmed Dahbour (1946-) is a Palestinian poet. He was born in the city of Haifa and was displaced with his family to Lebanon, and then to
Syria after the Nakba (1948). He has published several poem collections, including: The Story of the Palestinian Boy, and Martyrdom with
the Five Fingers.

He authored a poem, “Account Statement,”" in free style, expressing the Palestinians’ devotion to the land, their defiance of the Occupier,
as well as their refusal to relinquish their rights and defense of them. It also reveals the crimes of the Occupier and his cowardice, as he
chases and murders children, such as in the assassination of the baby girl, Iman Hiju, at the beginning of the Al-Agsa Intifada in 2001.

Strike down whatever you want

Because my blood

Is what currently shines under the sun

And my mouth

Is what calls for help in the desert for the scattered remains of conscience
So strike down whatever you want,

| will feed my fire with my body

[Right side:]

So strike down whatever you want

And arm the army with death

Your enemy of four-months-old is wrapped [in shrouds]

Teeth have not yet grown in her mouth

The baby girl is in shrouds:

Iman.

She is on one scale

And your soldiers are on [the other] scale

“To war and the field of battle!”

Attack by land, by pirates and by airplanes

Burn her dimple

And bomb her smile

Ensure yourself a victory that the Americans will be pleased with

2. What is the name of the baby girl martyr who the poet talks about her assassination?

4. We will place the symbol (V) in front of the correct answer, and the symbol (X) in front of the incorrect answer, as following:
b. The baby girl was four months old when she was assassinated by the Zionist Occupation.

3. We will extract from the poem the verses that prove the following meanings:

c. The poet challenges his enemy, who attacks the baby girl with all the tools of war he possesses.
Activity:

We will gather several pictures of baby martyrs who were assassinated by the Zionist Occupation in cold hands, we will write their names,
and we will hang them on the school’s wall.




150.Arabic Language, Vol. 1, Grade 10, 2020, pp. 18-23 (Previously—Arabic Language, Vol. 1, Grade
10, 2019, pp. 18-23)

Tenth-graders learn that Jerusalem will “spit out the scum of foreigners” in a story containing
radical religious and national messages. The text contrasts between Islam and Christianity, which
are presented as an inseparable part of the city’s heritage, and Jewish Israelis, which are referred
to indirectly with vocabulary such as “aggressors”, “intrusive”, “foreign”, and “invaders”, while “the
Hebrew letter” is held to be a “threat to the nature of [Jerusalem’s] culture”. This intolerant
content, which can blatantly appeal to feelings of xenophobia, is bolstered by radical and violent
messages, as Palestinian children learn that they are part of a long history of martyrs who

sanctify the soil with their blood, while dying in battles against invaders.
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[Left side:]

Second Unit: Jerusalem is the Spirit of Palestine.

[...] This article draws attention to the dangers surrounding Jerusalem, such as the intrusive outposts that overlook its valleys and suffocate
its breaths, the foreign wall that encircles its perimeter, the checkpoints that limit its movement, and the Hebrew letter that threatens the
nature of its culture. But Jerusalem is a noble and sacred land that spits out the scum of foreigners and false pretenders.

[Right Side:]

[...] And the thousands of righteous and martyrs who have beautified her pure soil with their innocent blood and who have given her their
pure souls. And they defend her from passing invaders and oppressive tyrants, who flanked her in their treachery from all sides, and
continue this day to pour on her their hate and despicable lewdness. They believe that they have held her by the forelock, and won the
race at her racetrack, and succeeded, with brute force, by skipping centuries, to close down her radiant record of Arab culture, page after
page, so that they could bring a distorted and amputated past into a present founded on plunder, coercion, forgery and rape. What they
do not know is that they are deluding themselves, even if they made the glands burst [with rage], tore dresses, and claimed ties [to the
place].

Events have followed one after another, both peaceful and dark, to affirm an eternal truth that the best and most committed have pledged
with their blood and sacrifice, generation after generation: that Jerusalem is of Arab roots, in which Muslims and Christians lived based
on the covenant and the charter in peace and serenity, loving each other and cooperating in repelling injustice and fighting off aggressors.




151. Mathematics, Vol. 1, Grade 7, 2022, p. 4; Geography and History of Palestine in the Modern Age,
Vol. 1, Grade 10, 2020, p. 16 (Previously—Mathematics, Vol. 1, Grade 7, 2020, p. 4; Geography

and History of Palestine in the Modern Age, Vol. 1, Grade 10, 2019, p. 16)
The Galilee mountains are Palestinian and the “highest mountain in Palestine” is Mt. Meron [Jabal
al-Jarmaq], Israel's highest mountain, while the Sea of Galilee is also in Palestine.
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The Palestinian Galilee is located in the north of Palestine and includes the highest mountain in Palestine (Jabal al-Jarmagq) while Lake
Tiberius is a direct continuation of the Great Rift Valley.
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The Northern Mountains (the Galilee Mountains):

Extending from the Lebanese border to the Jezreel Valley. That is the location of Jabal al-

Jarmagq [Mt. Meron], the highest mountain in Palestine [with a height of 1,208 meters above sea level], as well as Jabal Hedar [Mt. Ha'ari]
and Mount Canaan. The Galilee Mountains are an important area, due to the forests that cover them and due to the large amounts of

rainfall and springs in them. Among the cities [in the Galilee] are Safed and Shefa-'Amr.




152.Dogma, Grade 11 [Shar'i Study Track], 2021, p. 20 (Previously: Dogma, Grade 11 [Shar'i Study
Track], 2013, p. 17)

Students are taught of the Islamic idea of Wala and Bara’ (loyalty and disavowal). According to
the textbook’s interpretation, this idea should be understood to mean that Muslims must hate
the “Infidels” and not show them any affection, presumably even in their personal lives. As a
result, students learn that a prerequisite of being a good Muslim is to act with intolerance and
hostility towards non-Muslims.
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Loyalty and disavowal [al-wala’ wal-bara’] is one of requirements of Faith:

The basis of loyalty is love and support, including the love of Allah, His Messenger [Muhammad] and the Faithful, and one’s supporting
them with one’s life, possessions and tongue. The basis of disavowal, meanwhile, is hate and hostility, including hate of Infidels and
hostility towards them and what they represent. Therefore, it is the obligation of Muslims to be loyal to Allah, to His Messenger and the
Faithful, and to disavow the Infidels, and not to be loyal to them or to support them. As the Almighty said: “Let not believers take
disbelievers as allies rather than believers. And whoever [of you] does that has nothing with Allah, except when taking precaution against
them in prudence. And Allah warns you of Himself, and to Allah is the [final] destination.” (3:28)

Taking the side of Infidels, getting closer to them, supporting them, loving them and showing affection to them by words or deeds or
intentions are considered contradictory to Faith.

153.Noble Hadith and its Sciences, Grade 12 [Shar'i Stream], 2021, p. 30 (Previously: Noble Hadith
and its Sciences, Grade 12 [Shar'i Stream], 2020, p. 28)

Students are introduced to a hadith calling on Muslims to care for the weak in society. The
textbook interprets this message as referring to people with disabilities, teaching the importance
of caring for them. However, the textbook then takes this opportunity to inform students that
Palestine has more disabled people than anywhere else in the world, all because of Israel.
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In Palestine, the rate of disability is 4%, 48% of which are under 18. The rate of disabilities in Palestine is considered the highest in the
world, and the reason for that is the Israeli occupation and its oppressive activity.




154.Noble Hadith and its Sciences, Grade 12 [Shar'i Stream], 2021, pp. 36-37 (Previously: Noble
Hadith and its Sciences, Grade 12 [Shar'i Stream], 2020, p. 34)

Students are introduced to a hadith teaching about the importance of taking care of orphans.
The textbook uses this opportunity to accuse lIsrael of causing an increase of cases of
widowhood and orphanhood in Palestinian society, as the Palestinian people is described as
engaged in jihad to liberate their land which necessitates death and as a consequence
orphanhood (and widowhood).
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The uniqueness of the Palestinian society in this aspect [widowhood and orphanhood]:
It must be noted that social solidarity is necessary in our Palestinian society, as our country is suffering under the yoke of the Occupation,
which inevitably makes our people a Jihad fighting people, defending this sacred soil and this pure land in ribat. That means a large

number of pure-hearted martyrs fall during this stage of liberation, and, therefore, the cases of widowhood and orphanhood are plentiful.
This inevitably necessitates giving much particular attention to these two groups in our Palestinian society.




155. Our Beautiful Language, Vol. 1, Grade 2, 2020, p. 44 (Previously—Our Beautiful Language, Vol.
1, Grade 2, 2019, p. 44)

A poem calling on second-grade boys and girls to “give [their] spirits [or life] to the Revolution”
shows a boy and girl in what appears to be the scouts’ uniform with a path leading to the Al-
Agsa Mosque in Jerusalem in the background. These young children commit themselves to “carry
the flame of the Revolution” — a term often used by Fatah and certain other Palestinian
organizations to describe their activities — to Haifa and Jaffa, cities located in Israel proper.
Depending on interpretation, this poem can be seen as a call on children to sacrifice their life in
potentially militant activity that would encompass the entirety of Israel, and the textbook does
not attempt to invalidate this interpretation.
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I .am a lion cub, | am a flower/We gave our spirits to the Revolution [thawrah]
Our grandfathers built houses/for us in our free land

I.am a lion cub, | am a flower/we carried the flame of the Revolution

To Haifa, to Jaffa / to Al-Agsa, to [the Dome of] the Rock.




156.Arabic Language, Vol. 1, Grade 5, 2020, pp. 83-84 (Previously—Arabic Language, Vol. 1, Grade
5, 2019, pp. 83-84)

Graphic descriptions of the Nakba include teaching fifth-graders Arabic through stories about
corpses of friends, body parts of neighbors, panic and pain. In the text, a Palestinian refugee
describes parting with “the corpses of my friends, and the body parts of my neighbors” and
seeing his old country overrun with “the Enemies”. However, the refugee swears he will “return”
to “raise the flag of Palestine ... on our green hills.”
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[Left side]

Reading

| sit every morning here, at the camp's gate, living [through] my memories that have never left me for years. They come to me every day,
take me by the hand there, to Safed. | find myself standing in front of my house's doorstep, entrusting in Allah's hands everything in it
until my return. My sojourn in exile will not be long—so | was told by my grandparents.

| left everything | loved inside my house, closed its door, put the key in my pocket and carried my memories with me. | left Safed against
my will with my heart full of panic, bewilderment and pain. | left behind the corpses of my friends, and the body parts of my neighbors. |
could not bury them, everyone was running, fear covered the faces, the pain breaking the hearts, and we were walking in a hurry.

| did not know then that | would get older in a house that is not my own and that | would bring my children to the world in a place called
'refugee camp.' | did not know that | would hide my house's key under my pillow for over sixty years. | did not know that the promises
would be empty and shrouded with lies.

| could see the swarm of the enemies sweeping my country, but | was telling myself | would return. The days went on, and the years
passed, and | remained in the refugee camp. | stood in the corner of the dream, fighting, confident that we will return, we will return with
the hovering eagles, we will return with the mighty wind, we will return to the vineyard and the olives, we will return, to raise the flag of
Palestine, alongside the flower of the anemone, on our green hills.




157. Our Beautiful Language, Vol. 1, Grade 4, 2020, pp. 57-59, 62-63 (Previously—Our Beautiful
Language, Vol. 1, Grade 4, 2019, pp. 57-59, 62-63)

A fourth grade Arabic reading textbook uses highly emotive imagery to teach about the 1948
Palestinian Nakba and Palestinian refugees’ right of return to their former homes in what is now
Israel. In a short text, a Palestinian refugee living in Lebanon recounts her experience as a child
fleeing her home in Jaffa (now a part of Tel Aviv), describing explosions caused by “the Zionist
gangs” and “hearing screams from every direction”, as her father forced her to abandon her doll
in an orchard and took her to Lebanon. The story ends with the refugee declaring she “shall
definitely return [to Jaffa], no matter how long it takes”. The trauma expressed in the account is
reinforced by accompanying images of frightened children, burning homes and an abandoned
doll, all of which appear designed to garner an emotional response from students. The message
of Palestinian refugees’ return to their former homes is reiterated by multiple comprehension,
grammar and repetition exercises after the text, one of which asks students to think how to
accomplish this in practice, and another which additionally mentions Palestinian prisoners.
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Hasnah’s Doll
Let’s read:

Hajjah Hasnah sat with her grandchildren around her in Ain al-Hilweh Refugee Camp in Lebanon. Her grandson Mahmud said to her: “Tell
us about the Nakba, grandma.” A tear dropped from her eye and she said, “I was nine years old at the time, and it was springtime. | went
out with my friends to a nice orchard in Jaffa. When we grew tired of playing, we sat under a big orange tree, and my friend Fatimah said,
‘Let’s make a rag doll.

“While we were making the doll, we heard many explosions, made by the Zionist gangs during their attack on the city [Jaffa], and we
heard screams from every direction. Our parents came looking for us, and my father pulled me away quickly. | started to yell, ‘Daddy,
daddy, my doll, my doll!’, but my father took me hurriedly away to the eastern side of the city.

“My father brought us here [to Lebanon], and | never would have thought that our exile would last this long. | am still waiting for the day
in which | will return, to finish making the doll under the orange tree. With God’s help, we shall definitely return, no matter how long it
takes.”
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Let’s think:

1. What is the reason that the day of the Nakba remains imprinted on Hajjah Hasnah’s mind?
2. Why did Hajjah Hasnah not lose the hope of returning?

3. How can we realize the dream of return?
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2. Let’s complete [the table] as in the example:

The guest comes — The faster breaks the fast — The prisoner smiles — The exile returns
The two guests come — - —

The guests come — — —
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3. Let’s write the following in handwriting:
I am still waiting for the day in which | will return.




158. History, Grade 12, 2021, pp. 95, 97-98,21 (Previously—History, Grade 12, 2019, pp. 95, 97-98)

Students are taught that the United States took advantage of 9/11 events to impose its
hegemonic agenda to control the world as part of a unit on imperialism in modern history followed
by a text titled “The Forms of US Hegemony”. Negative anti-American imagery accompanies the
text while praising and giving examples of “opposition to American hegemony in the world” and
“interventions in the Arab movement”. Students are later instructed to “form a fictitious court to
trial the USA for its crimes in Iraq.”
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21 As verified on 08/08/22, the example has remained unaltered on the Rawafed Educational Portal
(https://new.rawafed.edu.ps/ar/grade-books) and Palestinian eLearning Portal (https://elearn.edu.ps/) websites, which
contain the 2019-20 digital edition. The Palestinian Curriculum Development Center
(http://www.pcdc.edu.ps/ar_new/index.php?p=textbooks) website contains no version of the textbook. The example
was altered in the 2021-22 hard copy edition not found online, to discuss how 9/11 “affect[ed] the United States’
foreign policy”, instead of how the US used 9/11 to “exploit” them.



https://new.rawafed.edu.ps/ar/grade-books
https://elearn.edu.ps/
http://www.pcdc.edu.ps/ar_new/index.php?p=textbooks

[Left]

The Concept of Hegemony:

Activity 1: We will look at the picture, draw conclusions, and then answer:
We will describe what we see in the picture.

What is the appropriate term for what is represented in the picture?

Official and Popular Positions on the American Hegemony:

Activity 3: We will observe, conclude, and then answer:

[Photo]

Image 1: The events of September in the year 2001 in the United States

In what way did the events embodied in the picture affect the trajectory of global politics?
How did the events of September 11th affect the United States’ foreign policy?

[Right]

The events of September 11th, 2001, and the resulting destruction of the Twin Towers at the World Trade Center in the United States,
gave the US the excuse to absolve itself of its commitments and impose its priorities on international politics. It took up the standard of
the War on Terror as an excuse to intervene in the internal affairs of any country within the US sphere of interest. All countries of the world
were demanded to pass on information to America, to re-examine their school curricula and their financial transactions, to declare that
they are against terrorism, and to direct their media policy in such a way that does not contradict US policy. It [9/11] also gave it [the US]
the right to intervene in the countries of the world in order to spread its rule and hegemony over everyone, while becoming the world's
policeman, especially after its occupation of Afghanistan in 2001, and Iraq in 2003.

In spite of this, there are now many oppositions to American hegemony in the world, both on the international and popular levels, for
example: Canada, which imposed on the USA administration to exclude all cultural and media industries from their Free Trade Agreement,
and there is also a consensus in France to protect the French language and French culture from American influence.

In addition, the US policy found itself in direct confrontation with all the social and political powers in the world that suffer from injustice,
oppression, and poverty.

Demonstrations and protests spread across the world against US policy and its administration, such as what happened when the United
States decided to invade Iraq, when demonstrations against the war spread all over the world, most notably in Palestine, Egypt, France,
Spain, Denmark, and others. These peoples saw that rejecting and resisting American hegemony are possible and important, as it
corresponds with historical tendencies to change the world in rejection of unipolarity. This explains Russia’s attempt to re-emerge as a
rival to the USA in the world, which was evident in the Syrian crisis since 2011, and in how China, North Korea, Brazil, and Venezuela
rejected the American political, economic, and cultural hegemony.

We shall form a fictitious court to trial the USA for its crimes in Iraq.




159. Our Beautiful Language, Vol. 1, Grade 4, 2020, pp. 34-37 (Previously—Our Beautiful Language,
Vol. 1, Grade 4, 2019, pp. 34-37)

Students are taught that the security barrier between the Palestinian territories and Israel not
only limits the movements of Palestinians in the areas where they live, but is also a structure
preventing Palestinians from returning to the homes they lost in 1948 in the land that is modern
day lIsrael. Fourth-graders are presented with a story and images about a little girl playing with
flowers and butterflies who flies over the wall to see areas in Israel proper such as the Jezreel
Valley and Mount Carmel. At the end of the story the girl declares “Inevitably we will return!” and
children are asked how they could remove the wall. The story is preceded by a two-page
illustration of the view from behind the wall.
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Leila was playing among the anemone flowers in the beautiful fields, chasing the colorful butterflies. She continued running until she
reached a concrete wall. She then stood sad, not knowing what to do. She saw a lonely anemone flower at the foot of the wall, came
closer to the butterflies and whispered: 'Why is she so lonely?'

The blue butterfly said: 'Because the wall separates it from its sisters'.

The butterflies told Leila that they wanted to take her with them so that she would see the fields beyond the wall.

Leila was amazed and said: 'But how?'

The butterflies: 'We will fly together beyond the wall.'

Leila flew with the butterflies and said: 'How beautiful these fields are, and how wide they are!’

The red butterfly: 'This is the Valley of Jezreel [Marj Ilbn Amer in Arabic].'

Leila: 'And what is the name of that mountain?'

The white butterfly: 'lts name is Carmel and it is located in the city of Haifa.'

Before dark, the butterflies accompanied Leila to her home.

Leila thanked the butterflies and told them: 'We shall definitely return.’

6- What did Leila say to the butterflies after she returned home?

1- What does the wall represent in Leila's view?

2- How would we remove the wall?

3- Lets draw the lesson from the text.




160.Arabic Language (Teacher Guide), Grade 6, 2018, p. 45

As part of a set of guidelines for a lesson on the Arab city of Nazareth in northern Israel, Palestinian
teachers are instructed to encourage students to ignore international law and political reality, and
view all Arab cities in Israel proper (and implicitly, the entirety of Israel) as unlawfully occupied
Palestinian territory. The teacher guide tells teachers to dispel the common “misconception”
among some students that there is a distinction to be made between “Palestinian cities” which
were subjected to “the 1948 Occupation” — a reference to Israel’s establishment and independence
in 1948 — and those of the West Bank and the Gaza Strip. Instead, teachers are made to stress
that “destroyed Palestinian cities,” or “[cities] which the Israelis are attempting to Judaize,” are
Palestinian. Though in theory this lesson could be charitably interpreted as a mere call to solidarity
with Palestinian citizens of Israel, there is ample evidence to suggest that this is not the case. The
authors’ intent for students to view Israel’s very existence as equally illegitimate as the occupation
of the West Bank and the Gaza Strip is demonstrated thus: by the application of the term
“occupation” (ihtilal) to internationally-recognized lsraeli territory in conjunction with the West
Bank and the Gaza Strip; by the hostile accusations of destruction and “Judaization” (tahwid); and
by the fact that one of the stated lesson goals is to connect the content about Nazareth to
“discourse on transgressions perpetrated by the Jews (intihakat al-yahdd)” and “[the Jews’]
greedy political ambitions (al-atma’ as-siyasiyyah) in the past, distant and recent.” Meanwhile,
students who may believe that there is room to accept Israel’s internationally recognized borders
are simply held to be “mistaken.”
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[Far right column:]

Expected products of the project:

- Preparation of a pamphlet about Nazareth, or any city in Historic Palestine.

- Presentation of a news report of the students” making about Nazareth and its Christian landmarks.

[Second column from left:]

Horizontal integration:

Relate to the subjects of history and social studies in discourse on transgressions perpetrated by the Jews throughout the years of Israeli
occupation of Palestinian lands, and their greedy political ambitions in the past, distant and recent, as well as the development of
national culture; point out Nazareth’s Canaanite history and religious importance for Islam and Christianity; and hold conversations
about economic activity and the touristic aspect which characterized the city.

[Below:]

Misconceptions and expected difficulties:

Mistake: the separation made between the Palestinian cities before the occupation of 1948 and the Palestinian cities in the West Bank
and Gaza.

Correction: the destroyed Palestinian cities, or those which the Israelis attempt to Judaize, should be referred to as Palestinian-Arab
cities which have their own glorious Arab and Islamic history.

161. Arabic Language (Teacher Guide), Grade 9, 2018, pp. 102-106

The goal of a ninth-grade Arabic lesson is to instill feelings of hatred in students. As a practical
learning task, teachers are told to ask students to “prove the Palestinian child’s hatred for the
Occupation forces”; students are thus encouraged to develop and/or augment existing negative
emotions toward the Israeli ‘Other, such as hatred and resentment, as a major educational goal of
this Arabic language lesson. Additionally, one of the lessons provided for practicing reading
comprehension skills is a story which takes place during the First Intifada (1987-1992), recounting
a Palestinian child who lost his eyesight due to injury during a confrontation with Israeli soldiers.
The lesson’s main goal, according to the official guidelines, is “to familiarize students with the
suffering of the children of Palestine” at the hands of what is described as “the Zionist machine
(alah) of oppression.” Then, as a final concluding assignment, teachers are suggested to ask “each
student... to describe his feelings vis-a-vis the Occupation’s crimes against the Palestinian
children.”

(p. 102)
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Example Lesson Set 8: “A Sniper Steals His Eyesight”

In this story, writer Zaki Al-Ayla attempts to highlight the crimes Palestine’s children were subjected to by the soldiers of the Occupation
during the First Intifada. This was a time when children with their tiny dreams confronted armed soldiers, leading to some of them falling
as martyrs, and leaving others handicapped. This is what happened to Yusuf, who lost his left eye due to a ricochet that stole his eyesight
in one eye and weakened the other eye, thus transforming his dreams into nightmares.




(p. 103)
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General goal [of the lesson]: making the students familiar with the suffering which Palestine’s children are subjected to by the Occupation
forces, as well as the defiance, bravery and rebelliousness shown by those children vis-a-vis the Zionist machine of oppression.

(p. 105)
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Operative goals

Reading:

- The student shall write a passage about the writer of the story.

- The student shall mention the names of Palestinian children who were injured or fell as martyrs at the hands of the Occupation forces
during the First Intifada.

[.]

- The student shall prove the Palestinian child’s hatred for the Occupation forces.

(p. 106)
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Conclusion: the teacher shall conclude the educational place they end with in one of the following fashions:

[1.] Each student is asked to speak and briefly describe what happened to Yusuf.

2. Each student is asked to describe his feelings vis-a-vis the Occupation’s crimes against the Palestinian children.
3. [The student] will prepare a final report.




162. Arabic Language (Teacher Guide), Grade 4, 2018, p. 204; Arabic Language (Teacher Guide),
Grade 10, 2018, p. 168

In one exercise for the fourth grade, teachers are instructed to practice writing sentences with
students using the word “Haifa,” with the example provided by the teacher guide being that “Haifa
is waiting for its liberation.” Similarly, a question that teachers are asked to give tenth graders as
part of a test in the corresponding textbook instructs them to think of “ways that will guarantee
the liberation of Acre from the Occupation.” Furthermore, in Arabic teacher guides which insert
exercises that discuss the “liberation” of pre-1967 Israeli cities from “the Occupation,’
internationally recognized Israeli territory is taught as being “occupied” Palestinian territory that
must be liberated.

(Grade 4, p. 204)
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a- | will soon visit Haifa.
b- Haifa is waiting for its liberation.

(Grade 10, p. 168)
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4- Let us elucidate the ways that will guarantee the liberation of Acre from the Occupation.

163. Dogma (Shariah Track), Grade 11, 2021, pp. 88-89 (Previously: Dogma [Shariah Track], Grade
11, 2013, pp. 83-84)

After learning about the Islamic principle of the sealing of the prophecy (the Islamic belief that
Muhammad is the last prophet), students are taught of two sects that violated this principle —
Ahmadiyya and the Baha'i faith. It is taught that these sects distorted Islam, and their beliefs are
described as lies. In addition, it is said that the British colonialism supported the rise of these
sects to undermine Islam, and that today western countries and Israel support them for the same
reasons. This portrays these beliefs not only as false but also as a tool to undermine Islam rather
than as legitimate beliefs that were created naturally. This example also can encourage
intolerance towards these two religious groups, which form a part of Palestinian society, and
potentially justifies their persecution.
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Misguided sects that violated the principle of sealing of the prophecy [the Islamic belief that Muhammad is the last prophet] :

Firstly: al-Qadianiyya [al-Ahmadiyya]:

One of the misguided sects that violated the Muslim consensus over the issue of the sealing of the prophecy is the sect of Qadianiyya
(Ahmadiyya), named after a man named Mirza Ghulam Ahmad al-Qadiani from the town of Qadian in Pakistan, who claimed to be a
prophet during the British colonialism in India, and passed away in 1908. He interpreted God's words "Muhammad is not the father of
any one of your men, but the Messenger of God, and the Seal of the Prophets; God has knowledge of everything." (al-Ahzab, 40), in an
irregular and strange manner, as he said that "seal of the prophets" [literally] means their seal, and that every prophet after Muhammad
is imprinted with a seal, and he interpreted the saying of the Messenger of God: "There is no prophet after me" as meaning that there is
no prophet after him from a different nation.

The deviations of the Qadianiyya continued, as well as manifestations of their departing from the religion of Islam. Their believers declared
that anyone who does not believe in Ghulam Ahmad's prophecy is an infidel, and prevented their believers from praying behind Muslims
and marrying Muslims women, and distorted and replaced the principles of Islam.

Secondly: the Bahd’i faith:

Another misguided sect is the Bahd’i sect, which is named after its founder who named himself Bahd’u'lléh, and his [original] name was
Mirza Husayn Ali al-Mazandarani, after the town of Mazandaran. He was born in 1853 in Iran. He claimed that he is a prophet receiving
revelations from God, after the Messenger of God, and said that God almighty incarnated in him and became united with him.

After he was persecuted by the Iranian Shah, he arrived to Acre in Palestine, and died there in 1892, and appointed his son, Abbas, who
named himself ‘Abdu'l-Bahd, as his successor.

The Bahd’i faith interpreted Gods words "Seal of the Prophets" as the word "seal" means embellishment or jewelry, and that Muhammad
is the jewelry and embellishment of the prophets. This is a way of manipulating the holy Quran by interpreting its words in a false way
that is opposed to the meanings of the Quran. They also abrogated the duty of Jihad, and called for the unity of religions, and they took
a direction of prayer which is different than the Muslims' direction of prayer (Qibla).

He who follows the rise of these two misguided sects, sees that the British colonialism at that time was the actor that encouraged the
appearance of these two sects and supported them, in order to undermine Islamic belief and to divide the Muslim nation to sects and
regions that hate each other.

To these days, there are actors that stand with these misguided sects, namely - western countries and the Israeli entity, and support them
and enable them to spread their lies.




- Absence of Israel on Maps

164.Social Studies, Vol. 1, Grade 6, 2020, p. 54. (Previously—Social Studies, Vol. 1, Grade 6, 2019,
p. 57)

The borders of modern Palestine are illustrated in a map (titled: “Map of Palestine”), and children
are required to define these “current” borders. The text explaining that Palestine extends “from
the Mediterranean Sea in the west; to the Jordan River in the East; and from Lebanon and Syria
in the north; to the Gulf of Agaba and Egypt in the south: an area of approximately 27,000.”
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Activity (5): Observe, read and conclude:

A- We will define the borders of Palestine from all four directions.

B- We will name the Arab state neighboring Palestine, which isn’t from the Levant [Bilad Al-Sham)].

We have learned:

Palestine: is the geographical area that extends from the Mediterranean Sea in the west, to the Jordan River in the East, and from
Lebanon and Syria in the north to the Gulf of Agaba and Egypt in the south, an area of approximately 27,000 km2 [...]




165. National and Social Upbringing, Vol. 1, Grade 4, 2021, p. 8 (Previously—ANational and Social
Upbringing, Vol. 1, Grade 4, 2020, p. 8)

A map for fourth-graders: “States of the Arab Homeland,” appears with a Palestinian flag and the
name Palestine flying over the entire territory of Israel, the West Bank and Gaza.

166. Geography and History of Palestine in the Modern Age, Vol. 1, Grade 10, 2020, p. 10
(Previously—Geo. and History of Palestine in the Modern Age, Vol. 1, Grade 10, 2019, p. 10)

Israel doesn't appear in a geography map (below—left); cities in Israel proper such as Jaffa, Haifa,
Safed, Tiberius, Acre and Nazareth are considered Palestinian (below—right).
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167. Geography, Grade 12, 2021. p. 39 (Previously—Geography, Grade 12, 2019. p. 39)

This map does not use the name “Israel” nor does it include Israeli cities such as Tel Aviv, and
completely ignores current borders and agreed boundaries (Green Line, Gaza Strip, etc).

168. Mathematics, Vol. 2, Grade 6, 2020, p. 9 (Previously—Mathematics, Vol. 2, Grade 6, 2019, p. 9)

The Negev desert is described as an integral part of Palestine, with no mention of the existence

of Israel.
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Activity 1
The Negev Desert is an integral part of the land of Palestine. Its area is around fourteen thousand km2. Calculate the ratio of this desert

from the area of Palestine, which is twenty-seven thousand km2 [...]




169. Social Studies, Vol. 1, Grade 8, 2021, p. 9 (Previously—Social Studies, Vol. 1, Grade 8, 2020, p.
9)

The territory of Palestine includes the territory of Israel (27,000km?).
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170. National and Life Education, Vol. 1, Grade 2, 2019, pp. 8, 13 (Previously—National and Life
Education, Vol. 1, Grade 2, 2018, pp. 8, 13)

Children in the second grade are instructed to color a map of Palestine that excludes Israel and
contoured according to the colors of the Palestinian flag flag's lines and colors. Another exercise
in the same book asks students to formulate a map of Palestine with their bodies.
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[Above picture—Ileft]

Final Activity: We will draw the map of our country with our bodies.

[Above picture—right]

A. | will color the map of my homeland with the colors of the Palestinian flag.




171. Geography,Vol. 1, Grade 11, 2020, p. 103 (Previously—Geography, Vol. 1, Grade 11, 2019, p. 103)

The name “Israel” does not appear in geography studies.

172. Geography and History of Palestine in the Modern Age, Vol. 1, Grade 10, 2020, pp. 7-9
(Previously—Geography and History of Palestine in the Modern Age, Vol. 1, Grade 10, 2019, pp.
7-9)

A map of the Israeli-Palestinian territory is shown only with the word: “Palestine,” ignoring the
existence of Israel. The accompanying text explains that Palestine’s borders extend from the
Mediterranean Sea in the west; to the Jordan River in the east; and from Lebanon and Syria in
the north; to the Gulf of Agaba and Egypt in the south. Students are asked to mention the names
of the countries bordering Palestine from all four sides. Israel is not mentioned.
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173. Geography and History of Palestine in the Modern Age, Vol. 1, Grade 10, 2020, p. 4 (Previously—
Geography and History of Palestine in the Modern Age, Vol. 1, Grade 10, 2019, p. 4)

Map of Palestine—Israel and Israeli sites are not designated; an exercise in geography includes
only “classic” Palestinian names with significant Arab populations. Israeli cities in Israel proper
such as Jaffa, Acre, Safed, Haifa, Nazareth, Tiberias, Lod and Ramla and Beersheba are typically
described as Palestinian; Tel-Aviv is excluded while Eilat is designated as Um-Rashrash.

174. Geography and History of Palestine in the Modern Age, Vol. 1, Grade 10, 2020, p. 15

(Previously—Geography and History of Palestine
15)

in the Modern Age, Vol. 1, Grade 10, 2019, p.

The Jezreel (Marj Ibn Amer) and Beit Netofa (Batuf) valleys in Israel proper are mentioned as

Palestinian valleys.
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2- Inner Valleys

There are many valleys in Palestine and they vary in size from one area to another. Examples include plains: Marj Ibn Amer, Batuf, Sanur,

Arrabah and Hawara.

[Above picture—left] Batuf Valley: Located northeast of Nazareth, covers an area of 52 kmZ.
[Above picture—right] Marj Ibn Amer Valley located between the Galilee Mountains and the mountains of Nablus, covers an area of 351

km?2.




175. Geography and History of Palestine in the Modern Age, Vol. 1, Grade 10, 2020, p.14

(Previously—Geography and History of Palestine in the Modern Age, Vol. 1, Grade 10, 2019,
p.14)

The entire Mediterranean shoreline from its northern point in Rosh Hanikra (Ras al-Naqoura) in

Israel proper to Rafah in the Gaza strip is mentioned as “Palestine's Coastal Strip” in a tenth-
grade Geography textbook.
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The distance of the Palestinian coastal strip in the Mediterranean Sea from Ras al-Nagoura in the north to Rafah in the south is 224km...




176.National and Life Education (Teacher Guide), Grade 2, Vol. 1, 2016, p. 12

In a second-grade lesson, a “map of Palestine” presented by teachers to students extends
Palestine’s borders to cover the entirety of Israel, effectively erasing the country, in defiance of
international law and political reality. The map not only portrays the claimed irredentist borders of
Palestine, but also the names and locations of prominent localities within it, conspicuously ignoring
major towns and cities built by Jews, such as Tel Aviv, Rishon LeZion, Netanya, and Eilat, which
form some of the largest localities in the region. The prescribed “map of Palestine” thus not only
erases the internationally-recognized political existence of the State of Israel, but also the physical
existence of the Jewish community within it.
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Lesson 2: | Draw My Country

No. of sections: 2

Lesson goals:

1. The student shall familiarize themselves with the shape of the map of Palestine.

[.]

3. The student shall familiarize themselves with the location of several cities on the map of Palestine.




- Gender

177. Islamic Education, Vol. 1, Grade 12, 2020, pp. 126-127 (Previously: /slamic Education, Vol. 1,
Grade 12, 2019, pp. 126-127)

Greek philosophers’ outdated opinions on women are presented with no explanation or historical
context given, thus preventing students from concluding whether or not the positions are valid
or not. Aristotle’s claims are in fact very similar to the Islamic stance regarding women'’s role in
the home, which is derived from the mental differences between the sexes. Consequently,
students conclude that full gender equality is impossible.
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Greek Philosophy’s View on Women:

Aristotle has said: “Nature hasn’t provided women with any reasonable mental readiness, therefore her education must be confined to
household affairs, maternity and care for children.”

Socrates has said: “The presence of women is the biggest source of crisis and collapse in the world."

Issue for discussion: full gender equality is an injustice to all.

178. Islamic Education, Vol. 2, Grade 11, 2020, pp. 28, 31 (Previously- /slamic Education,Vol. 2, Grade
11, 2019, pp. 28, 31)

Students are taught that women are responsible for being sexually harassed, as the text explains
that women should dress modestly in a way that doesn't outline their body figure, which will
prevent mentally weak people from attacking them. This interpretation leads to the assumption
that women are responsible for being sexually harassed if not wearing the Islamic-sanctioned
attire.
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Modesty of the Women Believers

Allah has said:” O Prophet, tell your wives and your daughters and the women of the believers to bring down over themselves [part] of
their outer garments. That is more suitable that they will be known and not be abused. And ever is Allah Forgiving and Merciful.” (33:59)
- Allah has commanded his Prophet to command his wives, daughters and the believer’s women to wear Shar’i attire which covers the
body, head and neckline, under the following conditions: it won’t reveal what is underneath, it won’t depict or emphasize what is
underneath, it won’t be tight or attractive. Muslim women are recognized by their appearance and modesty, and this keeps them from
harm and no weak or sick person would dare to hurt them.

Question 1- Place a (V) In front of the correct sentence, and an (X) in front of the incorrect sentences, as follows:
5. The command for Muslim women to wear Shar’i attire comes to protect them from harm.

Question 7- | will provide my opinion as to the disadvantages of breaking Sharia rules regarding clothing.

179. Islamic Education, Vol. 2, Grade 11, 2020, p. 7 (Previously: /slamic Education, Vol. 2, Grade 11,
2019, p.7)

An interpretation to a Quranic verse considers a woman’s responsibility in adultery a greater sin
than that of a man. A woman’s adultery is considered more obscene while women are considered
temptresses who bring men to commit adultery.
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5. In the first Qur‘anic verse, the adulteress precedes the adulterer because women’s adultery is considered more obscene, as it brings
great harm to women, and because temptation mostly comes from women. |[...]




180./slamic Education, Vol. 1, Grade 9, 2020, p. 77 (Previously: /s/lamic Education, Vol. 1, Grade 9,
2020, p.77)

Students are taught the “permissible dress code” for Muslim women: using perfume is forbidden,
they must conceal their entire body except the face and hands, they must wear clothes that do
not reveal the shape of their body, and they cannot wear men’s clothes and vice versa (a clear
LGBTQ reference.) Some changes were made in 2020, as a hadith comparing wearing perfume
to adultery was removed, as well as a saying that women should not wear clothes that resemble
clothes of other religions.
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The Permissible Dress Code for Women:

1- It must conceal the intimate parts. The woman’s intimate parts are her entire body except the face and hands.

2- It must not have any adornments or fragrances.

3- It must be thick, so it will not show whatever is beneath it.

4- It must be loose and wide, so it will not describe the bodly.

5- It must not resemble the clothes of men. It is reported that Abu Hurairah said: “the Messenger of Allah cursed a man who puts on the
dress of women, and a woman who puts on the dress of men.”

181. Methods of Missionary Preaching and the Art of Oration, Grade 11 [Shar'i Study Track], 2021,
pp. 65-66 (Previously: Methods of Missionary Preaching and the Art of Oration, Grade 11 [Shar'i
Study Track], 2015, p. 55

In a chapter about the possible obstacles in the way of Muslim preachers (Du'ah), one of the
obstacles discussed is their wives. It is taught that sometimes preachers stop preaching after
their marriage, since their wives demand their attention. On the other hand, it is taught that good
wives can help and support the preacher.
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Obstacles in the path of Da'wah [calling people to God]

In the paths of life, there are many obstacles and dangerous turns that stand in the way of those who call people to God [Du'ah], and
threaten the fate of those who work for Islam. When a Muslim person prepares himself to be a person calling people to God, and enjoining
good and forbidding wrong, he has to face many difficulties and obstacles that stand in his way, with experience, wisdom, and
determination, so that he can perform his task, communicate his message, and fill his duty.

Among the obstacles and difficulties that can stand in the way of he who calls people to God are:

The wife or husband:

Women play an important role in the life of the person who calls people to God, and in the life of all people. She can either aid and support,
and even motivate he who calls people to God — this happens with women who know about their religion, and know their duties and
responsibilities towards calling people to God, or she can hold him back and cause laziness. Occurrences of life teach us that many of
those who call people to God are at the peak of their activity, in constant action... until they get married and become less active, and meet
less with people to communicate their massage, and they mingle less with their friends and neighbors.

| will think: how can a person's wife affect him positively or negatively?




182. /slamic Systems, Grade 12 [Shar'i Study Track], 2012, pp 35-36

When learning the conditions for being a head of state in Islam, it is taught that one of them is
that he has to be a man. Few reasons are given for this. It is taught that men are stronger mentally
and physically. It is also taught that God made men in charge of women, referring to a Quranic
verse which says this (4:34). It is also said that women should be concealed and should not meet
men. In addition, a Hadith in which Muhammad said "Never will succeed such a nation that makes
a woman their ruler" is taught.
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The Head of state in Islam (1):
His qualities and the conditions he has to meet:

Thirdly: being a male: the head of state should be a man, as only men who have strong bodies, minds, and hearts [men that are physically
and mentally strong] can perform the duties of leadership. In addition, God had also made men in charge of women, and saying that
women should be leaders is contradictory to the men responsibility over women [the textbook uses the Arabic word "Qiwamah", and thus
refers to a Quranic verse (4:34) according to which men are in charge of women]. Moreover, women are not allowed to lead Muslims in
prayer, let alone to lead Muslims in general. When the Messenger of God learned that the people of Persia made the king's daughter their
ruler, he said :" Never will succeed such a nation that makes a woman their ruler." In addition, women should be hidden and not be well-
known and meet men and delegations.




183.Noble Hadith and its Sciences, Grade 12 [Shar'i Study Track], 2021, p. 4 (Previously: Noble
Hadlith and its Sciences, Grade 12 [Shar'i Study Track], 2020, p. 3

Students are taught a Hadith according to which Muslim will imitate other nations, and women
not covering their faces is given as an example and described as contradictory to Islamic laws.
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The [Islamic] nation went in a dangerous road of imitating the West in some manners that are contradictory and incompatible with Islam.
One of these manners is that women go out with their faces uncovered and adorn themselves, thus imitating western women. All this
approves the Prophet's noble Hadith in which Muhammad has prophesied this over 14 centuries ago.

184. /slamic Education (Teacher Guide), Grade 10, 2018, pp. 102-104

In a suggested lesson template on the relations between men and women, the lesson objective
is for students to explain the impossibility of absolute equality between men and women. This is
followed by a list of misconceptions, and suggestions for correcting them. While some
misconceptions and their corrections show progress from discriminatory outlooks, others hardly
improve the already bigoted misconception. For example, the teacher asks students to correct
the misconception that “Some women are wiser than men,” with the suggested correction being
“Yes, but not most,” thereby not attempting to nullify any predominance of one sex over the other.
Additionally, the misconception that “Divorce depends on the man” is corrected by the similarly
discriminatory premise that the man “thinks with his mind,” whereas the woman thinks with
“emotion,” so the family will not survive if the woman holds the right to divorce. Other suggestions
include:

- Menand women are equal. A suggested correction is that one should regard these relations
in terms of justice. That is to say, the traditional roles of men and women according to Islam
are to be preferred over equality, because the former allows for non-discrimination,
whereas the latter involves wronging either sex.

- Women are generally “deficient in intelligence and religion.”

- The fact that a man may marry four women is corrected by arguments that perpetuate a
traditional view that women are weaker and more susceptible to disease. The text states
that the woman’s body and desires are different to those of men, noting that having four
husbands will overly tire her, and create a state where “there will always be doubt about
who the father of the child is.” Furthermore, the text states that in having more sexual
partners, women are more susceptible to sexually transmitted diseases, as opposed to men
who are less so.

- It is permissible for a man to marry a Jewish or a Christian woman, but it is forbidden for
women: because the woman follows the husband and the children follow the father, and
the People of the Book do not believe in Muhammad.
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The title of the lesson: Regulating the relationship between men and women
Lesson objectives: By the end of the lesson the students are expected to be able to:
8. Explain the impossibility of absolute equality between men and women.
A list of misconceptions and proposals for solutions:
Misconceptions Proposals for Solutions
Equality between men and women Justice between men and women is more correct than

equality, because it requires to not discriminate between
them. That is why Islam did not make men and women
equal, and if it had, it would have wronged one of them.

The woman is the symbol of sin and is the cause of Allah said: Both of them ate [the forbidden fruit] (Tah: 121)

expulsion from heaven (Adam and Eve together).
Some women are wiser than men Yes, but not most.
Hijab was imposed on the woman, not on the man Because the nature and composition of a woman's body is

different to that of a man.

Women are deficient in intelligence and religion This hadith is in praise, not slander. Because the Prophet
said: “Among women who are deficient in intelligence and
religion | have not seen anyone more able to remove the
understanding of an intelligent man than one of you.”

The testimony of a woman equals the testimony of two Brainstorming and Allah’s saying: “Call upon two of your
men before the judiciary [seems to be a mistake, supposed men to witness. If two men cannot be found, then one man
to be the opposite] and two women of your choice will witness—so if one of

the women forgets, the other may remind her.” [Bagarah:
282]




The concept of guardianship, and why was it given to
men?

Brainstorming that was discussed during the presentation
of the lesson.

Divorce depends on the man

Because he differs in his thinking from women; He thinks
with his mind, and the woman with her emotions, so the
family will be destroyed if the woman takes the right to
divorce.

A man marries four women, and travels without a
companion

The man's body is different from that of the woman, as are
his desires. If we allow a woman to marry more than one
man, we will tire her more, and there will always be doubt
about who the father of the child is. This will also lead to
the transmission of many diseases to women, unlike when
a man marries several women, and this is medically
proven.

The woman inherits half of the man

In a few cases, and in other cases she takes more than the
man.

It is permissible for a man to marry a woman from the
People of the Book, but it is forbidden for women

Because the woman follows the husband, and the people
of the Book do not believe in Muhammad, so she might be

led to sin. However, a Muslim believes in Jesus and Moses,
so he won’t be led to sin. In addition, the children follow
the father, so the children of a Muslim woman will become
Christians like their father.

185. /slamic Education (Teacher Guide), Grade 10, 2018, pp. 105-106

A teacher guide for a Grade 10 Islamic Education textbook instructs teachers to promote a
traditional, discriminatory outlook when discussing the roles of men and women in society. Among
the instructions, one finds videos titled “equality between women and men is a biological lie,” and
“the difference between men and women in rationale.” In doing so, teachers are expected not
only to emphasize to students that equality between men and women is a questionable premise
due to their biological and physiological differences; it furthermore promotes the discriminatory
notion that men and women differ in rationale, therefore implying that some roles are unsuitable
for the opposite sex.

Furthermore, the guide emphasizes that the Islamic treatment of women is strikingly better than
that in pre-Islamic or Western societies. As opposed to Islam, in Western societies women'’s rights
“were and still are being violated, even if they work in the largest companies.” The guide thus
identifies the existence of a “glass ceiling” as a symbol of discriminatory Western policies.
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The teacher asks the students about the condition of women before Islam among the Arabs in the pre-Islamic era, and their
condition in Western societies before and after the industrial revolution, and how their rights were and still are being violated,
even if they work in the largest companies, due to the so-called “glass ceiling” (7 minutes).

The teacher shows a video explaining the reality of equality, “equality between women and men is a biological lie” (3 minutes).
The teacher discusses with the students the areas in which Islam equates men and women [...] in the following topics:

4. Equality in most rights [...]
Presenting a video on “the difference between men and women rationale,” or video on “what are the physiological differences between
men and women” on YouTube.




186. /slamic Education (Teacher Guide), Grade 10, 2018, pp. 105-106

A teacher guide for a Grade 10 Islamic Education textbook instructs teachers to compare the fair
and just Islamic treatment of women to the discriminatory and degrading treatment stipulated
by Judaism and Christianity. It is suggested that teachers mention how Judaism and Christianity
regarded women as the “source of error,” which eventually led to the gathering of Christian
clerics in the “Council of Nicaea, where they discussed whether women have souls like men or
not.” The teacher guide notes that, contrary to the two aforementioned religions, Islam has
always promulgated respect and justice for women. Notably, according to most sources, the
occurrence of such a gathering is a medieval fable associated with the “Synod of Méacon,” and
not the councils of Nicaea.?? The lesson thus feeds into the adoption of false ideas which incite
against Christianity and the status of women therein.
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- The teacher discusses with the students the areas in which Islam equates men and women [...] in the following topics: [...]

2. Respect [...] the students should compare the status of women in Christianity and Judaism according to both of which they are
considered the source of error; and the teacher will explain that this led to a gathering of the great Christian clerics in the Council
of Nicaea, where they discussed whether women have souls like men or not.

22 Michael Nolan, “The Mysterious Affair at Macon: The Bishops and the Souls of Women,” New Blackfriars, Vol. 74, No.
876 (November 1993), pp. 501-507.




187. Islamic Education (Teacher Guide), Grade 10, 2018, pp. 106
A teacher guide for a Grade 10 Islamic Education textbook contains a suggested lesson template
about the relations between men and women, in which equality between the two sexes is
rejected, favoring instead “justice,” which manifests in the husband’s “guardianship” over his wife.
The teacher is instructed to explain the notion of the guardianship of the husband over his wife,
a guardianship through which the husband manages the affairs of his wife and does what is best
for her: “it is a duty for the husband and an honor for the wife.”

In addition, the guide proposes an activity for students, in which they create a campaign in school
with the slogan: “No to equality, yes to justice between men and women.” The activity suggests
undertaking the campaign using the school radio, or through an intellectual debate between two
groups of students — one side supporting full equality between men and women, the other
supporting justice over equality. The guide also suggests that the teacher instruct the students
to write reports about the emergence of the feminist movement in the West. While the text does
not state any outlook on that subject, it may be inferred that it will also be construed as a
debatable matter on the equality-justice axis.

The text thus guides teachers to instill in students a particular Islamic outlook which does not
necessarily hold women as equal to men, and which views the wife’s subjugation to the husband
as a matter of creating justice.
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[Partial Translation]

[...] The teacher will discuss the fact that there are real differences between men and women, and how Islam dealt with them, including
the right to guardianship. [...]

He will discuss the meaning of the term, which is a guardianship through which the husband manages the affairs of his wife and does
what is best for her. It is a duty for the husband and an honor for the wife.

[-]

Unit enrichment:

The students should create a campaign in school with the slogan: “No to equality, yes to justice between men and women,” through the
school radio, or through an intellectual debate between two groups of students, some of whom call for full equality between men and
women, and some of whom call for justice between men and women, not equality. The teacher will ask the students to make reports on
the reasons for the emergence of the feminist movement in the West.




188. /slamic Education (Teacher Guide), Grade 10, 2018, pp. 117

A teacher guide for a Grade 10 Islamic Education textbook considers the adulterous behavior of
women as worse than that of men. The text, taken from a lesson on the “Inimitability of the Quran”
(Iaz al-Quran), features the second verse from Surah an-Nur, which stipulates the punishment
of one hundred lashes for female and male fornicators. To explain why the woman is placed before
the man in the verse, the guide presents two explanations: firstly, the woman is “the propagator
of adultery,” and secondly, her adultery is “more horrible and obscene, and adultery affects the
woman more than the man.” Teachers are therefore encouraged to promote misogynistic views
on an already controversial manner, viewing women as a source of immoral values and activities.
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Allah said: “As for female and male fornicators, give each of them one hundred lashes” (An-Nur: 2). The adulteress precedes the adulterer
[in the verse] because:

1. The woman is the propagator of adultery.

2. Because woman's adultery is more horrible and obscene, and adultery affects the woman more than the man.




- References to Peace Agreements, Israel, and Jews Removed from
PA Curriculum

189. Modern and Contemporary History of Palestine, Vol. 2, Grade 11, 2014, p. 83

The new curriculum deliberately omits important messages of peace and non-violence in Yasser
Arafat’s letter to Yitzhak Rabin such as calling the signing of the Declaration of Principles "a
historic event opening a new era of coexistence in peace and stability, an era without violence."
Another important omission that appeared in Arafat’s letter in the old curriculum is the PLO's
commitment to "assume responsibility over all PLO elements and personnel in order to assure
their compliance".
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[Excerpts:]

Mr. Prime Minister

The signing of the Declaration of Principles opens a new era in the history of the Middle East. | firmly affirm the following commitments
of the Palestine Liberation Organization: The Palestine Liberation Organization recognizes the State of Israel's right to live in peace and
security. The Organization accepts the [UN] Security Council's Resolutions Nos. 242 and 338.

The Organization is committed to the peace process in the Middle East and to a peaceful solution to the conflict between the two parties
and declares that all the fundamental issues related to the permanent situation will be solved through negotiation. The Organization
considers the signing of the Declaration of Principles a historic event opening a new era of coexistence in peace and stability, an era
without violence. Consequently, the Organization condemns the use of terror and other violent actions and will assume responsibility over
all PLO elements and personnel in order to assure their compliance, prevent violations and discipline violators.

In view of the promise of a new era and the signing of the Declaration of Principles and based on Palestinian acceptance of Security
Council Resolutions 242 and 338, the PLO affirms that those articles of the Palestinian Covenant which deny Israel's right to exist, and the
provisions of the Covenant which are inconsistent with the commitments of this letter are now inoperative and no longer valid.
Consequently, the PLO undertakes to submit to the Palestinian National Council for formal approval the necessary changes in regard to
the Palestinian Covenant.

Sincerely, Yasser Arafat

*Red font indicates removed content.




190. National Education, Grade 10, 2012, pp. 43-56

A full unit about previous peace negotiations with Israel since 1948 containing two chapters titled
"Peace Plans and Initiatives" and "Peace Agreements." Almost all peace negotiation attempts in
this unit were omitted from the new curriculum.
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Unit 3- The Palestinian Cause and the Peace Process
Lesson 1 - Peace Plans and Initiatives
Lesson 2 — Peace Agreements

*Red font indicates removed content.
191. National Education, Grade 7, 2013, p. 3; History of the Middle Ages, Grade 7, 2014, p. 74

Israel is referred to as an ordinary state using the expression "The State of Israel" in a historical
table 1948 on, entitled "Palestine throughout the Ages." The term "State of Israel" doesn’t appear
even once in the new PA curriculum.
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Timetable
Palestine throughout the Ages
The establishment of the State of Israel on Palestinian land

*Red font indicates removed content.




192. Contemporary History of Palestine, Vol. 2, Grade 11, 2014, p. 51

The name "Israel" appears in two maps on the same page of a history textbook for eleventh
grade. The left map shows the 1968 Alon Plan for annexation of West Bank territories to Israel
and the right map depicts the 1982 Sharon Plan of such annexation. The maps also include the
Green Line mark which rarely exits on maps in the new PA curriculum.

*The name "Israel" in both maps has been marked for the sake of convenience.
193.Modern and Contemporary History of Palestine, Vol. 2, Grade 11, 2014, pp. 88-89

A passage about the Roadmap Plan brings important and detailed excerpts of the plan which
teach about the end of conflict between the sides though negotiations resulting in a "Palestinian
viable democratic state existing side-by-side with Israel and its other neighbors in peace and
security." In the new PA curriculum, all peace negotiations between Israel and the Palestinians
post Oslo have been removed. Oslo is taught as a neutral data point with no attempt to convince
students that a peaceful resolution is preferred—or even necessary.
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The goal is a final and comprehensive settlement of the Israeli-Palestinian conflict by the beginning of 2005, as was suggested in President
Bush's speech on January 24 and was welcomed by the EU, Russia and the UN in two ministerial statements of the Quartet on July 16 and
September 17. . .. A settlement negotiated between the two parties will lead to the appearance of a viable Palestinian democratic state
living side-by-side with Israel and its other neighbors in peace and security. The settlement will solve the Israeli-Palestinian conflict and
terminate the occupation that began in 1967, on the basis of the powers [vested in] the Summit Conference for Peace in Madrid, the 'Land
for Peace' Principle, UN Resolutions 242 and 338 and the past agreements agreed to by the two parties.

*Red font indicates removed content.




194.History of the Arabs and the World in the Twentieth Century, Grade 12, 2014, p. 65

Pre-2016 curricula discuss the peace agreement between Israel and Jordan and the border
between them.
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Jordan signed a peace treaty with Israel in 1994 and the two parties acknowledged the border between them in accordance with
borderlines placed by the British Mandate [authorities].

*Red font indicates removed content.

195. Modern and Contemporary History of Palestine, Vol. 1, Grade 11, 2015, p. 10
This textbook recognizes the Jewish connection to Jerusalem: it includes explanations about
ancient Jewish history and the Jewish presence in Jerusalem: "The Jews in Jerusalem started
several revolts . .. In 70 AD the Roman commander Titus attacked them." In the new curriculum,

there is a tendency to erase this connection and to teach only about Christianity and Islam as
religions with connections to the city.
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The Jews in Jerusalem [Al-Quds] started several revolts to which the Romans reacted by force. In 70 AD the Roman commander Titus
attacked them and captured Jerusalem [Al-Quds] with the support of Malik Il, king of the Nabateans.

*Red font indicates removed content.




196. Modern and Contemporary History of Palestine, Vol. 2, Grade 11, 2014, pp. 82, 83-84

Knesset meetings between Israelis and PLO representatives which led to both public and covert
meetings between Israelis and Palestinians.
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The Israeli Knesset nullified the rules prohibiting communications between Israelis and the PLO in January, 1993. This in turn facilitated
the public and covert negotiations between Israelis and Palestinians culminating with the signing of the mutual recognition documents
between Israel and the PLO on September 10, 1993.

*Red font indicates removed content.

197. National Education, Vol. 1, Grade 3, 2002, p. 42

The following image mentions the Jewish Quarter in the old city acknowledging Jewish presence
in the city.
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“Activity: We will look at the following [city] map of [the] Old [City of]
Jerusalem and answer the questions that follow it.

[Legend:]Jerusalem, Sections of the Old City, Muslim Quarter, Jewish Quarter, Armenian Quarter, Christian Quarter, Religious Sites, The
Dome of the Rock, Al-Agsa Mosque, The Church of the Holy Sepulcher”

*Red font indicates removed content.




198. Atlas of Palestine, The Arab Homeland and the World, 2002, p. 5

A rare example use of term "Jewish State" appears in an atlas showing boundaries of the 1937
Partition Plan, the 1947 Partition Resolution, and the 1949 armistice lines.
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Palestine: Partition Plans
Partition of Palestine
according to the UN
The End of the Tragedy  Resolution, 1947 Partition Plan of 1937

What was left to the Arabs Arab State Arab Zone
The Jewish State The Jewish State The Jewish Zone
Demilitarized Zone International Zone Zone under British Mandate

of Jerusalem




199. National Education, Grade 10, 2012, p. 47

A detailed explanation of the Bush administration's "Roadmap for Peace" plan of 2002 and its
phases is taught in tenth grade, including: passages about stopping all forms of violence; renewal
of talks between Israel and Arab states; establishment of a Palestinian state within temporary
borders; and negotiations of a final status agreement on core issues.
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Roadmap Plan of 2002:

... US President George W. Bush initiated a plan to resolve the Palestinian issue called the "Roadmap" whose implementation is supervised
by the Quartet that includes Russia, the United States, the European Union and the United Nations. The Roadmap has three steps:

- Step one (Stopping violence and return to normal life, October 2002 to 2003):

At this stage, the Palestinian Authority is required to stop the Intifada and resistance in Palestine in exchange for the withdrawal of the
Israeli army from the territories it has occupied since September 28, 2000.

- Step two (The transition phase, from June 2003 to December 2003):

This stage includes convening an international conference to begin negotiations on the establishment of the Palestinian state within
temporary borders by the end of 2003 and renewed relations between the Arab states and Israel.

- Step three (Negotiations on the final solution, from 2003 to 2005):

This stage includes convening an international conference for discussions between the Palestinian Authority and Israel regarding the final
status agreement that should be reached by 2005 on the issues of borders, Jerusalem, settlements, refugees and the establishment of
normal relations between the Arab states and Israel.
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200. Contemporary Issues, Grade 12, 2012, p. 25

In a chapter called "Hot Political Issues," students learn about previous Israeli-Palestinian peace
processes between 2002-10 which include the "Annapolis" negotiations.
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The United States has proposed a plan known as the "Roadmap Plan" to resolve the conflict between the two sides. It called for a cessation
of violence and a return to the negotiating table that will end with the establishment of a Palestinian state, by 2005 A new series of
negotiating sessions began between the parties which continued until 2010, but these, too, resulted in the same fate as the agreements
of the post-Oslo period.
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201. National Education, Grade 10, 2012, p. 52

Students are asked to test themselves by discussing peace agreements with Israel while
explaining various points and principles relating to both sides.
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[Excerpts:]

Test yourself:

2- [ will mention three peace agreements relating to Palestine.

3- [ will explain the key points of the Declaration of Principles in the 1993 Oslo Accords.
4- [ will clarify what the 1995 Taba Agreement includes.

5- [ will list the areas where the Declaration of Principles were first implemented.
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202. National Education, Grade 9, pp. 62-63

In a chapter titled "Palestinians in Israel" the establishment of Israel in 1948 is acknowledged
along with demographic changes in Israel.
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[Excerpts:]
The establishment of Israel in 1948 |ed to the dispersion of the Palestinian people in Arab countries and left only 156,000 [residents] in
their cities and villages, accounting for 12.5 percent of the total Palestinian people at the time . . .
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[Excerpts:]

The number of Palestinians inside the Green Line is approximately 1,200,000 Palestinians which are about one fifth of the total number
of the residents in Israel . . . Table No. 7 shows that most of the Palestinians in Israel are centered in the periphery, especially in the areas
of the Galil and Al-Muthalath [The triangle].
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203. Modern and Contemporary History of Palestine, Vol. 2, Grade 11, 2014, p. 83

The old curriculum teaches that Israel ended its policy against contact with the PLO which "which
made it easier to conduct public and covert negotiations between Israelis and Palestinians," as

preparation for talks. This important step toward reconciliation is no longer taught to Palestinian
children.
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On January 19, 1993, the Israeli Knesset [parliament] abolished the regulation that had prohibited any contacts between Israelis and PLO
members, which made it easier to conduct public and covert negotiations between Israelis and Palestinians.
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204. National Education, Grade 7, 2013, p. 3; History of the Middle Ages, Grade 7, 2014, p. 74

A chart entitled "Historical [Time] table: Palestine throughout the Ages" includes the Jewish
kingdoms "The Jews—David's kingdom 1000-923 BC; the northern kingdom of Israel 923-722
BC; the Kingdom of Judea 923-586 BC" and the occupation of the Kingdom of Israel by the
Assyrians and occupation of the Kingdom of Judea by the Babylonians.
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205. National Education, Grade 10, 2012, p. 51

Students are taught about the details of the Cairo agreement of 1994 which legitimizes the
security arrangements that were made between Israel and the Palestinian Authority.
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Cairo Agreement of 1994:

The declaration of principles was first implemented when signing the Cairo Security Agreement on February 9, 1994. The agreement dealt
with the issue of crossing points between regions of the [Palestinian] Autonomy and neighboring countries. It was decided that the
international borders between Gaza and Egypt and between Jericho and Jordan would remain under Israeli responsibility where Israel
would have the right to prevent people from entering the Palestinian territories.
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206. Modern and Contemporary Arab History, Grade 9, 2014, p. 57

The Camp David summit between the Palestinian Authority and Israel "to create the general
outlines of the final solution to the Palestinian problem" is mentioned in a passage teaching about
the Second Intifada. The acknowledgment of the attempt to reach peace with Israel via
negotiations was important, though it was taught as a failure and one of the reasons for the
Intifada's eruption.
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The Second Intifada (the Al-Agsa Mosque Intifada)

It erupted on September 28, 2000 for many reasons, such as the failure of the second Camp David summit convened by the American
President Bill Clinton between the Palestinian Authority and Israel to establish the general outlines of the final solution of the Palestinian
problem.[Another cause was] Israel's repeated postponement of the implementation of the signed agreements with the Palestinian
leadership, and its attempt to impose a fait accompli by Zionist colonization [istitan] in the West Bank and the Gaza Strip. The immediate
reason for it [the Intifada] was the entrance by Likud Party head [Ariel] Sharon the grounds of Al-Agsa Mosque.
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207. National Education, Grade 10, 2012, p. 51

208.

Students are taught about the "Hebron agreement" which mentions Israeli concessions while
legitimizing the security arrangements that were made between lIsrael and the Palestinian
Authority.
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Hebron Agreement (January 16, 1997):

This agreement was signed between the Palestinian Authority and Israel, which removed its army from 80 percent of the city's territory.
The partial Israeli withdrawal from Hebron was delayed due to Israeli settlements within the city.
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Modern and Contemporary History of Palestine, Vol. 1, Grade 11, 2015, pp. 8-9

A Jewish presence in antiquity is explored. There is a brief review of Abraham and Lot's arrival
(in Canaan) and the burial of Abraham, Sarah and Isaac in Hebron, and in "Palestine in the Reign
of Prophet David," the following text is given (A map of the country bears the title: "Palestine in
the reign of Prophet David" which appears next to the text).
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Palestine's ancient history witnessed the entrance of the Children of Israel under the leadership of Joshua the son of Nun in the twelfth
century BC. They fought the Canaanites and Palestinians [that is, the Philistines]. During the last third of the eleventh century BC, Saul the
son of Kish assumed the leadership of the Children of Israel and fought the Palestinians [Philistines] under the leadership of Goliath. They
managed to kill him with his sons at the end of the eleventh century BC.

After his death Prophet David, son of Jesse, assumed leadership of the Children of Israel and established a kingdom over part of Palestine
under his command. Prophet Solomon came after him and ruled from 963 to 923 BC, and after his death his state was divided into two
parts: the Kingdom of Israel in the north (Samaria) and the Kingdom of Judea in the south Al-Quds [Jerusalem]. The Kingdom of Judea
faced an attack by Egyptian Pharaoh Shoshenq [I] who besieged Urushalim (Al-Quds); Palestine faced an Assyrian attack in 722 BC under
the command of Sargon Il who took most of the Jews living in the Kingdom of Samaria into captivity. He besieged the city of Al-Quds but
did not enter it. Palestine faced a ruinous attack in 586 BC by the Babylonian Chaldean Nebuchadnezzar who destroyed Al-Quds and sent
the Jews into exile in Iraq. The region soon submitted to Persian rule in 538 BC, so Cyrus, the Persian ruler, permitted the Jews who desired
that to return to Palestine.
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209. Modern and Contemporary History of Palestine, Vol. 1, Grade 11, 2015, p. 10

This textbook recognizes early Jewish history in Israel.
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The Jews revolted again under the leadership of Bar Kokhba in the reign of the Roman emperor Hadrian in 132 AD. He put an end to the
revolt and destroyed Jerusalem [in fact, Titus had destroyed it earlier]. He established the city of Aelia Capitolina in its place and forbade
the Jews to live there.
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210.Modern and Contemporary History of Palestine, Vol. 1, Grade 11, 2015, p. 10
In this paragraph, there is mention of a Jewish presence in Jerusalem in ancient times.
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Palestine submitted to the rule of the [Sassanid] Persians who managed to take over Jerusalem with the Jews' help in 614 AD . . .
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211. Modern and Contemporary History of Palestine, Vol. 1, Grade 11, 2015, p. 9

Cyrus’s permission for the Jewish people who lived in Babylon to immigrate to Israel is covered.
Cyrus’s Charter accepts the right of the Jews to live in their land — Palestine. Including this
historical event notes the Jewish people’s history in Palestine and their connection to the land.
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Cyrus believed that the Jews' existence in Palestine would counterbalance those [local] inhabitants who supported Egypt's Pharaohs. In
addition, the Jews assisted him against the Babylonians. Some say that his wife was Jewish and she influenced him to let the Jews return
to Palestine.
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212. Contemporary Issues, Grade 12, 2012, p. 75

Dialogue and "fruitful discourse between Western and Arab-Islamic culture" are advocated.

toels
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We will discuss: Additional requirements for successful and fruitful discourse between Western and Arab-Islamic culture.
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213. National Education, Grade 10, 2012, pp. 44-47

American, Arab and Russian peace plans and initiatives with Israel from the second half of the
twentieth century including: the "Rogers Plan" (1969-70); the "Reagan Plan" (1982); "Fez Plan"
for Palestinian Independence (1982); "Brezhnev Plan" (1982); the "Schultz Plan" (1988); and the
Bush administration's "Roadmap Plan" (2002). All have been eliminated from the new curriculum.
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[Excerpts:]

Since the beginning of the second half of the twentieth century, a number of peace plans and initiatives were launched which sought to
find solutions to the Palestinian cause and to problems directly related to it. For example: refugees, Jerusalem, independent Palestinian
state, Israeli settlements, borders and water.

Roadmap Plan of 2002:

... US President George W. Bush initiated a plan to resolve the Palestinian issue called the "Roadmap" which its implementation is
supervise by the Quartet that includes Russia, the United States, the European Union and the United Nations. The Roadmap has three
steps. ..

The United States has proposed a number of peace plans aimed at resolving the Arab-Israeli conflict, including: the first Rogers Plan on
December 9,1969, the Second Rogers Plan on July 18,.1970, the Reagan Plan on September 2, 1982 and the Schultz Plan in 1988.

The Brezhnev Plan:

Former Soviet Council Chairman of the Soviet Union Leonid Brezhnev gave a speech on September 15, 1982, during the Israeli aggression
against Lebanon. In this speech, he presented the principles on which a just Middle East peace is based. . . .
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214. Our Beautiful Language, Vol. 1, Grade 6, 2014, pp. 38-39

Students studied "The blessed tree" story. The subject of the story is the olive tree which
represents Palestine’s traditional culture and agriculture. The text refers to Palestine as the land
of peace—a peaceful and tolerant message.
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God bless the olive tree, the symbol of peace in the land of peace.
4. The olive tree is the symbol of peace
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215. Contemporary History of Palestine, Vol. 2, Grade 11, 2014, pp. 85-86

This textbook provides details of the Wye River agreement regarding the partition of the city of
Hebron into Israeli and Palestinian-controlled areas.
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Wye River agreement 1998:

Wye River agreement signed in the US by Mr. Yasser Arafat and the Israeli PM Binyamin Netanyahu in order to reanimate the peace
process.
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216. /slamic Education, Vol. 1, Grade 11, 2015, p. 43

An Islamic education textbook included a lesson entitled "The Belief in the Divine Books" in which
students study the Islamic principle of divine books existing before the Qur'an. The text is
objective and accurate, allowing students to learn about Jewish beliefs directly and not through
an Islamic prism.
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The Jews believe in what is called 'the Old Testament' which is made of 39 books divided into four parts:

1- The five books called 'Torah' by the Jews, are the books of Genesis, Exodus, Leviticus, Numbers and Deuteronomy.

2- The historical books which relate to the history of the Children of Israel.

3- The books of wisdom and poetry, which include hymns, proverbs, preaching and religious songs.

4- The books of the prophets, which tell of the missions of the prophets of the Children of Israel and their history from the Jewish point of
view . . .

217. Modern and Contemporary History of Palestine, Vol. 2, Grade 11, 2014, pp. 82, 83-84

The previous curricula use the name Israel, as is, without parentheses. The new curriculum puts
the name Israel in parentheses (often used in Arabic as quotation marks). Such a change has the
effect of heightening the non-recognition of Israel and efforts to delegitimate it. The images
below show how the name Israel appears with and without quotation marks in the exact same
passage about the 1991 Madrid conference.

Previous curricula:
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The Madrid Conference was convened with the participation of Israel, Syria, Lebanon, Jordan and Palestine within the Jordanian
delegation" and included, following the general discussion, bilateral negotiations between Israel and each of the Arab states, in order to
sign peace agreements with them. The negotiations between Israel and the Palestinians included two stages |...]
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The Israeli Knesset nullified the rules prohibiting communications between Israelis and the PLO in January, 1993. This in turn facilitated
the public and covert negotiations between Israelis and Palestinians culminating with the signing of the mutual recognition documents

between Israel and the PLO on September 10, 1993.

New curriculum:
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The USA sent invitations to the following states: “Israel," Lebanon, Syria, Jordan . . .
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After the Madrid conference, there were negotiations between PLO and "Israel.” The negotiations resulted in the mutual recognition and
the signing of Oslo Accords in 1993.
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The curriculum should foster personal

IMPACT-se applies methodological attachment toward the “Other” as an
standards which are based on UNESCO individual, his or her desire to be
and UN declarations, and international familiar, loved and appreciated.?*

recommendations and documents on

education for peace and tolerance (see 3 NO HATE

notes). Our methodology is designed to

consider every detail within the textbooks; Jne euneLim snedll be 1R of
it does not paraphrase, rely on wording, imagery and ideologies likely
interpretations, or attempt to illustrate to create prejudices, misconceptions,
preconceived notions. stereotypes, misunderstandings,

mistrust, racial hatred, religious

The following is an updated, condensed bigotry and national hatred, as well as

version of the IMPACT-se UNESCO- any other form of hatred or contempt
25
derived standards for peace and tolerance for other groups or peoples.

in school education:
4 INDIVIDUAL OTHER
L RESIPELT The curriculum should be free of

The curriculum should promote language, content, and imagery that
tolerance, understanding  and disseminate ideas or theories which
respect toward the “Other,” his or justify —or promote acts and
her culture, achievements, values expressions of violence, incitement to
and way of life.?® violence, hostility, harm and hatred

toward other national, ethnic, racial or
religious groups.

23 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on
November 16, 1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of Peace,
Mutual Respect and Understanding Between Peoples (1965), Principles |, Ill. Universal Declaration of Human Rights
(1948): Education shall be directed to the full development of human personality and to the strengthening of respect
for human rights and fundamental freedoms. It shall promote understanding, tolerance and friendship among all
nations, racial and religious groups and shall further the activities of the United Nations for the maintenance of peace.
Based also on UN Security Council Resolution 2686 on “Tolerance and International Peace and Security” (unanimously
adopted June 14, 2023), which urges Member States to promote tolerance and peaceful coexistence through
education, consider inter-religious and intercultural dialogue as means of achieving it, and publicly condemn violence,
hate speech and extremism to prevent the spread of intolerant ideology and incitement to hatred and discrimination
based on race, sex, ethnicity or religion or belief (including Islamophobia, antisemitism or Christianophobia). See
specifically Article 6: reaffirming States’ obligation to respect, promote and protect human rights and fundamental
freedoms of all individuals.

24 The goal of education for peace is the development of universally recognized values in an individual, regardless of
different socio-cultural contexts. See /bid., Article 6. See also, on exchanges between youth, the UN Declaration on
the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding between Peoples (1965),
Principles IV, V.

25 |bid., and based on Articles II1.6, IV.7 and VI1.39; and on the Integrated Framework for Action on Education for Peace,
Human Rights and Democracy, approved by the General Conference of UNESCO at its twenty-eighth session, Paris,
November 1995, Article 18.2.



GENDER IDENTITY

S PEACEMAKING

The curriculum should develop
capabilities for non-violent conflict
resolution and promote peace.?®

6 UNBIASED INFORMATION

Educational materials (textbooks,
workbooks, teachers’ guides, maps,
illustrations, aids) should be up-to-
date, accurate, complete, balanced
and unprejudiced, and use equal

standards to promote  mutual 8 SEXUAL ORIENTATION

Lotleege  Ene e erErneling The curriculum should be free of

between different peoples.”’ language, content, and imagery that
promulgates violence or
discrimination on the basis of sexual
orientation.?®

REPRESENTATION

The curriculum should foster equality,
mutual respect, and should aim for
equal representation between
individuals regardless of their gender
identity. It should also refrain from
language, content, and imagery that
depicts limiting and/or exclusionary
gender roles.?®

SOUND PROSPERITY AND

COOPERATION

The curriculum should educate for
sound and sustainable economic
conduct and preservation of the
environment for future generations. It
should encourage regional and local
cooperation to that effect.®®

26 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved
by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the
Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16, 1995,
Article 5.

% Based on UNESCO recommendation concerning education for international understanding, cooperation and peace
and education relating to human rights and fundamental freedoms, adopted by the General Conference at its
eighteenth session, Paris, November 19, 1974, Article V.14.

28 The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO
on November 16, 1995, notes the Convention on the Elimination of Any Form of Discrimination against Women and
emphasizes respect for human rights and fundamental freedoms for all, without distinction as to gender.

2% Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights
Council, and numerous UN General Assembly resolutions expressing concern and condemnation of laws and practices
around the world which target individuals based on their gender identity and/or sexual orientation for discrimination,
violence, and even extrajudicial, summary or arbitrary executions—all of which contradict the most basic principles of
the UN and have no place in education.

30 Based on UNESCO recommendation concerning education for international understanding, cooperation and peace
and education relating to human rights and fundamental freedoms, adopted by the General Conference at its
eighteenth session, Paris, November 19, 1974, Articles ll1.6, and IV.7. On the imperative for developing “systematic
and rational tolerance teaching methods that will address the cultural, social, economic, political and religious sources




of intolerance,” see the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO
on November 16, 1995, Article 4.2. On education for international cooperation, see also the UN Declaration on the

Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding between Peoples (1965), Principle
Il.



List of Analyzed Palestinian Textbooks 2023-24-:

Grade 1

1.

Christian Education, Grade 1, 2019-2024.

2. English, Vol. 1, Grade 1, 2020-2024.
3. English, Vol. 2, Grade 1, 2020-2024.
4. Islamic Education, Vol. 1, Grade 1, 2020-2024.
5. lIslamic Education, Vol. 2, Grade 1, 2020-2024.
6. Islamic Education (Teacher Guide), Grade 1, 2018-2024.
7. Mathematics, Vol. 1, Grade 1, 2022-2024.
8. Mathematics, Vol. 2, Grade 1, 2020-2024.
9. Mathematics (Teacher Guide), Grade 1, 2018-2024.
10. National and Life Education, Vol. 1, Grade 1, 2019-2024.
11. National and Life Education (Teacher Guide), Vol. 1, Grade 1, 2018-2024.
12. National and Life Education, Vol. 2, Grade 1, 2019-2024.
13. National and Life Education (Teacher Guide), Vol. 2, Grade 1, 2018-2024.
14. Our Beautiful Language, Vol. 1, Grade 1, 2020-2024.
15. Our Beautiful Language, Vol. 2, Grade 1, 2020-2024.
16. Our Beautiful Language (Teacher Guide), Grade 1, 2018-2024.
Grade 2
17. Christian Education, Grade 2, 2019-2024.
18. English, Vol. 1, Grade 2, 2020-2024.
19. English, Vol. 2, Grade 2, 2020-2024.

20.Islamic Education, Vol. 1, Grade 2, 2020-2024.

21.

Islamic Education, Vol. 2, Grade 2, 2020-2024.

22.1slamic Education (Teacher Guide), Grade 2, 2018-2024.
23.Mathematics, Vol. 1, Grade 2, 2022-2024.
24.Mathematics, Vol. 2, Grade 2, 2020-2024.

25.Mathematics (Teacher Guide), Grade 2, 2018-2024.

3L All listed textbooks have been researched by IMPACT-se; not all were quoted in the examples. Upon request IMPACT-
se can provide digital versions of all analyzed textbooks.



26.National and Life Education, Vol. 1, Grade 2, 2019-2024.

27.National and Life Education (Teacher Guide), Vol. 1, Grade 2, 2018-2024.
28.National and Life Education, Vol. 2, Grade 2, 2019-2024.

29.National and Life Education (Teacher Guide), Vol. 2, Grade 2, 2018-2024.
30.Our Beautiful Language, Vol. 1, Grade 2, 2020-2024.

31. Our Beautiful Language, Vol. 2, Grade 2, 2020-2024.

32.0ur Beautiful Language (Teacher Guide), Grade 2, 2018-2024.

Grade 3
33.Christian Education, Grade 3, 2019-2024.

34.English, Vol. 1, Grade 3, 2020-2024.

35.English, Vol. 2, Grade 3, 2020-2024.

36.Islamic Education, Vol. 1, Grade 3, 2020-2024.

37.lslamic Education, Vol. 2, Grade 3, 2020-2024.

38.Islamic Education (Teacher Guide), Grade 3, 2018-2024.
39.Mathematics, Vol. 1, Grade 3, 2022-2024.

40.Mathematics, Vol. 2, Grade 3, 2020-2024.

41. Mathematics (Teacher Guide), Grade 3, 2018-2024.
42.National and Social Upbringing, Vol. 1, Grade 3, 2021-2024.
43.National and Social Upbringing, Vol. 2, Grade 3, 2021-2024.
44.National and Social Upbringing (Teacher Guide), Grade 3, 2018-2024.
45.0ur Beautiful Language, Vol. 1, Grade 3, 2020-2024.

46.0ur Beautiful Language, Vol. 2, Grade 3, 2020-2024.

47.0ur Beautiful Language (Teacher Guide), Grade 3, 2018-2024.
48.Science and Life, Vol. 1, Grade 3, 2020-2024.

49.Science and Life, Vol. 2, Grade 3, 2020-2024.

50. Science and Life (Teacher Guide), Grade 3, 2018-2024.

Grade 4
51. Christian Education, Grade 4, 2019-2024.

52.English, Vol. 1, Grade 4, 2020-2024.




53.English, Vol. 2, Grade 4, 2020-2024.

54.Islamic Education, Vol. 1, Grade 4, 2020-2024.

55. Islamic Education, Vol. 2, Grade 4, 2020-2024.

56.Islamic Education (Teacher Guide), Grade 4, 2018-2024.

57. Mathematics, Vol. 1, Grade 4, 2022-2024.

58. Mathematics, Vol. 2, Grade 4, 2020-2024.

59. Mathematics (Teacher Guide), Grade 4, 2018-2024.

60. National and Social Upbringing, Vol. 1, Grade 4, 2021-2024.
61. National and Social Upbringing, Vol. 2, Grade 4, 2020-2024.
62.National and Social Upbringing (Teacher Guide), Grade 4, 2018-2024.
63.Our Beautiful Language, Vol. 1, Grade 4, 2020-2024.

64.0ur Beautiful Language, Vol. 2, Grade 4, 2021-2024.

65. Our Beautiful Language (Teacher Guide), Grade 4, 2018-2024.
66. Science and Life, Vol. 1, Grade 4, 2020-2024.

67.Science and Life, Vol. 2, Grade 4, 2020-2024.

68. Science and Life (Teacher Guide), Grade 4, 2018-2024.

Grade 5
69. Arabic Language, Vol. 1, Grade 5, 2020-2024.

70. Arabic Language, Vol. 2, Grade 5, 2020-2024.

71. Arabic Language (Teacher Guide), Grade 5, 2018-2024.
72. Arts and Crafts (Teacher Guide), Grade 5, 2017-2024.
73. Christian Education, Grade 5, 2019-2024.

74.English, Vol. 1, Grade 5, 2020-2024.

75. English, Vol. 2, Grade 5, 2020-2024.

76.Islamic Education, Vol. 1, Grade 5, 2020-2024.
77.1slamic Education, Vol. 2, Grade 5, 2020-2024.

78. Mathematics, Vol. 1, Grade 5, 2021-2024.

79. Mathematics, Vol. 2, Grade 5, 2022-2024.
80.Mathematics (Teacher Guide), Grade 5, 2018-2024.
81. Programming, Grade 5, 2019-2024.




82.Recitation and Intonation, Grade 5, 2020-2024.
83.Science and Life, Vol. 1, Grade 5, 2020-2024.
84.Science and Life, Vol. 2, Grade 5, 2020-2024.

85. Science and Life (Teacher Guide), Grade 5, 2018-2024.
86. Social Studies, Vol. 1, Grade 5, 2020-2024.

87. Social Studies, Vol. 2, Grade 5, 2020-2024.

88. Social Studies (Teacher Guide), Grade 5, 2018-2024.
89. Technology, Grade 5, 2020-2024.

90. Technology (Teacher Guide), Grade 5, 2016-2024.

Grade 6
91. Arabic Language, Vol. 1, Grade 6, 2021-2024.

92. Arabic Language, Vol. 2, Grade 6, 2020-2024.

93. Arabic Language (Teacher Guide), Grade 6, 2018-2024.
94.Arts and Crafts (Teacher Guide), Grade 6, 2017-2024.
95. Christian Education, Grade 6, 2019-2024.

96.English, Vol. 1, Grade 6, 2020-2024.

97.English, Vol. 2, Grade 6, 2020-2024.

98. Islamic Education, Vol. 1, Grade 6, 2020-2024.

99. Islamic Education, Vol. 2, Grade 6, 2020-2024.

100. Islamic Education (Teacher Guide), Grade 6, 2018-2024.
101. Mathematics, Vol. 1, Grade 6, 2022-2024.

102. Mathematics, Vol. 2, Grade 6, 2022-2024.

103. Mathematics (Teacher Guide), Grade 6, 2018-2024.
104. Programming, Grade 6, 2019-2024.

105. Recitation and Intonation, Grade 6, 2020-2024.

106. Science and Life, Vol. 1, Grade 6, 2020-2024.

107. Science and Life, Vol. 2, Grade 6, 2020-2024.

108. Science and Life (Teacher Guide), Grade 6, 2018-2024.
109. Social Studies, Vol. 1, Grade 6, 2020-2024.

110. Social Studies, Vol. 2, Grade 6, 2020-2024.




111.Social Studies (Teacher Guide), Grade 6, 2018-2024.
112. Technology, Grade 6, 2020-2024.
113. Technology (Teacher Guide), Grade 6, 2016-2024.

Grade 7
114. Arabic Language, Vol. 1, Grade 7, 2021-2024.

115. Arabic Language, Vol. 2, Grade 7, 2020-2024.

116. Arabic Language (Teacher Guide), Grade 7, 2018-2024.
117. Arts and Crafts (Teacher Guide), Grade 7, 2017-2024.
118. Christian Education, Grade 7, 2019-2024.

119. English, Vol. 1, Grade 7, 2020-2024.

120. English, Vol. 2, Grade 7, 2020-2024.

121. Islamic Education, Vol. 1, Grade 7, 2020-2024.

122. Islamic Education, Vol. 2, Grade 7, 2020-2024.

123. Mathematics, Vol. 1, Grade 7, 2022-2024.

124. Mathematics, Vol. 2, Grade 7, 2022-2024.

125. Mathematics (Teacher Guide), Grade 7, 2018-2024.
126. Programming, Grade 7, 2019-2024.

127. Recitation and Intonation, Grade 7, 2020-2024.

128. Science and Life, Vol. 1, Grade 7, 2021-2024.

129. Science and Life, Vol. 2, Grade 7, 2020-2024.

130. Science and Life (Teacher Guide), Grade 7, 2018-2024.
131. Social Studies, Vol. 1, Grade 7, 2022-2024.

132. Social Studies, Vol. 2, Grade 7, 2020-2024.

133. Social Studies (Teacher Guide), Grade 7, 2018-2024.
134. Technology, Grade 7, 2020-2024.

135. Technology (Teacher Guide), Grade 7, 2016-2024.

Grade 8
136. Arabic Language, Vol. 1, Grade 8, 2020-2024.

137. Arabic Language, Vol. 2, Grade 8, 2021-2024.
138. Arabic Language (Teacher Guide), Grade 8, 2018-2024.




139.
140.
141.
142.
143.
144.
145.
146.
147.
148.
149.
150.
151.
152.
153.
154.
155.
156.
157.

Arts and Crafts (Teacher Guide), Grade 8, 2017-2024.
Christian Education, Grade 8, 2019-2024.

English, Vol. 1, Grade 8, 2020-2024.

English, Vol. 2, Grade 8, 2020-2024.

Islamic Education, Vol. 1, Grade 8, 2020-2024.

Islamic Education, Vol. 2, Grade 8, 2020-2024.
Mathematics, Vol. 1, Grade 8, 2022-2024.
Mathematics, Vol. 2, Grade 8, 2022-2024.
Mathematics (Teacher Guide), Grade 8, 2018-2024.
Programming, Grade 8, 2019-2024.

Recitation and Intonation, Grade 8, 2020-2024.
Science and Life, Vol. 1, Grade 8, 2021-2024.

Science and Life, Vol. 2, Grade 8, 2020-2024.
Science and Life (Teacher Guide), Grade 8, 2018-2024.
Social Studies, Vol. 1, Grade 8, 2021-2024.

Social Studies, Vol. 2, Grade 8, 2020-2024.

Social Studies (Teacher Guide), Grade 8, 2018-2024.
Technology, Grade 8, 2020-2024.

Technology (Teacher Guide), Grade 8, 2016-2024.

Grade 9

158.
159.
160.
161.
162.
163.
164.
165.
166.
167.

Arabic Language, Vol. 1, Grade 9, 2020-2024.

Arabic Language, Vol. 2, Grade 9, 2020-2024.

Arabic Language (Teacher Guide), Grade 9, 2018-2024.
Arts and Crafts (Teacher Guide), Grade 9, 2017-2024.
Christian Education, Grade 9, 2019-2024.

English, Vol. 1, Grade 9, 2020-2024.

English, Vol. 2, Grade 9, 2020-2024.

Islamic Education, Vol. 1, Grade 9, 2020-2024.

Islamic Education, Vol. 2, Grade 9, 2020-2024.
Mathematics, Vol. 1, Grade 9, 2022-2024.




168. Mathematics, Vol. 2, Grade 9, 2022-2024.

169. Mathematics (Teacher Guide), Grade 9, 2018-2024.
170. Programming, Grade 9, 2019-2024.

171. Recitation and Intonation, Grade 9, 2020-2024.

172. Science and Life, Vol. 1, Grade 9, 2020-2024.

173. Science and Life, Vol. 2, Grade 9, 2020-2024.

174. Science and Life (Teacher Guide), Grade 9, 2018-2024.
175. Social Studies, Vol. 1, Grade 9, 2021-2024.

176. Social Studies, Vol. 2, Grade 9, 2020-2024.

177. Social Studies (Teacher Guide), Grade 9, 2018-2024.
178. Technology, Grade 9, 2020-2024.

179. Technology (Teacher Guide), Grade 9, 2019-2024.

Grade 10
180. Arabic Language, Vol. 1, Grade 10, 2020-2024.

181. Arabic Language, Vol. 2, Grade 10, 2020-2024.

182. Arabic Language (Vocational Track), Grade 10, 2020-2024.
183. Arabic Language (Teacher Guide), Grade 10, 2018-2024.
184. Arts and Crafts (Teacher Guide), Grade 10, 2017-2024.
185. Chemistry, Grade 10, 2021-2024.

186. Chemistry (Teacher Guide), Grade 10, 2018-2024.

187. Christian Education, Grade 10, 2019-2024.

188. English, Vol. 1, Grade 10, 2020-2024.

189. English, Vol. 2, Grade 10, 2020-2024.

190. General Sciences (Vocational Track), Grade 10, 2020-2024.

191. Geography and Modern and Contemporary History of Palestine, Vol. 1, Grade 10, 2021-
2024.

192. Geography and Modern and Contemporary History of Palestine, Vol. 2, Grade 10, 2020-
2024.

193. Geography and Modern and Contemporary History of Palestine (Voc. Track), Grade 10,
2021-2024.




194. Geography and Modern and Contemporary History of Palestine (Teacher Guide), Grade
10, 2018-2024.

195. Islamic Education, Vol. 1, Grade 10, 2020-2024.

196. Islamic Education, Vol. 2, Grade 10, 2020-2024.

197. Islamic Education (Teacher Guide), Grade 10, 2018-2024.
198. Life Sciences, Grade 10, 2020-2024.

199. Mathematics, Vol. 1, Grade 10, 2022-2024.

200. Mathematics, Vol. 2, Grade 10, 2020-2024.

201. Mathematics, Grade 10 (Vocational Track), 2022-2024.
202. Mathematics (Teacher Guide), Grade 10, 2018-2024.
203.Physics, Grade 10, 2020-2024.

204.Physics (Teacher Guide), Grade 10, 2018-2024.

205. Recitation and Intonation, Grade 10, 2020-2024.

206. Technology, Grade 10, 2019-2024.

207. Technology (Teacher Guide), Grade 10, 2018-2024.
208. Vocational Education—Practice, Grade 10, 2019-2024.
209. Vocational Education—Theory, Grade 10, 2019-2024.

Grade 11
210. Accounting (Entrepreneurship Track), Vol. 1, Grade 11, 2019-2024.

211. Accounting (Entrepreneurship Track), Vol. 2, Grade 11, 2019-2024.

212. Arabic Language (1): Read., Gram., Pros., and Exp. (Acad.Track), Vol. 1, Grade 11, 2020-
2024.

213. Arabic Language (1): Reading, Grammar, Prosody and Exp., Vol. 2, Grade 11, 2019-2024.
214. Arabic Language (1) (Teacher Guide), Grade 11, 2018-2024.

215. Arabic Language (2): Literature and Rhetoric (Lit. and Sharia Tracks), Grade 11, 2020-
2024.

216. Arabic Language (2) (Teacher Guide), Grade 11, 2018-2024.

217. Arabic Language (Vocational Track), Grade 11, 2020-2024.

218. Arts and Crafts (Teacher Guide), Grade 11, 2017-2024.

219. Chemistry (Science and Agriculture Tracks), Vol. 1, Grade 11, 2021-2024.
220. Chemistry (Science and Agriculture Tracks), Vol. 2, Grade 11, 2019-2024.




221. Chemistry — Teacher Guide (Science and Agriculture Tracks), Grade 11, 2018-2024.
222.Chemistry (Home Economics), Grade 11, 2019-2024.

223. Christian Education, Grade 11, 2019-2024.

224.Communications and Electronics (Technology Track), Grade 11, 2019-2024.

225. Dogma (Shariah Track), Grade 11, 2021-2024.

226. English, Vol. 1, Grade 11, 2019-2024.

227.English, Vol. 2, Grade 11, 2019-2024.

228. Entrepreneurship (Technology Track), Grade 11, 2019-2024.

229. Geography, Vol. 1, Grade 11, 2020-2024.

230. Geography, Vol. 2, Grade 11, 2019-2024.

231. Geography (Teacher Guide), Grade 11, 2018-2024.

232.History, Vol. 1, Grade 11, 2020-2024.

233.History, Vol. 2, Grade 11, 2021-2024.

234 History (Teacher Guide), Grade 11, 2018-2024.

235. Holy Quran and its Sciences, Grade 11, 2021-2024.

236. Industrial Design (Industrial Track), Vol. 1, Grade 11, 2019-2024.

237.Industrial Design (Industrial Track), Vol. 2, Grade 11, 2019-2024.

238. Islamic Education, Vol. 1, Grade 11, 2020-2024.

239. Islamic Education, Vol. 2, Grade 11, 2020-2024.

240. Islamic Education (Teacher Guide), Grade 11, 2018-2024.

241. Islamic Education (Teacher Guide), Grade 11, 2018-2024.

242.Islamic Jurisprudence and its Foundations, Grade 11, 2021-2024.

243. Life Sciences (Science and Agriculture Tracks), Vol. 1, Grade 11, 2019-2024.

244 Life Sciences (Science and Agriculture Tracks), Vol. 2, Grade 11, 2019-2024.

245. Life Sciences — Teacher Guide (Science and Agriculture Tracks), Grade 11, 2018-2024.
246. Management and Economics (Entrepreneurship Track), Vol. 1, Grade 11, 2019-2024.
247. Management and Economics (Entrepreneurship Track), Vol. 2, Grade 11, 2018-2024.

248. Mathematics (Business, Hotel, Home Economics, Agriculture Tracks), Grade 11, 2019-
2024.

249. Mathematics (Literature and Sharia Tracks), Grade 11, 2022-2024.
250. Mathematics — Teacher Guide (Literature and Sharia Tracks), Grade 11, 2018-2024.




251.
252.
253.
254.
255.
256.
257.
258.
259.
260.
261.
262.
263.

Mathematics (Science and Industrial Tracks), Vol. 1, Grade 11, 2022-2024.
Mathematics (Science and Industrial Tracks), Vol. 2, Grade 11, 2019.
Mathematics — Teacher Guide (Science and Industrial Tracks), Grade 11, 2018-2024.
Mathematics (Technology Track), Grade 11, 2019.

Methods of Missionary Preaching and the Art of Oration, Grade 11, 2021-2024.
Noble Hadith and its Sciences, Grade 11, 2021-2024.

Physics (Science and Industrial Tracks), Vol. 1, Grade 11, 2019-2024.

Physics (Science and Industrial Tracks), Vol. 2, Grade 11, 2019-2024.

Physics — Teacher Guide (Science and Industrial Tracks), Grade 11, 2018-2024.
Programming and Automation (Technology Tracks), Vol. 1, Grade 11, 2019-2024.
Programming and Automation (Technology Tracks), Vol. 2, Grade 11, 2019-2024.
Scientific Education (Human and Technological Sciences), Grade 11, 2020-2024.

Scientific Education — Teacher Guide (Human and Technological Sciences), Grade 11,

2018-2024

264.
265.
266.

Small Businesses (Entrepreneurship Track), Grade 11, 2019-2024.
Technology (All Tracks), Grade 11, 2019-2024.
Technology (Science and Industrial Tracks), Grade 11, 2019-2024.

Grade 12
267. Accounting (Entrepreneurship Track), Grade 12, 2022-2024.

268. Arabic Language (1): Reading, Grammar, Pros., and Expr. (Acad. Track), Grade 12, 2020-
2024.

269. Arabic Language (2): Literature and Rhetoric (Lit. and Sharia Tracks), Grade 12, 2020-
2024.

270. Arabic Language (Vocational Track), Grade 12, 2020-2024.

271.

272.
273.
274.
275.
276.
277.

Chemistry (Home Economics), Grade 12, 2019-2024.

Chemistry (Science and Agriculture Tracks), Grade 12, 2021-2024.
Christian Education, Grade 12, 2019-2024.

Communications and Electronics (Technology Track), Grade 12, 2019-2024.
English, Vol. 1, Grade 12, 2019-2024.

English, Vol. 2, Grade 12, 2019-2024.

Entrepreneurship (Technology Track), Grade 12, 2019-2024.




278.
279.
280.
281.
282.
283.
284.
285.
286.
287.
288.

Geography, Grade 12, 2021-2024.

Graphic Design (Science and Industrial Tracks), Grade 12, 2019-2024.
History, Grade 12, 2021-2024.

Holy Quran and its Sciences, Grade 12, 2021-2024.

Industrial Design (Industrial Track), Grade 12, 2019-2024.

Islamic Education, Grade 12, 2021-2024.

Islamic Jurisprudence - Transactions, Grade 12, 2020-2024.

Islamic Systems, Grade 12, 2012-2024.

Life Sciences (Science and Agriculture Tracks), Grade 12, 2020-2024.
Management and Economics (Entrepreneurship Track), Grade 12, 2019-2024.

Mathematics (Business, Hotel, Home Economics, Agriculture Tracks), Grade 12, 2019-

2024.

289.
290.
291.
292.
293.
294.
295.
296.
297.
298.
299.

300

301.

302

Mathematics (Literature and Sharia Tracks), Grade 12, 2022-2024.
Mathematics (Science and Industrial Tracks), Grade 12, 2022-2024.
Mathematics (Technology Track), Grade 12, 2019-2024.

Noble Hadith and its Sciences, Grade 12, 2021-2024.

Physics, Grade 12, 2020-2024.

Programming and Automation (Technology Track), Vol. 1, Grade 12, 2019-2024.
Programming and Automation (Technology Track), Vol. 2, Grade 12, 2019-2024.
Scientific Education (Human and Technology Tracks), Grade 12, 2019-2024.
Scientific Education (Humanities, Technology and Shariah Tracks), Grade 12, 2018-2024.
Scientific Education (Literary and Technology Track), Grade 12, 2020-2024.
Small Businesses (Entrepreneurship Track), Grade 12, 2019-2024.

.Stone and Marble, Grade 12, 2020-2024.

Technology (All Tracks), Grade 12, 2019-2024.

. Technology (Science and Industrial Tracks), Grade 12, 2019-2024.




